your questions. Exchange roles.

been improved.

10. What terms in the diagram in Activity 8 are new for you? Circle
them, look for their meaning in a dictionary and describe them
in your own words. Look at the example and use your notebook
if necessary.

re prof food
10 ‘OVZJOK i Yo b
in OF
d\ge,s’(e

11. Reflect on the actions that help you maintain your own
physical well-being and that of others. Share the actions you
take in order to keep the organs of your digestive system

¢ In case the questions are not clear, work together until you think that they have

* If necessary, check the previous activity for information, look at the example below.

. My
In this organ, -
chewed food (bolus) IO:UZS!,JrT::‘S :nﬂ; is
is partially digested by 9 gan
the action of enzymes even Ionger»’ran a
and acid, what am I cagihadely
talking about? Are
you talking Small
about the )
Intestine Right!
Exactly! stomach? @ g

9. Formulate questions in which you describe the component parts of the body.
Try to use demonstrative determiners, passive voice and participles
and make superlatives in order to be clearer. Your partner will answer

Remember
Adjectives can
express qualities to
different degrees.
Superlatives are
used to establish
extremes, for
example: the
biggest/the
smallest, the least
active/the
most active.
Comparatives
are used for
comparing

two things, for
example: bigger/
smaller, less active/

healthy with your partner. Look at the example. WICREG
L brushmy I think that is a very
teeth after every good idea. In my house,
meal to keep my we try to avoid too much fat,
mouth clean. that way we can keep our
. livers healthy.
¢ Share points of view.
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Activity 11

Activity 9

» Ask your students to check
the body system they wrote in
Activity 5 and to do
the activity.

» Support your students
reminding them the names
of the parts of that system.
Offer them examples to
describe them.

* Check that the exercises
made by your students
have the right information:
that terms match with their
descriptions in the chart
and that they used their own
words to define the
new terms.

Activity 10

» Have your students show
you how they are using your
dictionary. Give them any tips
you consider useful.

« Tell your students to use two
dictionaries and compare
them so that they choose the
best definition.

» Ask your students to compare
what they wrote and what they
found in the dictionary and
make the changes to improve
their descriptions.

* Offer your students examples of how to take care of the health of the system they chose.

» Ask them to compare with the class some of the actions they commented in pairs.

At the end of the activity, divide the board into two, and write at the top of one division “Good habits” and
at the other “Bad habits”. Invite your students to come to write one example in the category they wish.

» Check each habit and have the whole class help you correct all the mistakes in the spelling, content,

writing, et cetera.

101
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Activity 12

* After having given your
students some time to do the
activity, verify the answers
with the entire class. Take
advantage of this opportunity
to invite those students
who have just a little self-
confidence to express the
names of the body. As it is
only one word, it is probably
that they feel motivated, if not,
do not push them.

» Write the answers on the
board to check spelling.

Activity 13

» Ask them to exchange their
work with another pair to
check each other.

* Make sure the pairs offer

and get positive feedback,

do not allow them to express
negative or irrelevant
comments to the work.

Mention your students they

can check Activity 6 to

remember the features of the
graphic components.

Generate a confidence

environment so that your

students feel they can ask you
for help at any moment.

102
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@ 12. Look at the diagram on the left. As you can see, the names of the organs
are misplaced, label the organs correctly.

¢ Then match the names on the chart below to the correct part of the image.

Look at the example with the name Digestive system.
£ v R T 9oy tr’" I~ =]

¢

e . 3 (A*;g

Mouth

Liver

Large,
intestine

\ > Esophagus

Mouth
Svviach Stomach
Esophagus Liver
< Small
- intestine
a Small intestine
-
%
i ; stem 4X Large intestine
: qestive sY : ge
3 Digesty i :
Secondary images: i— Title — Description E :
Arrow  —  Mainimage smmmmmeood E
13. What elements in the diagram below indicate the most important information?
Skeletal system
Skull
Clavicle
(collarbone) L ) Ribcage Answers may vary
\ lomers « The title
Spine i « The names of the parts of the
el gl skeleton, next to the indicative
Utie arrows
N « The graphic relation between one
Femur | ] element and another /Font type /
Patella & Font size
(kneecap) e B Fibula -
% &\——» Tibia
L it - Continue this activity on the next page
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/
Continue Activity 23 below /

o W

« Make a list of relevant features of textual

components. Look at the example.

Features of textual components:

» *They can be pointed out with bold letters”
»
»
»

»

g

Remember
The graphic

» Components must
be proportionate
to the size of the

chart.

14. Go back to Activities 2 and 4 and formulate questions to obtain information

(names, characteristics, main functions, etc.) about the organs of the body system

you chose, and write them in your notebook. Look at the example.

Questions to obtain information about the organs of the head

i ?
1 Which sysfem of the human body do 3 What are their main features

they belong to?

>
2 What are the main organs of the head? 4 What functions do they havel

e 15. Look for information that will help you to answer the questions. You
can consult page 46 in the Reader’s Book to get additional information
on the digestive systems.

https://goo.gl/ZyxjSk
https://goo.gl/9zjXD3
https://goo.gl/w2AB%e

Student’s Book / Practice 6
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source of information about the human body.

Activity 14

» Organize your students in
pairs and ask them to think in
the best questions to obtain
information. Make sure their
questions are grammatically
correct and that they are
suitable for the activity.

Tell your students to take
advantage of this activity to
practice in oral way how

to formulate and answer
questions.

Clarify any doubt your
students have about how to
make questions.

Activity 15

» Check with your students

the systems of the body that
appear in the Reader’s Book.
Encourage them to read the
information aloud and to
make questions to help them
to comprehend. Make them
know that they can go to
Reader’s Book as many times
as necessary or as

they wish.

In case there is not Internet
availability, use the Reader’s
or get them other type of

» The CD icon will appear throughout the unit to indicate the activity the track is linked to. However,
remember the way we order activities is a suggestion and you may change them to suit the purposes you

established with your students.

* IT box appear frequently along the units with suggested websites. We recommend you to visit the
websites anticipatedly to check whether the contents proposed are useful for your class planning and
to anticipate doubts from your students. You may also want to let them explore the websites freely These
suggestions are not compulsory for developing the social practice of language, since we know Internet

connection may not be available at all locations.

* RB box can either extend the current practice or provide materials for developing the practice. If you have
enough materials, take your time along the unit to go through the Reader’s Book to foster curiosity and

improve reading skills.

Teacher’s Book / Practice 6
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Activity 16

 Take advantage of this activity
to show your students

how to distribute
responsibilities among them
so that every member of the
team makes actions to obtain
the best result. It is about
really learning how to work
In teams.

Verify all the questions

are complete.

* Verify the answers

correspond to the correct
information.

* Check your students’ charts

are complete and brief. Have
them correct any mistake.

Activity 17

 Help your students get ready

for the activity: make sure
they are quiet and settled.

e Ask a student to read out loud

the Remember section that
elaborates on demonstratives.

Activity 18

» Organize your students

In pairs to work with
determiners. Ask them to look
into the Reader’s Book and

to read Remember section
in the Student'’s Book) that
presents determiners.

 belong to?

5

session

!

Remember

This and These

are used to talk
about things that
are close to the
speaker. That and
Those are used to
talk about things
that are farther

from the speaker:

100

EOR OUR DIAGRAM

: the human body do the
: organs of the head

TS . -
» Organize the terms and their descriptions in a table in order to getth

16. Organize the questions in Activity 14 and the information that answers

them. Look at the example.

What are the main
i characteristics of
 the brain?

“What are the
“ main organs of the
i nervous system?

 function of the
: brain?

‘Tt is very soft, jely-
“like, and it weighs on
: average 15 kg

: Brain and spinal

- cord i system

information easily. Look at the example:

Term . Description
Bran — 7 | Ttis very soff. It weighs on average 15 kg

| and controls the nervous system

17. Identify the correct forms of plural and singular demonstratives.

18. Look at the diagram of the respiratory system in the Reader's Book on page
48. Complete the following sentences with the appropriate determiner.
Look at the example.

The larynx is the organ where air passes through to go down to the trachea.

a)  These

clusters of air sacs are called alveoli.

b) The exchange of gases between the blood and the

atmosphere is what lungs do.

c) This

is called the trachea.

windpipe made of reinforced cartilage

d) The bronchus connects the trachea with the lungs; a
bronchiole is a thin-walled branch of a bronchus.

farther (adj.):
B mas lejano

Student's Book / Practice 6

« Invite your students to make sentences orally like in the example, but with information with the body
system they chose. If necessary, provide them with examples.

104
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FOR OUR DIAGRAM

7 £9?V;Iith your teacher's help, write sen
of the body system you chose. Look at the example.
« The mouth is first segment of the digestive tract.
« Food is chewed before going down through trachea. -
« Check that the sentences are written with clarity and precision.

Look at the example.

EXAMPLE

« Make sure you are using the presenttense in your sentences.

20.Read the countable and uncountable nouns below.

bacteria = food '~ kidneys
waste  — ‘organs: —  water

* Complete the sentences and questions with the correct nouns.
Look at the example.

How many fingers did he break?

a) The large intestine absorbs plenty of _water from

indigestible food to create _waste .
b) Did you know that not all_bacteria are harmful?

c) To promote healthier lifestyles, we must create awareness

about the main functions of our vital _organs

d) Do you need both _kidneys to be alive?

tences that describe the organs

Yes, food is
| think
something is | think .Chewed before
issing before e 9oing down through
missng should use the tra
chea.
trachea. gt ‘ @

‘D} kideney (n.):
rinén
waste (n.):

desperdicio

[\ awareness
(n.): conciencia

L Continue this activity on the next page ‘>

Student's Book / Practice 6 101

Activity 19

» Motivate your students to

express themselves with

security and confidence.

Ask them to practice the

descriptions with other pairs

so that they give and get

positive feedback.

 Take advantage of the
mistakes in the answers to
help your students detect
them and to think how to
correct them. Remember that
if your students are aware of
their mistakes, they will be
able to build strategies to
correct them, in other words,
to develop the competence of
learning to learn.

KActivity 20

* Reproduce the table with
countable and uncountable
nouns in the blackboard and
coordinate a collective activity
to complete it.

* If necessary, explain them the
difference between countable
and uncountable nouns.

 Provide your students with
some examples and ask them
to share others. Use images.

 Ask your students to mention how they can use these activities to make their diagrams and why it is
Important to recognize the difference between countable and uncountable nouns.

Teacher’s Book / Practice 6 105



A.CtiVitY 2 1 > Continue Activity 20 below

@ e Putthe nouns in the previous exercise in the correct place to complete the table.

]

* Organize your students to NN, AN
work collectively. Make sure « fingers « water
they are in the best attitude ° organs * food
to work, because this is a key ~ idneys :’::::ﬁa
aCUVltY to accomphsh the final 21. With your teacher’s help, compose a brief explanation | windpipe (@):
prOdU-Ct' You have to TeallY describing the respiratory system in your notebook. g traquea

accompany your students in
the note composition process.
Make visible for them the
subtle changes to form a
single unit in the first draft.
Then help them to compose
a final note that includes the
most important information
from the sentences in
Activity 20.

Promote interaction and
dialogue into the teams

and help them to elaborate
proposals that favor the
contents of the language

¢ Copy the sentences you worked on in Activity 18. Look at the example.

Z

¢ Add, substitute or remove the necessary segments to compose your explanation.
Look at the example.

is the organ where air passes through to go do

[which] [is] [a] made of reinforced cartilage. is caltedtrachea.

¢ Write the first draft down. Look at the example.

1 Draft of the explanation
The larynx is the organ where air passes through to go down to the
trachea, it is a windpipe made of reinforced cartilage.

o2
g
o7
&
%
L&
Q-.c
B
£
i3
5
&
Q
>
3
o

¢ Draw your own picture to illustrate the description.

FOR OUR DIAGRAM

22, Write a final version of th
from the sentences in your notebook. You d

of them, but the explanation has to be clear,

e explanation with more information
o not have to use all i
accurate and precise.

product. © Look at the example.
» Encourage your students to g The mouth is the first segment of the digestive tract; it is wr:rﬁ food
take time and try different & is chewed before going down through the frachea fo be partia y‘d
ibiliti j & digested in the stomach, tharks 1o the action of enzymes and acid
possibilities until they are e 9 B ;
. . . mem
happy with their decisions. b2
. . Keep in mj d
Remind your students the teXPlahatio’:s Ht::;
importance of justifying p‘:e‘zz:r‘_i:f ond
Or
their decisions. be suitable for 5
diagram, -

Activity 22

102 Student’s Book / Practice 6

» Organize your students in
teams and monitor their job.

 Ask them to try not to make new mistakes.

* Promote interaction and dialogue into the teams and help them to elaborate proposals that favor the
contents of the language product.

» Encourage your students to try to do the activity without your help, in case it is necessary, punctually
intervene to help them.

» Monitor the teams to make sure all the members collaborate, appreciate and respect their contributions
and take advantage of the best talent every member has.

106 Teacher’s Book / Practice 6



“ CHECKPOINT ﬁ

23. Read each question carefully and comment on each one with your teammates.

a) Can | examine graphic and textual components in a chart?
b) Can | select and point out information in a text?
c) Can | identify the most important information in a diagram?

I UOISsos

@ 24.Look again at the diagram of the digestive system in Activity 8 and
complete the descriptions of the main organs. Look at the example.

a) The salivary glands are the smallest elements of the digestive system.

n 7 \

b) The _liver is bigger than the stomach. .-x

Remember
Adjectives can
©eXpress iti
differentcziuez':ézssto
Superlatives are
used to
establish extremes
fgr example: the
'9gest/the smallest

the least active/the
Most active,
Comparatives are

5 . . used x
d) The large intestine is no _More important than the small one. ', 5 hf_or COmparing
things, for

example:
btgger/sma”er, less
active/more active,

c) Is the esophagus thinner _than the small intestine?

Student's Book / Practice6 103

Activity 23

* Encourage your students to

solve the activity with honesty.
Remind them that detecting
the strengths is as important
as detecting the areas they
need to work in, because in
this way, they will need less
help little by little, and they
will become autonomous.

» Ask each team to exchange
their notes with another team
to detect and correct mistakes
before making the final
version.

» With the whole class, ask the
teams to share their draft with
the class and make sure they
do not have any mistake.

Activity 24

» Check the answers with the
whole class.

* Have them help you to correct
any mistake.

* Make sure the students
comprehend the information
about the adjectives
presented in the Remember.
If not, explain to your students
with examples where the use
is modelled.
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Activity 25

 Ask your students to check

the addressee they chose in
Activity 5.

* Make sure the language in

their diagrams is coherent
with their addressee. If not,
ask them to adjust it.

 Ask your students to do

an attractive drawing for

the addressee. Help them
formulating questions such
as: what size is our drawing
going to be? It is better to do
it by ourselves or to get an
image? Is it convenient to use
colors? et cetera.

Encourage your students

to try to do the activity
without your help, in case

it is necessary, punctually
intervene to help them.
Monitor the teams to make
sure all the members
collaborate, appreciate and
respect their contributions
and take advantage of the
best talent every member has.

Activity 26

Monitor your students and

make sure they are correcting

all the necessary things.

FOR OUR DI

AGRAM

ief notes that explain the components of the systems of the
ur diagram. Look at the example.
the

@ 25. Write br. :
human body and include them in yo : .
« Decide how many descriptions you are going to have according to

number of illustrations you have.
o If you need clarification, go back to Activity 9.

8

session

=2 @ 26. Add or remove information to improve explanations. Keep in mind that
:,—: in order to be useful for the diagram, explanations have to be brief, clear
.5 and precise. Look for useful examples in Activities 8, 9, 21 and 22.
’
®
s): @ 27. Adjust the language of your diagram in accordance with your addressee
’

and purpose.

104  Student’s Book / Practice 6

* Monitor your students and make sure everybody is working.

* Remind your students the importance of justifying their decisions.

 Ask your students how to take advantage of what everybody can do best in their jobs.

* Help them be aware about the value of the compromise and the responsibility in the job with all the

members of the team.

Activity 21

 Help your students to polish and amend their diagrams. Offer examples of how to do it.

108
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28. Check the punctuation and spelling on your diagram with your teammates.

29. With your teacher’s help, identify and clarify any confusion you may have.

¢ Use a bilingual dictionary if necessary. Pay special attention to plural and singu-
lar forms: concordance of numbers and orthography. If you have any questions,
go back to Activities 15 and 16.

Closure stage-socialization

30. Write the final version of your diagram on the next page. Use your

notebook if needed. _ A
« Display diagramsin a visible spot to exhibit them in the classroom.

Look at the example.

Mouth: The first segment of
the digestive tract, where food
is chewed.

Trachea: A muscular tube
through which food gets to
the stomach.

Stomach: Digests part of the chewed
food. Itis connected to the mouth by
the esophagus.

Liver: This organ produces a fluid called
bile, which helps in the digestion of
lipids in the small intestine.

Small intestine: In this organ, food is
broken down by digestive enzymes in
order to absorb its nutrients.

\ .

Large intestine: This organ absorbs
water from indigestible food matter and
creates waste material to be excreted
from the body.

Continus this artivity on the next page

»
(0]
»
1]
5
=1
=S

II
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Activity 28

* Encourage your students

to try to do the activity

without your help, in case

it is necessary, punctually

intervene to help them.

Show your students examples

about what happens when the

punctuation is not correct.

* Take advantage of this activity
to practice spelling with some
words that you consider
helpful to recognize the
structure of each one.

Activity 29

» Show the students different
strategies from using the
dictionary to find the meaning
of words, for example: the
context where they appear,
the use of images, et cetera.

Activity 30

» Allow students to share and
promote their products
beyond the classes, for
example: with different classs
of the school, or students from
other schools, people from
the community, et cetera.

Teacher’s Book / Practice 6
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Activity 30

* The space provided in the
student’s book might be
small. Foster between your
students to create different
drafts on their notebooks.
Propose different text types
to share their diagrams, such
as leaflets, school newspaper
or digital media, if available.
You can register at ILCE
Red Escolar on https://goo.
gl/aleDz2f order to create
a digital project with your
students’ products.
It is important not to leave
aside the promotion of your
product, since it enables to
fulfill the social purposes
of the social practice of
language. In this case, the
social purpose is sharing
information and knowledge
with others
* If you do not have access to
the Web, remember you may
use the Reader’ Book in order
to get diagrams models.

110 Teacher’s Book / Practice 6
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https://goo.gl/102mNX

https://goo.gl/FpxVTH
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How did it go?

S 1 ] Being Through Looking up information about your body can make you more conscious
7 L of your health and the health of others. It can show you how to stay healthy.

@ 31. Read each line carefully. Tick the circle that best describes your work in this practice.

}' ‘ + Ican write brief and precise explanations @ @ @ @
/\J assessment for diagrams.

+ Ican organize information hierarchically @ @ @ @
in a diagram.

21 uoissos

Product
. 32.What is your partner’s global impression about your performance in this practice?

I Making a + How do we assess the following aspects of
L—\J our diagram? @ @ @ @

+ Was our diagram attractive for its
addressee? @ @ @ @
33.What is your partner’s global impression about your performance in this practice?

I 5000

Aspects to improve

34.What are your teammates’ global impressions about your performance
in this practice?
Aspects to improve

©OQO!
F\Ve have arrived at the end of this practice.
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Activity 31

* Help your students to
complete with honesty the
self- evaluation chart.

* Make sure they understand
what it is said in each
sentence.

» Ask your students to reflect
about what they need to
know and try to improve their
development.

* Go back to the chronogram to
check if you completed it, and
if there is something you need
to go through again.

KActivity 32

* Let your students know that
the purpose of the formative
evaluation is that the students
get aware of not only what they
know but of how they know,
it too.

* Encourage your students
objective and fairly.

* Remind them that the
feedback is positive only
when people are sincere
and positive.

Activity 33

* Promote an environment that
sparks students the need

to be sincere about their performance, about what they know o they do not about the social practice of

language they have been working in.

» Encourage your students to appreciate their performance along this practice by recognizing their
strengths and limitations about their English language proficiency and competence in social life.
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Trac

GETTING TO
KNOW US BETTER

Activity 1

 Discuss what an interview is
with students and whether or
not they have participated in
or listened to one.

 Ask them about the context
in which interviews occur
and what they are for.

« Elicit what likes and dislikes
are, in what context people
exchange that kind of
mnformation and what some
common topics are. Their
answers will vary, but they
might include food, subjects at
school, sports, hobbies, etc.

* Play the track and ask
general questions about it,
such as what is the dialogue
about, what the names of the
interlocutors are, if they are
face to face or not, how they
are related, the result of the
conversation, what implicit
information they can infer, etc.

Activity 2

GETTING TO KNOW USs BETTER

Family and community environment

o - oW,
ACTICE: Exchanges compliments, likes and dislikes in an intervie

SOCIAL LANGUAGE PR ’ /
In this practice, you will interview other people to

learn more about their likes and dislikes.
e Q

a) Answer the following questions and use them as a guide during the discussion.
|.How many people participate in the dialogue?

Warm-up stage

1. Listen to the dialogue.

2. Discuss what is going on in the dialogue.

Il. Why are they asking each other questions?
Ill. Do they compliment each other?

b) Look at the example below, which highlights the aspects the interlocutors
are focusing on.

Monica: Hello?

She is expressing He praises her
her desires Vicente: Hi Monica, how are you? This is Vicente. interesting suggestions.
4 Morica Oh, hi! I'm fine. How are you doing?
Tre wERS ".‘ ‘\\(Jcenfe Ok, a bi't bored. Do you want to do' P £ i P
to know more \‘ something? You always have good ideés. idealof gettng
about him | Monica: I'm hungry. | would like to get something t(_)_e_a_t._ _. something to eat:
'-‘ \ Vicente: Where do you want to go?-----""""""
- She asks '-‘ *‘Monica | would like to go to an Italian restaurant. They
< another question " Vicenfe What kind of Italian food do you like? d|sagre§ ol
S because she needs “Wionica | like spaghetti. Do you like spaghettiz-=="~722%%" seinsig
; . 2
g fo see if they have  \iccnie ves | do, but it isn't my favorite food.-~~ T
@ something in common 7=~ - o oI Y
by onica”What is your favorite food? g something in common

Monica: Yes, | do, but without pepperoni. | don't like reat.

| am a vegetarian.
"\, Vicente: Oh, ok. We can share one with mushrooms.--_ _ _
“Monica: That is so thoughtful of you! Let's go.==="" """

She pays him

They reach
a compliment:

an agreement.

3. Determine the purpose of the dialogue you just listened to.

* Read the following examples and use them to reach a conclusion.

To exchange To reach agreements

To see a bigger

To become familiar

acceptable to all . .
P with other lifestyles.

interlocutors.

picture of a
particular situation,

experiences and
points of view.

108  Student's Book / Practice 7

» Scan the script and pay attention to the comments in the margin.

 Ask students to continue the discussion and to mention other details they can obtain by reading between
the lines, like why Monica says that Vicente is so thoughtful.

* Emphasize the importance of asking questions to find out more about each other and the fact that the
interlocutors are negotiating to reach an agreement. The focus is on the possibilities and the purpose of
deciding on something they both like, not on Italian food in particular.

Activity 3

« Link this activity to the previous one and help students to conclude what dialogues are for.

+ Tell them to use the given options as a guide.

* Encourage them to think about other situations in which they had to negotiate with someone and reach an
agreement, or when they where focusing on one aspect and their interlocutor showed them a
different perspective.

» Encourage them to reach a common conclusion that includes all the aspects discussed.

112
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@ 4. Look at the chart below. Read the activities you will complete in this practice

in order to interview someone about likes and dislikes. Remember to tick

each activity as soon as you finish it.

Week 1 WARM-UP STAGE
Listen to and  |dentify topic, purpose and addressee. O
explore likes and  Identify speech register. O
disFI’ikes ® Exchange points of view.
in dialogues * Recognize the structure of dialogues (opening, body O
gues. and closure). O
Week 2 BUILDING STAGE
Understand ® Recognize the types of sentences used to express likes O
general meaning and dislikes.
and main ideas ¢ Compare ways of expressing compliments, likes and dislikes. O
in dialogues. ¢ |dentify connectors. O
Week 2 BUILDING STAGE
e Put sentences in a sequence using connectors. O
¢ Include details in main ideas.
Offer compliments, | * Formulate and answer questions to clear up uncertainty. O
likes and P " | o Alternate roles as interviewer and interviewee, with and O
dislikes in written wiieuia script. _— hen f lati
delepes * Use expressions to gain time when formulating spontaneous | (7)
answers.
¢ Compose sentences that include like (i.e. | like...) to express O
likes or preferences. O
Week 3 CLOSURE STAGE-SOCIALIZATION
® Express points of view both in favor and against a O
given topic.
Express ¢ Use nonverbal language to emphasize what is being said. O
compliments, likes | ® Recognize appropriate moments to interrupt interlocutors. O
and dislikes in e Practice and follow rhythm, speed and pronunciation. O
a dialogue. * Adjust questions and answers depending on the
interlocutors'’ reactions. O
® Assess the process and product. O
¢ Gather dialogues about likes and dislikes, and bring them to class to
work with them throughout the practice. You can also use the ones in
your Reader’s Book pages 49 to 54. READER'S BOO|
| gj
https://goo.gl/8HBXbK
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Internet connection may not be available at all locations.
* RB box can either extend the current practice or provide materials for developing the practice. If you have
enough materials, take your time along the unit to go through the Reader’s Book to foster curiosity and

improve reading skills.

Activity 4

* Make sure students identify
the three stages of the plan,
that they understand each
activity and that they are a
part of the process.

» Ask a student to read each

task out loud so they become

familiar with the activities
they will follow in order to
participate in an interview.

Encourage them to decide if

there is a step missing and

where they can include it.

Don't forget to go back to the

chart to tick each activity as

so0n as you complete it.

IT box appear frequently

along the units with

suggested websites. We
recommend you to visit the
websites anticipatedly to
check whether the contents
proposed are useful for

your class planning and to

anticipate doubts from your

students. You may also want to
let them explore the websites
freely These suggestions

are not compulsory for

developing the social practice

of language, since we know

113
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Activity 5

* Before playing the tracks,
ask students to observe the
images and elicit what they
are about.

* Encourage students to identify
the contextual clues of each
setting and what might be on
the tracks.

* Play the tracks twice for
students to complete the
activity and check their
answers.

 Ask students to confirm
their predictions.

 Ask students to listen to the
dialogue they brought or to
read it.

» Explain the activity and the
fact that they must draw the
setting where the conversation
takes place and to include the
sound effects.

* The CD icon will appear
throughout the unit to indicate
the activity the track is linked
to. However, remember the
way we order activities 1s

a suggestion and you may

 bada o
Track 20

Track 21

¢ Select one of the dialogues you brought. Listen to it.

¢ Draw the setting where it takes place.

dialogue on Track 19.

Example:

session 2

¢ Include the sound effects. Look at the example below, which illustrates the

6. Listen to Track 19 again and tick the photo of Vicente’s
addressee. Who is he talking to?

¢ Look at the modified extract (on the next page) from the dialogue
in Track 19 and pretend Vicente is talking to an old lady.
* Choose the words and write them in the correct blank.

-
E@E Remember

Speech register js
©Wyou address
Someone. If yoy 4rq
talking to an olqer
Person who you do

not know very wel|,
Youshould yse 5
formal register. Op
the other hand,
Wwhen you are :
among friends you
can use an informal
"egister. It shoy|y
€ appropria;
the situatign ;;-‘JOF
arein,

change them to suit the
L

Look at the example.

Continue this activity on the next page »

purposes you established

with your students. 110
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BActivity 6
* Read the first instruction and ask students why there are three different people in the pictures, what they
have in common and what their differences are.

* Play the track and let them complete the activity.
* Discuss how they were able to identify the correct addressee, what clues they took into account and if

there is someone who does not agree.
» Encourage them to use the script in Activity 2 to defend their answers, as the evidence is within the text.

* Link the discussion to the next part of the activity and the fact that they must adapt an extract of the
dialogue to a different addressee: an old lady.

Teacher's Book / Practice 7



ou 0re I
very N® Very wej| <9 Nour Goodbye
r\e\Q)\'\bor

Mrs. Sanchez: Hello?

Vicente: Good evening, Mrs. Sanchez. This is Vicente, your neighbor .

Mrs. Sanchez: Oh,

hello

, dear! How are you doing?

Vicente: T am _very well . Would like to have dinner with me?

Mrs. Sanchez Oh, that would be wonderful
Vicente: Where would you like o go?
Mrs. Sanchez I love the pizzeria across the street.

Vicente: That sounds good to me. I will see you there at 800 pm.

Mrs Sanchez Goodbye  vicente. Thank you for caling me. You are very nice

* Compare the dialogue between Mrs. Sanchez and Vicente and the one

between him and Monica.

¢ Discuss which phrases changed.

7. Listen to Track 23 and follow the instructions.

¢ Role-play the dialogue you just listened to.

¢ Decide who is going to be each character.
* Use the scrambled sentences below as a guide and determine the

sequence of the conversation.

I hate reading!

I rather work with No, I
numbers than don?t like
books it do youp
Well,
what is your
favorite I love literature,
subject? because I love o
read about exciting
adventures.
Yes, Itis
L@ i Do you ke a hard subject
Math is really math, Ana? for me. I'm bad at
fun Why don't math but you are
you lke it? very good.

Student's Book / Practice 7
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KActivity 6

* Remind students to read the
dialogue first, and then to
write their answers.

 Ask two students to perform
the dialogue and check if the
rest of the class agrees with

their interpretation.
 Ask students why Mrs.
Sanchez says that Vicente is
very nice, and if it's common
for a young man to ask his
older neighbor to
have dinner.
Go through the differences

between both dialogues and
use the words and phrases in
the box as clues.

Activity 1

* Play the track and elicit what
it is about, if the interlocutors

)

are men or women, how old

they are and how they were
able to infer that information.

» Ask them to role-play the
dialogue and give them some
time to put the sequence of
the conversation in order.

* After the students have role-
played the dialogue, allow
them to listen to the track one
more time and check
their answers.

115
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Activity 8
8. Listen to the dialogue you brought to class and discuss what the topic is.
« Elicit the topic of the dialogue

¢ Use the conversation below as an example of students talking about the dialogue

listened before. on Track 19. Elena: I am sure we can all agree that the
o Ask three students to role- topic is Ttalian food. That was very easy!
play the conversation given Sofia Well, I don't think so. I believe they

as an example in the activit‘y were deciding on what fo eat on their date.

and after performing i, start a
discussion with the rest of the
class to see if they agree with
the interpretation.

* After discussing what the
topic of Dialogue 1 1s, tell
them to do the same with the

Elena Exactly! So it is about Ifalian dishes.

Arturo Let’s go back to Activity 1 and
check what we discussed

Sofia See? They were asking each other questions
until they found something they both liked.

Elena: Oh, you're right! The topic is not Italian
food, but reaching an agreement about what
they were going fo have for dinner

dialogue they are Sofia Yes! What do you think, Arturo?
working with. 9. Listen to Track 24 and puta Arturo T agree with both of you
* Remind them to use the text </ when Fhe mteﬂoc,utors are‘
. expressing something they like e
to find proof of what they and a X when they talk about something they dislike.
are sayjng and defend their * Leave the sentences that do not express likes or dislikes blank. Look at  [{IE &L
arquments the example.
g-Ll. ' A: Whoa, look at all those ice cream choices!
° PrOV]-de he]-p When needed' B: Yes, that is a lot of choices. What is your favorite?
.« . A: | love anything with chocolate the most. v
7o ACthlt'Y 9 B: | like chocolate myself. v
e Tell students to scan the Script A: Is there any kind of ice cream you don't like?
. B: | really don't like any ice cream with nuts in it. X
— and ask general questions
N . A: |'ve never cared for that myself. X
N about it, such as the ones from .- . )
v ) ) : Have you ever had garlic ice cream?
{_; previous dla]-og-u-es- A: That sounds absolutely disgusting! X
ﬁ - Go through the instructions B: It was. Let's stick with the regular choices today, though. X
i
" and remil’]_d them that not all ¢ Change the points of view from the dialogue above to the opposite opinion.

the sentences express a pOiIlT | love anything
. with chocolate | hate anything
of view, the most. with chocolate.
Play the traCk" ¢ Identify the points of view the interlocutors exchange in the dialogue you selected.
 Allow some time for students 112 Students Book / Practice 7

to complete the activity.
Elicit how they were able to
identify the expressions about likes (positive) and dislikes (negative).

* Check the answers and see if everybody agrees.

Once they have identified the points of view, help students change the sentences about likes to dislikes
and vice versa.

Go through the example with them and let them do the rest. This will help you determine if they are
familiar with the repertoire of words and expressions regarding this topic.

Encourage them to use a dictionary to look for other words or provide them with a list of helpful
expressions for this activity.

« Tell students to identify the points of view expressed in the dialogue they selected.

116 Teacher's Book / Practice 7



Building stage

@ 10. Fill in the chart with the information from each dialogue.
Look at the example.

-

To decide what to
eat at an Italian

TRACKS
19,23Y 24

»
o}
®
C
S
NS

- She lkes spaghetti, but it is not his favorite
meal.

restaurant. - He loves pizza, but she doesn't ke meat:

Track 19 } :
- They are going to order a pizza with
mushrooms

To find each - Karla loves math, but Ana is not good at it:
Track 23 other’s favorite - Ana enjoys literature, but Karla hates

subject. reading

To find out more - They both like chocolate ice cream.
Track 24 about their favorite | - They both dislike nuts and garlic ice

ice cream flavors

cream

a couple of main ideas.

11. Analyze the structure of the dialogue and write the name of each part in the
correct space.

Monica: Hello? - x (
Vicenfe: Hi, Monica, how are you? This is Vicente.
Monica: Oh, hi! I'm fine. How are you doing? J

s

e Complete the last row with the general meaning of the dialogue you selected and
p 9 9 guey

¢ Look at the key words to identify the opening, the body and the closure.

Vicente: Oh, ok. We can share one with
mushrooms.

| Monica That is so thoughtful of you! Let's go.

Monica: I'm hungry. | would like to get something to eat. a
Vicente: Where do you want to go?

Monica | would like to go to an Italian restaurant.
Vicente: What kind of Italian food do you like?
Monica | like spaghetti. Do you like spaghetti?
Vicente Yes | do, but it isn't my favorite food.
Monica: What is your favorite food?

Vicente: My favorite food is pizza. Do you like pizza?
Monica Yes, | do, but without pepperoni. | don't like meat. | am a vegetarian.

i\
'U Blue: Beginning

Creen: Closure
Orange: Body

* Do the same as above with the dialogue you selected.

Student’s Book / Practice 7 113

Activity 10

 Ask students what the first

track in the practice is

about. Play it if they do not

remember the details.

Explain the activity and go

through the example with

students.

* Play the activity’s
corresponding tracks and
give students some time to fill
in the chart.

» Check the answers with the
class and elicit the difference
between the general sense
and the main ideas.

« Tell students to listen to
or read the dialogue they
selected and complete the
last row of the chart.

Activity 11

* Elicit the different parts of
a dialogue.

 Ask them to circle the key
words in the dialogue to
identify the structure. Their
answers will vary, but they
might include “Hello”,
“How are you?”, "Let's go”,
among others.

* Give them some time to
complete the activity.

* Once everybody is finished, check their answers and encourage them to defend their arguments with
evidence from the text.
« Tell them to do the same with the dialogue they selected.

117
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Activity 12

* Remind students they are
going to prepare an interview
about likes and dislikes.

» Ask them to choose a parter
and tell them they are going to
work together for the rest of
the practice.

» Explain the activity and elicit
a couple of examples of likes
and dislikes from them. Tell
them they should all include

different topics, they will
narrow it down to one later.
 Allow some time so they can
complete the chart in
their notebook.
Activity 13
« Tell students to read the
sentences and ask them about
the image, What is it about?,
What do the colors mean?, etc.
* Say a sentence about
something you like and
encourage students to identify
if you are expressing a like or
a dislike. Then say a sentence
about something you dislike
and ask them to do the
same thing.
* Encourage students to
express a couple of likes
and dislikes orally, using the

O 1
example.
X

FOR OUR INTERVIEW

7Wiri;eiailis7t E)f 7th71n;;si ybuj liké ajn;i dislike in your notebook. Look at the z

of ;
» F od .2 mk T,}?emember
afo ‘
se | » chemistry i © adverb rea/,
2 jterature » chewing gum ice cream pedsofl)
) win in maki
» chocolate ice cream ‘ chewing QU yOlTak'ng what
' » running Say stronger.,
»-yoga "y aeton H;)we\/erl when
‘ talki
» classic rock regge t;‘,k'ng about
| » camping ) 'Ngs you don't

"Fe it can have a
chfferent Meaning
depending A
where You put it in
the sentence, For
example:

"I'really dont
like iti" meang

You have 5

strong disfike of

Something, byt ¥

don't really like it

» skateboarding and watching TV

13.Read the sentences below and compare the different ways of
expressing likes and dislikes.

—
% IS not
S ’ Very strong,
3 3 tmeans that
= 0 2 You do not [ike
o Oy Fuo Something, byt
IR o Y& ) Ioil itis not 5 y,
- > =9 Q2Ff © st s
o 22 S 5L £5 & ong dislike
% 5% 33 8 88 fs o f &
Q 9 04 2% ¢ OV <8 & < @
s, % LR T o o Tg RS Ne) %)
¥ 3 © 9% @ e ¢z 3¢ Ne) & Red
S 2 Z. 2% 2 = 04& 3% & § ¢ .
S © 2Z ¢% § v*E [} & N N RS
o7 X & z s S < > & N
O Q 2.9 3 LS5 o0 0p N o8
O/)e ) @’5 % @‘@ ¢ © o & & &
K O My © S o
9(407 e 4 “~ ° &
Y \Yfa/ \/\O
z %% ' \@@D o
el < o2
lmflln doXQf
s pouk YOI

I detest reggeaton. _ - 1 live for literature.

¢ Go back to Activity 12, use the list of likes and dislikes to compose sentences
in your notebook depending on how you feel about the items listed.

114  Student's Book / Practice 7

sentences in the image as an example, but expressing their own opinions.
 Allow some time for students to write the sentences in their notebook.
» Gather some magazines that portray leisure activities, sports and food to bring to the next class.
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15. Listen to the track.

14. Make three flashcards to participate in the game described in the following

steps. Look at the example.

, /
Ihate I don't mingl I love

y

¢ Gather some images that portray leisure activities, food or things in general.

You can draw them or use some pictures from magazines.

Collect all the images and stack them up.

Pick a person and give him or her the stack. He or she will stand in a place in

the classroom where everyone can see him or her.

The rest of the class will have the three flashcards they made in advance on

their desks.

* The designated person will pick an image from the stack and show it to the
rest of the class.

e Everyone will pick a flashcard depending on how much they like or dislike

that thing and they will say a sentence expressing their taste: for example,

“I'love chocolate ice cream”.

If someone takes too long to compose a sentence, they are out of the game.

The designated person will continue with the rest of the images.

The winner will be the person who says the most sentences describing how

much he or she likes the images that were displayed.

¢ Underline the differences in the expressions each interlocutor

uses. Look at the example. /

G UoISSas

United.

Well, I guess we are
going to have a few
problems! Both teams
are playing against each
other tonight!

Hahaha, we'll see g
who wins.

it's your favorite
team?

My favourite team
are Arsenal I used fo live
near the football stadium
in London.

Student's Book / Practice 7

Oh, I like it, too,
but my favorite soccer
team is Chicago Fire.
Really? Well, f we Remember
ke a good pla are talking about American ] In American
i N i i o
7 teams, I like Minnesota i ”Eng lish People say

People prefer
to focus o the
Several player,

s
ateam, ASlzon
So that js why the
say "My favourite

team are,..”

115

e Check their answers and read the Remember.

* Elicit other differences between American and British English.

Activity 14

» Go through the instructions
with your students and
answer any questions that
might arise.

 Allow some time for them to

make the flashcards.

Give them the magazines so

they can cut out the different

images. They can draw the
leisure activities and food,

as well.

Gather the images in a stack

and model the activity. Make

sure everybody understands
the game.

Decide if you are going

to show the images or if

somebody else is going to

do it.

* Make variations to the game if

you want.
Activity 15

» Ask students to scan the
script before playing the
track and ask some general
questions, including where
the interlocutors are from.
Play the track.

Allow some time for students
to complete the activity.

Teacher's Book / Practice 7
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Activity 16

Elicit the difference between a

dialogue and a monologue.

» Go through the instructions

with them and play the track

to use as an example.

Read the Remember with

students and encourage them

to provide some examples

of connectors.

* Allow plenty of time so each
student can prepare their
monologue.

+ Ask students to present it
once they are finished.

Activity 11

* Elicit the elements of a
dialogue that do not appear
In a monologue.

* Encourage them to check the
scripts in the practice and
to defend thelr answers with
evidence from the texts.

» Go through the instructions

with students and answer any

questions that might arise.

Read the example with them

and formulate the question

together.

» Allow some time to complete

the activity and provide help

when needed.

Check their answers.

Teacher's Book / Practice 7
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16. Listen to Track 26. It is a monologue about likes and dislikes.
'
-

17. Convert the statements from the monologue above into

6

session

116

Pick a topic for your monologue. It can be food, leisure activities,
sports, or something else.

Prepare your monologue. You can use the sentences you wrote in
Activity 13.

¢ Use words to connect the sentences. Look at the transcript of the

track, which highlights some connectives.

L

< Remember
I live for literature because I love reading about exciting Connectives
adventures. It is my favorite subject at school What I like the most Ia'e used to link
is reading novels, especidlly series like Harry Potter or The Hunger ;gfjsg" Ohups of
Games. However, my favorite book is The Lion, the Witch and the and se-n'toe:.izes
Wardrobe from The Chronicles of Narnia, written by C. S. Lewis &

You can also use
them to Connect
Paragraphs
to give them
Ccoherence, | like
skateboarding and
lalso like to watch
" "l love doing
extreme sports,
Or exam
climbing;;ftlzfrmk
surfing”,

* Present your monologue.

questions.
e Fillin the blanks on the right page of the book below.
* Pay attention to the words in bold, they will guide you to

formulate the questions.

¢ Now, have QUESTIONS

alook at the .
TS le: .
monologue STATEMEN Exa“\:ﬁ)\ave an: hobbies? o
—— g ° ye ou like \iterature?
you presented . _ doy
. . ive for \iterature- ut = ite subject
in the previous| ‘W <ol love reading 2 —_— . your favor!
P BecaV es.
activity. 0o adventur hool?
exciting N biect at at s do
e Convertthe 1tismy favorite sU! ) 2 e xind of books
statements into | school: 1 like the most 1S "eadbg i give Me some
;i ; What 11
questions, like novels. ike Harry potter oxample )
the ones you just gspecialy senesG\\ —_— ofavorite —
rGa
or The HU

wrote.
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P
18. Listen to the track and follow the dialogue in the transcript below. g ] g

* Use the questions from the previous activity and the statements
from Activity 16 to write a dialogue like the one you just listened to.

* Add some details to anticipate what he or she is going to say, to confirm
information or to summarize what you discussed.

You Do you have any hobbies?

Me: I do I live for literature. It is my favorite subject at school
You: Really? Why is that?

Me: Because I love reading about exciting adventures.
Vou Oh, I am sure you like fantasy books. Am I right?
Me: Ves, especially series like Harry Potter or The Hunger Games.

You: Oh, ves I once saw the movie Catching Fire, the first story of The

Games. I loved it!

Me: You don't say. I actually I hated it. They left out some parts of ‘rhe?booy
Vou What?! I didnt know that. So, do you recommend reading the book

Me: Totally. Then you can read the other fwo. And when you finish that, you can
read The Lion, the Witch and the wardrobe. Tt is my favorite book

You: Is it from The Chronicles of Narnia?

Me: Yes, but who is the author? I think is by C.S.

the book is much better; as aways
0Ok, so Tl check out The Hunger Games frilogy and The Chronic

Hunger

Bujuoysanb

inferrupting

Lewis. There is also a movie, but

les of Narnia

Bujuoysanb—Jjes

You:

¢ Perform the dialogue and try to say it without the script.

H CHECKPOINT ﬂ

@ 19. Read each line carefully. Tick the box that best describes your work
up to this point.

» Icanlisten to and explore likes and dislikes in
dialogues.

» Icanidentify speech register.

L Continue this activity on the next page >

Student's Book / Practice 7 117

* Encourage them to present their dialogue to the class without the script.

Activity 19

* Emphasize the importance of self-assessment.

Activity 18

Link this activity with the
previous one and tell students
to turn the monologue they
presented in the previous
activity into a dialogue, so
both students can perform it.
Go through the example
with students and start a
conversation to see if they
agree with what is going on in
the dialogue.

Go back to Activity 1 if you
need another example before
students compose their
dialogues.

Remind students dialogues
are oral text and, therefore,
they have different elements
than written texts.

Tell them to enrich the
questions and answers with
details to anticipate what the
Interlocutor is going to say,
confirm information, and
summarize the discussion at
the end.

Provide help when needed,
especially when adding more
details to make the dialogue
appear more natural when
said orally.

Noe.y, 2 )

LG

* Remind students to check the activities and their notebooks to carefully reflect on their work up to

this point.

 Ask them if they would like to revisit an activity to clear up any confusion.

» Encourage them to provide some tips or extra steps to continue working on the interview.

121
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Activity 20

Elicit different topics to talk
about likes and dislikes in
their interview.

Remind them to use the
subproducts as evidence of
the process of composing

a text. Tell them that every
subproduct is a step to
building the final product and
must always be taken into
account.

Ask them to check the
dialogues in this unit to come
up with some topics, and to
scan the images you used In
Activity 14 to come up with
new ones.

Check their answers, they do
not have to work on the same
topic as a class. It would be
more enriching to vary

the topics.

Activity 21

Go through the instructions
with students and scan the
example together.

Pick one of the topics they
chose in the previous activity
and model the activity with it.
Explain that there are different
levels within the mind map,

as in the center we have the

> Continue Activity 19 below

session 7

118

« Ican exchange points of view. @ @ @ @

+ Icanunderstand general meanning and main ideas @ @ @ @
in dialogues.

- Icanrecognize types of sentences to express likes and @
dislikes. @ @ @

+ I can compare ways of expressing compliments, likes
and dislikes. @ @ @ @

+ I canidentify connectives. @ @ @ @

@ 20. Decide on the topic for your interview. Here are some options, but you can
pick something else.

* Go back to Activity 12 and scan the list you made to see if you want to talk about
some of the things you included.

¢ Tick the one you chose or write it in the space below if it is not on the chart.

places to visit sports food animals art hobbies

movies music websites school subjects

In our interview, we are going to talk about

@ 21.Develop a mind map in your notebook with the repertoire of words and
expressions that you are going to use in the interview.

¢ Write the topic you selected in Activity 20.
* Include the words that relate to the topic and might be used in the dialogue.

Example:
Movies
s of Movie
Types genreg
moneS
- Independent actresses @
s i
nnifer Ro;
Sandler

{1l independent films (n.)
peliculas financiadas por

casas productoras pequefias.

Student’s Book / Practice 7

topic, then some categories, and in the end some example of those categories. They can make it as large
as they need to. It will help them to cover all the elements of the topic in

the interview.

+ Allow some time for them to design their mind map and provide help when necessary. They might find it
difficult to identify the levels of each category.

122
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FOR OUR INTERVIEW

. 7 Zé. }:o;mulate some questions to ask during the interview. .
« Consider the chart with the repertoire of words and expression, you
made in Activity 21.
« Adapt some of the questions from the dialogues you have explored

in this practice.

Do you like movies?
What is your favorite fype of movie?

Which genre you prefer, horror, romance or comedy?
Who is your favorite actor or actress?

Do you lke movies from other countries c§ well?

Is there an old movie that you are really ln‘ro.??

ou consider to be a must-seef

\ll)\/: ?/:r)trin :i)l:/:\r(\j;e;enden’r movies or do you prefer Hollywood blockbusters?
What kinds of movies don't you like?

Is fhere an actor or actress who you can't stand?
Do you know a fun fact about a movie?

Is there a movie that you detest?

2B 0o~ v e

—
N

23. Compose several sentences to express likes or preferences.
* Use the questions in Activity 22 as a guide and look at the example.

1 I lke movies. 9. I don't lke comedy movies.
2 I realy lke action movies. 10. I can't stand Adam Sandler.
3. I prefer horror movies. 11 I detest Click

4. My favorite actress is 12 The spider used in the 2002

Jennifer Lawrence.
I like movies from other countries.

movie Spider-Man was a
5
6. I am really info RoboCop.
7
8

Steatoda spider, not a black
widow. The spider was given
anesthesia, and was then painted
blue and red.

V for Vendettais a must-see.
I prefer Hollywood blockbusters.

Student’s Book / Practice 7
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Activity 22

* Remind students of the
questions they formulated
in Activity 17 and tell them
to write some more based
on the topic they selected in
Activity 20.

* Model the activity with
a couple of examples of
different topics. Students
might need a little help
to start.

» Check each pair’s progress
and provide help when
necessary.

Activity 23

* Link this activity with the
previous one and tell students
to answer the questions they
just wrote. The result should
be full sentences, without
details. They will work on
those later.

» Allow some time for students
to complete their answers and
provide help when needed.

Teacher's Book / Practice 7
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Activity 24

 Ask students to include
the questions and
answers they wrote before
In the format of an interview.
They must include the name
of the person who will be

FOR OUR INTERVIEW

B ;; l;uz t;gether the first draft of the interview. - o
» Copy the questions in Activity 22 and the sentences in Activity 23.
i i s.
o Adjust the answers to suit the questions. Do not repeat the questions in the answer:

‘i i " “i iewee”. Look at the example
o Include the roles of “interviewer and "interview

of the first part of the interview about movies.

. . le:
the interviewer before each Example
question and do the same m | Do you lke movies?
with the answers of the [rirervience IEERCRES v
. . m | What is your favorite type of movie?
mnterviewee. m | T realy like action movies. o
* Encourage two students m " Which genre you prgFer, horror, romance or comedy
to perform the dialogue m | I prefer horror movies.

Who is your favorite actor or actress?

m " My favorite actress is Jennifer Lawrence.

in front of the class and to
try to respond as naturally
as possible. They should
practice oral expression as
much as possible, since -

777'777777777777 ils i 77;i;n;andtheanswers.
. . i 25. Include some details in the ques . : .
the mtervew il e @ « Look at the example of the second part of the interview about movies.

session 8

presented orally.

" Tell them to simplify the m L Do you ke movies from other countries as wel?
answers in order to appear m :‘ Ves, I do. I am really into Japanese movies, but
more natural. For example, | I cant stand pexican films. They always use the
instead of answering “Tlike m ;:T;;CZT:; movie that you are really into?
movies.” to the question [(nTERVIEWEE | | Robocop 1 have seen all the movies. They are great
“Do you like movies?” the [EEEEIEEE | \What movie do you consider fo be a must-see?

m |V for Vendetta
COIION IESPONSE would be m Do you lke independent movies or do you prefer Hollywood
“Yes, I do” | blockbusters? .
m I prefer Hollywood blockbusters. I Love suFerhero movies
Activity 25 |

but they need Lots of money to be Fr°duced'

* Once students have their
first draft, tell them to include 120  SudentsBook / Practice 7
more details. Most of them
will enhance the answers, but

remind them to work on the questions as well, since they should adapt them to the answers.
» Encourage two students to perform their dialogue in front of the class and to try to respond as naturally

as possible. They should practice oral expression as much as possible, since the interview will be
presented orally.

» Model the activity with a couple of drafts from the students and elicit the changes they” made
or changes they should make from a couple of teams.

» Encourage them to provide some personal anecdotes to enrich the sentences. Help them when necessary.
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FOR QUR INT

ERVIEW

B '6 2. Ciihieckit};e sentences one more time and put them in order.

. ©
«+ Use connectors to link two or three sentences. Go back to Activity 16

review some examples.
« Add some compliments to praise your interlocutor. A .
Delete anything unnecessary or redundant, and adjust questions an
answers depending on the interlocutors’ reactions. .
« Look at the example of the last part of the interview about movies.

m " \Wwhat kinds of movies do you not like? /
m "1 don't lke comedy movies, especially Adom Sandler s;

! Actually, I believe Click is the u.sorsh/ movie ever!
EEEITIIEE  ishereomoetororoctressvihoryorreart stand?
MR | eorvtstandAdamSander:
AN | Istherecmovie-thot-youdetest?
m | Tdetest-Chiek
m : 0Ok, then. Tell me more about superkero movies. ‘).’o?u»
are an expert. Do you know any fun facts cbomcv@
Ves, T do. The spider used in the 2002 movie Spider-Man was
a Steatoda spider, not a black widow, as was told in lfke
story. The spider was gven anesthesia, and was then painted

blue and red

(= J 1 ] Em'pathy.is an important étfitude to take in'to acctaun't while doinq an interview.
(S8 Language The interviewer must take it into consideration adjusting the questions and answers
depending on the interlocutor’s reactions. For example, in the
previous activity the interviewee manifests a strong dislike regarding comedy
movies and provides a couple of details. Therefore, the interviewer should change
the course of the questions because there is no point in asking more about that
genre. Since he noticed that she enjoyed talking about superhero movies, he
disregards the planned questions and jumps to the last one linking it to action films.

[ therefore (adv.):
. : . . ‘ por lo tanto
27. Practice reading the dialogue a couple of times. Hisregard (v):
¢ Decide who is going to be the interviewer and the interviewee. ignorar
Then switch roles.
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Activity 27

+ Tell students to practice saying their dialogue in pairs.

Activity 26

 Ask students what connectors
are for and tell them to go
back to Activity 16 if they do
not remember.

* Encourage two students
to perform their dialogue
in front of the class and to
try to respond as naturally
as possible. They should
practice oral expression,
since the interview will be
presented orally.

» Model the activity with a
couple of drafts from the
students and elicit the
changes from a couple
of teams.

* Remind them to include some
compliments, depending on
the interlocutor’s questions
Or answers.

 Tell them they should have
short paragraphs in each
answer, instead of a couple
of sentences.

* Read the "“Being Through
the Language” with them
and model some examples
of taking this value into
consideration while speaking.

* Remind them of the importance of not using the script much, since the interview will be presented without

any written notes.

» Check on each team and provide some feedback regarding rhythm, speed and pronunciation. You might
want to take part in the dialogue to model the most natural way of participating in an interview. Use
nonverbal language and the right intonation, so students can learn from you.

+ Set a respectful environment, where everybody feels at ease, since most students will feel too
embarrassed to speak in English. Tell jokes or mention some personal anecdotes to make them feel

comfortable, but let them practice.
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m Activity 28

P
 Ask students to scan the 28. Listen to the entire track. Identify the six pauses.
TRACK 28

o sentences in the activity and * Go over the expressions listed below.
C;I elicit what they are for, when . Eecio@ which expression completes the dialogue in each pause.
== ) ¢ Keep listening to decide if your answer was appropiate.
pA they can be useful and if they S
= can appear in most dialogues. a) I'am sorry, | don't understand. b) What do you mean?
* Go through the instructions expi
with them and answer any a) Can you say it with other words? b) Can you elaborate...?
questions that might arise. Py
* Play the track and model the o a) You are right. b) | see. Why is that?
first dialogue. g Pause 4
* Replay the track again, but ; a) Can you give me an example? b) I agree.
this time let students answer. G‘rf Pause §
* Pause the track if you see a) Could you repeat that, please? b) Do you follow me?
they make mistakes. If some el
students disagree, encourage i o e S
them to defend their answers. e Listen to the track again and say the answers outloud during the pauses.
» Encourage students to come
up with some other questions e 29.Reread the dialogue and decide if there is a part where you disagree

and statements that could be with your interlocutor.

included on the list and that x )
) students talking about movies.
mlght become useful when Let’s check. I agree with the examples you
: : . gave about superheroes; but I am not sure
dOIHg an mterview. that V for Vendetta is a movie.
» Ask students to check their
interview and to decide if
some of these expressions
can be included.
 Provide help when necessary.

¢ Look at the example of two ‘
Do you agree with everything I say?

Ok, we can look that up. What else?

Oh, right, the part where you talk about
Adam Sandler:

We can include your opinion them.

Well, I actually like him..

Activity 29 Oh, ok, we can elaborate on that and discuss
a bit his work.
» Ask two students to perform PIRTI———
their dialogue for the rest L Conts ey e e Ny

122  Student’s Book / Practice 7

of the class.

+ Elicit what is going on, what
the interlocutors are doing, if they agree on everything they both say and what they conclude.

 Ask students to find the points that the interlocutors do not agree on in the dialogue.

« Tell them to discuss the interview they are working on and see if they have different points of view.

* Check with each team and ask them about what they are discussing. If they agree on everything, tell them
to find a topic on which they disagree and provide some examples.
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> Continue Activity 29 below

Statements

V for Vendetta

. . Itis a comic book.
IS a movie.

]

* Make a chart like the one on the previous page with the parts you need to discuss.
¢ Write down the statements you disagree.

¢ Include the points of view in favor and against. Look at the example.

Points of view

In favor

It is based on a British
comic book, but

they made a movie
adaptation in 2005.

Itis a comic book and
a movie.

Adam Sandler is a

bad actor. He is very funny.

Click, one of his films,
was rated the worst
movie in the last

20 years.

He makes silly jokes.

on Track 29.

Closure stage-socialization

expressions in bold.

; Expression
1 *Let me think. V/ for Vendettq

2 “Actually, it is based on o British comic
book, but they made a movie adapta-
tion in 2005*
S| I‘IfloveF Superhero movies but they need
0TS of money fo be produced
know?” e

4 *Well, umm, he could use less silly jokes”

5 "At the end of the day,

i Click was rat
his worst movie” ed

¢ Incorporate the points of view into the interview. Listen to the example

@ 30. Listen to Track 30 and pay attention to the following

e
[TRACK 29)

s

* Describe why they are in the dialogue. Look at the example.

Description

1 She is thinking about her answer
and stalling for time.

2 Example He thinks V for Vendetta is a
comic book but she disagrees and makes
her argument stronger by explaining to him
that there is also a movie.

3 She reaches out to him as she is
speaking to keep his attention. He
probably nods in agreement.

4 She is trying to make her statement
less harsh because the interviewer
likes Adam Sandler and she doesn't.

5 She uses the expression to conclude
the discussion about Adam Sandler
and to reach middle ground with that
final argument.

01 UoIsSos

Continue this activity on the next page >
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+ Allow some time for students to fill in the chart.
 Check their answers and guide the class to reach an agreement that describes what each expression is for.
* Remember to go back to the text as needed to find the clues and answers to what these expressions are

being used for.

Activity 29

69

* Once they have identified

their disagreements, tell them =
to make a chart like the one “g
glven as an example. b3
¢ Read the chart with them !3
and model the activity with a iR
couple of examples from the S

students.

Allow some time for them to
complete the activity. They
might have to leave the
column about facts blank, and
research them at home.

» Ask them to include the
different points of view and
the facts they researched

in the dialogue.

Play the track to show them
how it is done in the interview
about movies.

KActivity 30

* Play the track and ask
students some general
questions regarding what is
golng on.

* Read the expressions in the
chart and elicit what
they mean.

* Play the track again and
model the activity with
the example.

127
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Activity 30

* Go through the Remember
and see if students reached
the same conclusion.

* Encourage students to
practice their interview
without the script and to use
some fillers when necessary.

Activity 31

* Read the Remember with
students and provide
some examples.

+ Explain the activity and model
it with the example.

 Allow some time for students
to complete the sentences.

* Check their answers.

» Go through the dialogue and
tell students to find the
question tags.

* Elicit why they are there
and what information they
provide. Their answers will
vary, but they might include
that question tags are used to
confirm information.

« Tell students to include
some question tags in their
interview.

Teacher's Book / Practice 7
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[

g ]

e Practice the interview without the script. e

¢ Use some fillers when needed.

Questjo,
the Person

Re
" tags are e, Membe,

to conf )
YR e talking o ”Ff'rlm ipfoms
e/

* main ¢

ause -3

Mation o,
low this ot art‘:’ geta
wri

Remember

Fillers are words
and phrases that
Sa},rt-:- used to fij|
ence when
are speaking, )ﬁ)g
are words thay
do not adg any
real valye to the
Sentence, They
s:mply keep us
90ing while we
think of the rest of
the Sentence whilg
Speaking oyt loud.

31. Write the question tags for the following clauses. Look at the example.

\ DD

1 Yo
o e io\\s ed by Marvel Comics,
L o ated Helboy: .
ignola Cr¥ -
; M\Kedr\;\:? : ge\\eve everything that
/, Nou -
1 mowe;émer Rangers movie theré i
5 1n the PO
wicked witch,

hwﬁﬁﬁjﬁ

Question tag
1 haven't you?
2 _isn't it?
3 didn’i 9
4 do you?

5 is there?

¢ Check your interview and incorporate some question tags.
Look at the example that highlights them in bold.

| wicked witch (adj.):
bruja malvada

college (n.): instituciéon
de ensefianza superior
major (v.): especializarse
en un area determinada
en la universidad

Example:

He: Do you like movies?

She: Yes, | do. Very much. | want to major
in cinema studies in college.

He.  Cinema studies? | am sorry, | don't
understand.

She: Cinema studies examineas movies as both an
art form and as a form of mass culture.

124  Student's Book / Practice 7

He  Wow! So, you are an expert, aren’t you? What
movie do you consider to be a must-see?

She: Umm... Let me think... V for Vendetta.

He  That's an interesting choice, but | believe
it's a comic book, isn't it?

She: Actually, it is based on a British comic book,
but they made a movie adaptation in 2005.




e 32. Look for stranded prepositions in the final version of the interview
about movies, located in Activity 33.

Remember

In the example, "This is the movie | told you al?outf", you‘have two actions:
This is the movie and I told you about the movie", linked into a single
sentence. Both actions talk about a movie. In the seFond action, yoa have
a preposition (about) before the object you are talkm_g about, so V:Ij efnth
you link it with another action, you leave the preposition at the end of the
sentence, as shown in the example. We called that stranded preposition.

&
(04
®
S
=
(=
(=

¢ Write the sentences you found in the following chart.
¢ Think about two more sentences with stranded prepositions and
include them in the chart.

1. Is there an old movie that 3.
you are really into?

Nobody knows where Wonder
Woman comes from.

2. What are you talking about? 4. Peter Parker told Mary Jane there

was nothing to be afraid of.

¢ Check your interview and include some sentences with stranded
prepositions to provide more details.

VIEW

FOR OUR INTER
7 7 (;3?V\;r;taj the final version of the interview.

» Offer some compliments to your interlocutor. - ‘

« Do notinclude fillers, as you will incorporate them while speaking.

Example:
- =l oo you lke movies?
| Ves, I do. Very much. I want to major in cinema studies at collegg
- Cinema studies? I am sorry, I dort understand what youre taking about. \
“ Cinema studies examines movies as both an art form and. as a form of mgs?s cutture
H So, you are an expert, aren’t you? What is your favorite type of movier
! Action movies are what I'm realy info.
i 1
|

[}
T

=3
T—|m

i borate?
| What type in particular? Can you ela .
Sure. I am into dl kinds of action fims but my favorites are the ones about superheroes.

Continug this zctivity on the noxt page \>
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Activity 32

* Read the Remember with
students and answer any
questions that might arise.

* Tell students to scan the
final version and look for
sentences with stranded
prepositions, there are
only two.

» Help students to write two
more sentences they could
use in thelr interview.

* Encourage students to
include the sentences in
their interview.

Activity 33

» Have students write the final
version of their interview.

* Encourage two of them to
perform the dialogue given
as an example and to adapt it
to sound more natural. They
can include fillers, or ask
questions when they need
more information.

* After listening to the example,
allow some time for students
to write their final version in
their notebook.

* Let them practice
their interview.

Teacher's Book / Practice 7
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Activity 34

* Once they have the final
version of their interview,
allow plenty of time for
students to practice as much
as possible to perform
the interview.

* Encourage them to include
nonverbal language to
emphasize what they are
saying. Model if necessary.

* Go through the “Remember”
with them and give a couple
of examples of how nonverbal
language can be used in
a conversation.

 Tell them to focus on rhythm,
speed and pronunciation.

* Check on each team and
provide help when necessary.

* Remind them to be respectful
and to pay attention to what
the interlocutor is saying.

Activity 35

* Play the track so students can
listen to the final version of the
interview about movies.

* Decide how they are going to
perform their interviewsfor
the class. Let them choose the
way that best suits them, so
they feel comfortable with the
method used.

c A |
Continue Activity 33}pelow
§> 0

| 1 see. Why is that?

\ 1o say that the superhero movie is one of the most inclusive genres

3

Can you give me an example?

backgrounds but they both rise as champions in troubled

© fimes. Do you see what I'm taking about?

| Ves, I know what you mean. Is there an old
movie that you are really into?

| Robocop. I have seen all the movies. They are greaf!

[l troubled (adj.):
problematico

H 1/
g rhero, so perhaps it’s fitting
' Because there are many ways to qualify as a supel p N

| \Wonder Woman has superpowers gifted to her by ’rhg Greek gods qn;i X
| Spiderman is special because a radioactive spider bit him They have differen

Remember
Nonverpa|

£nguage includes
acial expressions,
the tone ang [

" \what movie do you consider to be a must-see? fgzz Cg et:te
| s £ ures
'V for Vendetta Ay e

That's an interesting choice, but T believe. it’s a comic book, isn't it? :Os,y h'anguage
i i ovie  and the phys;
+ Actualy, it is based on a Brifish comic book, but they made a m isténce% e):;,/ ce ae,n
| adaptation in 2005. ;h Sintarin
1 didr't know that. Do you lke independent movies or do ese nonverbal
“ you prefer Hollywood blockbusters?

T

signals provide
clues and
additional

they need lots of money to be produced, you ll<now? ,
| VYes, youre right. Are there movies you wouldn't golfo.
sne [ I dorit ke comedy movies, especially Adam Sandler’s
i | What are you taking about? I think he is very funny.
well, umm, he could use less sily jokes. At the end of the
day, Click was rated his worst movie. ‘
| Ves, I agree. Tel me more about superhero movies. .
© Do you know any fun facts that you could Tell me abouf?
| I do. The spider used in the 2002 movie Spider-Man was

™ | 4 Steatoda spider, not a black widow, as was fold in the

~ | i thesia, and was then

- | story. The spider was gven anesthesia,

9 ._painted blue and red.

A3

8N

o . — .

® 34. Practice the interview one more time.
* Use non-verbal language to emphasize what you are saying.
¢ Recognize relevant moments to interrupt your interlocutor.
* Pay attention to rhythm, speed and pronunciation.

35. Play Track 30 to listen to the interview about movies.
¢ Carry out your interview.
126  Student's Book / Practice 7

. 1 prefer Hollywood blockbusters. I love superhero movies but

information
and meaning
Overand above
spoken (verbal)
€ommunication,
Nonverba|
€ommunication
helps people to:
* Reinforce or
modify what js
said in words,

* Convey
information
about theijr
emotion,

* Define of, plate:
reinforce

the re!ationship
etween people.

* Provide feedback
to the other
Pperson.

° Regulate
the flow of

Communication

* Set a friendly and respectful environment, where everybody feels at ease speaking in English.
* Remind students to be respectful and to pay attention to each team'’s turn.
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How did it go?

@ 36. Read each line carefully. Tick the box that best describes your work in this practice.

ii-\j Individual « Ican put sentences in a sequence using @ @ @ @
ONL_assessment connectives.

» Icanformulate and answer questions to @ @ @ @
clear up confusion.

« I canuse expressions to gain time when @ @ @ @
formulating spontaneous answers.
« Ican compose sentences that include like @ @ @ @
to express likes or preferences.
Product

37.How do we assess the following aspects of our interview?
< Did we offer compliments, likes and dislikes @ @ @ @
= . v 7
EEER e
/\J INferview
+ Did we alternate roles as interviewer and @ @ @ @
interviewee, with and without a script?

« Did we express points of view in favor @ @ @ @
and against?

- Did we adjust questions and answers @ @ @ @
depending on the interlocutors’ reactions?

« Did we use nonverbal language to
emphasize what is being said? @ @ @ @

+ Did we recognize appropriate moments to @ @ @ @
interrupt interlocutors?

+ Did we practice and follow rhythm, speed
and pronunciation? @ @ @ @
38. What is your team’s global impression about their performance in this practice?

rk\} Peer » Did we respect our agreements? @ @ @ @
’ assessment

W sememesrmrees AL EEid e e i e

« Did we divide the tasks so both of us had @ @ @ @
something to do?

» Did we pay attention during others’ turn @ @ @ @
to speak?

F + Did we pay attention to other interviews? @ @ @ @
w

e have arrived at the end of this practice.

Student’s Book / Practice 7 127

Activity 36

 Help your students to
complete the self-evaluation
chart.

» Make sure your students
complete the evaluation
chart honestly.

* Remind them to focus on
aspects they can improve, not
on the mistakes they made.

* Go back to the chart in
Activity 2 to check if you
completed it, and if there is
something you need to go
through again.

Activity 31

* Encourage students to reflect
on their performance.

« Tell them to focus on the good
aspects and think about the
ones they could improve.

* Reflect on whether you need
to make any changes or
reinforce any content in
this practice.

Activity 38

* Remind students of the
importance of
assessing peers.
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Practice 8

WORDS IN MO
TION

Activity 1

 Discuss what comics are
with students, if they have
ever read any, what types of
comics they have heard
of, where we can find
comics, etc.

* Read the comic strip
with them and answer
any questions
regarding vocabulary.

* Elicit what the comic is about,
how many characters appeatr,
and what they are
talking about.

 Ask students if they find it
funny and why the situation
is hilarious.

Activity 2

« Tell students to work in
pairs and explore the
comic thoroughly.

* Remind them to use the
questions in the book and to

analyze the situation based on

ce8

WORDS IN MOTION

Ludic and literary environment
= Y Y \ j\ N N\

Pract

SOCIAL LANGUAGE PR

Warm-up stage y/

@ 1. Read the following comic strip.

DEPENDS
ow DESPERATE)

00 you EVER'\
{ cive STRAIGHT

38
/7
@O
=
&
g
Q
1)
ol
2
®
2
o)
=
©
)2
5
2
@
~
)
9
8
7
=
g >
> 4
7 ANSWERS?
5
&
NS
{2

session 1

@ 2. Discuss what you liked and disliked about the comic. Use the following
questions as a guide.
¢ Do the characters in the comic strip know each other?
¢ Are the characters men or women? How can you tell?
* Why does the character with brown hair ask the other one so many questions?
* Why do you think the character with black hair gives the same answer every time?
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édebé

the comments they made in the previous activity.

» Monitor the conversations and if a pair of students does not understand what is going on, ask another pair
to join them and participate in their discussion.

» Encourage them to speak in English and ask questions to guide the interpretation.

132
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Activity 3

3. From the following list of topics, decide which one describes the comic
Desperate Repetition. * Read the instructions and

go through the options

with students.

Discuss and analyze each

option with students to

determine which purpose

* Reread the comic strip if necessary.

Strategies to
establish a

conversation with
a stranger.

Contrasting two very
different persondiies,

an introvert and
an extrovert.

How fo respond to
any question.

¢ Discuss other topics that might appear in comics and write them best suits the comic Stl’lp.
in your notebook. 5 * Focus the conversation on
@ 4. Observe the following components and circle the ones that AC::"embeT the fact that both characters
- . ic strip j . .
appear in comics. Look at the example. ﬁljsetq Utgnce ofls are opposites: one likes
rations that .

tells a story, wih o to chat with everybody
Without text.

and the other does not.

Ask students how the title
of the comic reflects on

the character’s answer and
projects how the character
feels regarding the situation.
Talk to students about other
topics that might appear
regularly in comics.

Tell them to reflect on what
they talked about at the
beginning of the unit and
check the Remember
section.

Activity4

 Ask students about graphic
components and where they
can find each one of

Student’s Book / Practice8 129

the options.

» Focus on the graphic components that appear in comics and elicit what they are for. Their answers may
vary, but they should include statements such as '‘Panels or boxes chronologically organize the story”,
“[lustrations convey most of the story, as comics do not have a lot of text”, “Sound effects enrich the story”,
“Speech bubbles include the dialogues of what characters are saying or thinking”.
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Activity 5

* Go through the Remember
with students and ask them
if there is any information
missing regarding speech
bubbles.

» Allow some time for them to
scan the options and decide
which best suits the comic in
Activity 1.

» Ask what comics could use
the rest of the sound effects.
Encourage them to explain
the different situations and

motivate them to act them out

if they do not feel confident
enough to speak.

Activity 6

» Ask students to scan the
activity and to tell you what
they are supposed to do.

* Read the Remember
with them and help them
determine the differences
between speech bubbles or
thought bubbles.

» Allow some time for them to

fill the speech bubbles in with

the scrambled dialogues.
e Check their answers and

encourage a pair of students

to perform the dialogue in
front of the class.

Teacher's Book / Practice 8
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o 8. Check the following sound effects and discuss which
one(s) you could add to the comic Desperate Repetition.

@ 6. Read the following dialogues that are part of a comic strip .

» Is having already
. writtenabook

» It's certainly harder

than having already

written a book. awesome?

» Tl let you know 2 Iswritnga
as soon as I book hard?
write one.

* Write the dialogue in the speech bubbles in the correct order.

Is writing a ;

book hard? s havivg
It's certainly harder TR @ )llmok
than having already R

written a book.

e Share your answers to the previous activities with the rest of t
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17
{ v

v
|

i

Remef’nber

Sound effects or
©Nomatopoeja are
words that Mmimic
sounds. They are 4
Non-vocal sound 7
iMmages that go
from subtle to
Strong.

(S

Remember

A speech bubble js
aspeech indicator,
Containing the
Characters'
.dxalogue‘ The
indicator from the
balloon that points
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~ Activity 1
7. Listen to the track and follow along with the transcript below. | .
¥ i & o ° Play the track and elicit what

. . ]
- F otning o the interlocutors are talking =
on't think b7 )
My grandmother sol I find them -y about and what the general &
says comic strips very funny and = . .. ==
are a waste have a good time - meaning and main ideas are. ~
of fime. A reading them N . . w
- « Tell students to list the points —_

of view expressed in the

dialogue and ask them

if they agree with one of

them and why.

Continue the conversation

with students and link this

activity to the one that follows.
* The CD icon will appear

» Laugh about oneself throughout the unit to indicate

> (o o eas or behaors the activity the track is linked

» Use them as enfegrfainmen’r to. However, remember the

way we order activities is

a suggestion and you may
THE NEWLY-FORMED SOCIETY OF DISCOURAGED WORKERS

change them to suit the
FEEL THE TERM “UNEMPLOYED" IS INSENSITIVE, AND WOULD ;
PREFER 70, BE CALLED “CONSULTANTS™, purposes you established

with your students.

N,
/ Sodo L TH's E‘:kq N
ading short stories,
o he mages tell most
of the story. Comics
convey @ powerful
message in
a few panels

Lagree fop
esexamP’E, I find
Perate re; 5
very funny biizzzn
extroverts annoy me,
€y are so /
intensel

8. Discuss the following list of the purposes of comics and add some others.

Purposes of comics

¢ Reread the comic Desperate Repetition and observe the one below. Think about

their purpose.

Activity 8

» Read the different options
regarding the purposes of

@ 9. Determine the criteria to select several comics to use in this practice. Look at

the example. comics and encourage
Criteria to select some comics to use throughout this practice students to say what the‘y
» They should reflect on ideas and behaviors books think about them.
» They should be short, we cannot work with comic boo .
» They should have images and text, not just ilustrations. * Remind them that the
purposes do not exclude
Student’s Book / Practice 8 131 each Othel’, al’ld that there

are comics that can serve

different purposes.

 Allow some time for students to read the comic strip and answer any questions regarding vocabulary.
Ask them to look unknown words up in a dictionary.

* Discuss the purpose of this comic strip in particular. Their answers may vary, but you should guide the
conclusion towards the fact that the author is critiquing the lack of job opportunities.

Activity 9

« Tell students that in this practice, they will read several comics to discuss cultural expressions. Therefore,
they should bring a couple of them to class to use in this practice.

* Since there are plenty of options online, ask them to decide on criteria to filter the options.

* Use the criteria given in the Student’s Book, but feel free to add some other options.
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Activity 10

* Make sure students identify
the three stages of the plan,
that they understand each
activity and that they are a
part of the process.

Ask a student to read each

task out loud so that they

understand the activities they
will complete in order to
engage in a discussion about
cultural expressions

In comics.

Encourage them to decide if

there is a step missing and

where they can include it.

Don't forget to go back to the

chart to tick each activity as

soon as you complete it.

* RB box can either extend the
current practice or provide
materials for developing the
practice. If you have enough
materlals, take your time
along the unit to go through
the Reader’s Book to foster

curiosity and improve
reading skills.

Activity 11

* Read the instructions for the
activity with students.

* Go through the Remember
with them, check

<
10. Look at the chart below and read the activities you will do mbe\’
in this practice in order to have a debate. Remember to tick R me \ways
each activity as soon as you finish it. Com'\cs_:\ nide?
sta\'\f"‘Jt ires the
Week 1 WARM-UP STAGE that ‘“:f e
510!
® Activate previous knowledge. O
I " I  Identify author, topic, purpose and addressee. O
(S::r:ic: :tr:ipsexp ore | o Recognize graphic and textual components. O
* |dentify textual organization. O
* Define selection criteria. O
Week 2 BUILDING STAGE
* Analyze the function of panels in comic strips. O
Interpret comic ® Use various comprehension strategies. O
strips. * Recognize behaviors and values in text and panels. O
® Share and compare ideas and beliefs. O
Week 3 BUILDING STAGE
® Recognize ideas and take a stand. O
* Defend one'’s ideas with arguments supported by evidence. O
Exchange * Question stands based on common-sense opinions.
opinions « Provid | O
about cultural rovide examples. O
expressions in ® Express points of view, respond to interlocutors and make
a discussion. explicit references. O
* Use examples to clarify information. O
* Formulate questions, based on the interlocutors’ answers. O
Week 4 CLOSURE STAGE-SOCIALIZATION
Evaluate the result. | Share appreciation for points of view. O
" | o Assess the process and the product. O

¢ Use the comics in the Reader's Book page 55 and gather others to work on

}W } throughout this unit.

hitps://goo.gl/XJG1Wh

Building stage

132

11. Read the first panels of the following comic.

Remember

A panel is a frame or box that contains a segment of
action. A page may have one or many panels, and are
frequently surrounded by a border, whose shape can
be altered to indicate emotion. The size, shape and
style of a panel affect the timing or pacing of a story.

Continue this activity on the next page >

Student’s Book / Practice 8

comprehension and answer any questions that might arise regarding vocabulary.
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» Continue Activity 11 below

Activity 11

My Tripto lndi
y_ rl p 0 " la 1 didn't have much money but,
day, I have had two and snacked

instead of having three meals a
—~ G
£) on nuts and peanuts. They sell
) ® ‘ them everywhere!
g ‘e 11
v | —"
e \

Karla must be anxious to hear about my —
adventures in New Deli. Il be home Just

in time for our anniversary. , )
The trip has been wonderful and I don't
feel as different as I thought I would T
hope fo see her soon

 Allow plenty of time for
students to read the first half
of the comic My Trip to India.

 After they've read it
individually, ask some
questions about the general
meaning and main ideas
expressed in the comic.
Remind them that illustrations
play an important role in

—\ |
%% | ‘ 5 | comics. Therefore, there is a
N /L lot to interpret about them.
‘\‘ & = ‘ Some questions might be the
§§i§@ ‘ﬂ | [ following: What is the name of

\{

the main character? , Where
1s he from?, Does he live in a
city or the countryside?, How
can they tell?, What does Luis
do for a living? , Is Luis happy
in India? , Does he like Indian
culture? What are some of its
cultures elements?

Remind them to go back

to the comic as much as
possible, since the answers to
the questions are in the text.
They should look for clues
and key words to

answer them.

Elicit what students predict

In India, I found smal
businesses that sell cheap
beverages and sandwiches,
Just like in Mexico,

them on walks ang daytrips

Nuts remind me of when I "
was little. We used to eat w

Lloved trying new spicy T didn't like the fact that young people
flavors. T knew I would were eager fo wear jeans instead of
find lots of spices. the beautiful Indian fabrics

/ Now I will tell you about some stereotypes people have regarding India.

Student’s Book / Practice 8 133

will happen in the second
part of the comic. Have them write their predictions in their notebook so they can revisit them after
reading the second half.
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Activity 12

+ Tell students to continue the
discussion in pairs.
» Encourage them to ask each

12. Discuss what you liked and disliked in the panels you explored.

¢ Formulate questions about them.

o Listen to the example on the track and read the transcript below.

. . Ves, I
Othe}’ questions about the becajsg(ih?e llustrations like the ﬁlmﬂons,
comic and to answer them. Bt T dont g pp 217 ST 190 Lok the foct That
e ;
. Pl ay the track so th ey fact that everybody WZ’thghfs the | | the charogf.er. discusses real s’rt’JFF.
) Jeans The nts to weqr New Delhi is in India, but I don't
know how to carry on with Mexicol B, © thing happens i know where exacty.
. ' way, do
the conversation. Where New Doy "%

 Ask them to write down the
questions they weren't
able to respond to and to get
together with another pair of
students to discuss them.

Activity 13

@

* Exchange your questions with another pair of students and try to respond
to theirs.

e 13. Go back to the comic My Trip to India and determine implicit information.
Look at the example.
Because
here it says
that Luis will be
home for their

Karla
doesn't appear in
the comic and there IS

* Encourage students to o ton of her s Lus's ST
continue interpreting the wife b::‘: i*s’e“eve
comic and to read between @ Right, if she
3 weren't his wife,
the lines. And why do he wouldn't talk
» Model the activity by asking ‘/°”h*i:‘\'/‘:;:€ s about it

some more questions, like
who Karla is.

Play the track again and ask
students to follow along with
the transcript.

e 14. Describe how you read the comic strip with a graphic scheme. Which panel

did you read first? Which was second? Which was last? Look at the example.

Panel 2
We read the comic from left

) . to right, and top to bottom.
e Work " We do the same thing when
teams and continue the reading a short story.

conversation.

* Check the teams’ work and
provide help when necessary,
giving students some clues
on how to interpret what is
going on in the comic.

Activity 14

* Before this activity, cut a few short comic strips into individual panels and give one to each team, as if it

were a puzzle.

 Students should put the comic in the correct order and decide on the best way to present it for others to

134

m
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read it. The layouts may vary, but all of them must start from top to bottom and left to right.
« Tell students to complete the activity in the book and allow some time for them to do it.

* Start a conversation with the whole class to decide why this is the best layout and what it has in common
with other texts.

» Guide the discussion so students can conclude that in English we read from left to right and from top to
bottom, no matter the text. Ask them if they've heard about other languages that use a different layout. For
example, Arabic is written from right to left, and Chinese is usually written vertically, instead of horizontally.

138
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@ 15. Read the following information.

lled panels that displ

) 7 jon of boxes cal .
Comics tell a story in & success! e action in & seciIeNCe. Inside &

are the main part of cormics, since they organize

i ters an
» lllustrations: portray the charac : .
» Speech bubbles: include what the characters are saying, the dialogues

» Sound effects: represent the sounds to enrich the story. Tl

16. Discuss what you thought about the information you just read.

¢ Listen to the example on the track and read the transcript.

I don't agree because I've seen
comics without text, they only
have illustrations.

D)

If there is no text, how are we going
to understand what the characters

are thinking or saying? ilustrations.

®©

Exactly, the sound
effects help, as well.
Like this one:

comics without text:

All men are
snake charmers

Student's Book / Practice 8

d the setting where the comic takes place

ay illustrations and text. Panels
panel we can find:

hey are also called onomatopoeias

L1

@

VYes. It wouldn't be a comic without
illustrations, but the text helps the
addressee understand the story.

With the gestures, the postures,
and the hand movements in the

Then, we can say that the
information is accurate because the
text supports what is portrayed in
the illustrations. However, there are

People are quite
poor, but they smile
all the time

135
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Activity 15

* Read the information in the
box and complement it with
other details regarding the
different parts of comics.

* Check comprehension
and answer any questions
that might arise with some
examples from comics.

 Ask students to find the
different elements in the
comics they are using in this
practice. Do they all appear?

Activity 16

* Link this activity to the
previous one.

* Play the track to model the §'
conversation and ask students =
to find some examples of gng

what the interlocutors

are saying.

Encourage students to
identify other elements in
comics. Can they find

some others that are not
described in the information
box? Can they explain what
they are for?

Teacher’s Book / Practice 8
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Activity 11

* Go through the students’

140

predictions about the comic
before reading the second
part of My Trip to India.
Allow some time for them to
read the comic and to think
about some statements to
evaluate their predictions.
Check comprehension and
ask questions regarding
general meaning and

main ideas.

Ask students if their
predictions were accurate
or not. Where they right? Or
did something completely
different happen?

Teacher's Book / Practice 8

Buses are 0ld, make
400 much naise and
pollute the ar

Women do Y098 earty
in the morning, before
starting fne 4oy

IP,

Most women don't speak

English and the few men that

do make lots of mistakes

\ Famiies commute
\ on motorcycles.

household chores
They expect
women o do if.

136

Women wear lots of accessories
and makeup, especially eye liner

Young People use cellphones
all the time, even when they
are eating!
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e 18. Complete the following list with the situations portrayed in the panels. Look
at the example.

Situations

a) There are snake charmers

b) There are lots of poor and happy people.
) There are old buses that pollute the air.— ———————
d Jl@gmﬂgmmii@ﬂ@jmmlgmMrmlg&,,,,,,,,,,
) There are women who do yogd. — ——————— _ -
) There is nobody who speaks English.
o) There are lazy men and harworking women. -
h) jm@gmﬂgmm&rumgmmux;ﬁjmm&gmchakeum,,,,,,,

) There are teenagers who are always on their cellphones.

) There are cows that wear beautiful attires.

o)

DO

p
/
e 19. Compare the list of situations you wrote in the previous activity ([ (]
with another team.

¢ If you disagree with something, go back to the comic, check the panel

and exchange your points of view. Look at the example. He
is doing it
The panel on the street and
shows a man begging for money,
chamning & while using a real
snake. cobra.

Ves, just like N

he movies! treats it wej

_
Q 20. Exchange points of view regarding the situations you described. [
Listen to the example on the track.

Voice 1 | don't believe charming snakes on the Voice 1That’s my point exactly! It is exotic;
street is OK. it doesn't belong in the city.
Voice 2 What about at the circus?! Voice 2 But the snake is already tamed. It
Voice 1 Well, I still do not agree because we are behaves like a friendly pet.
talking about wild animals. They should live in Voice 1 It doesn't matter. It is still
their natural habitat, not in someone’s house. dangerous because we are talking about
Voice 2 Well, | think that as long as you treat it real cobras!

well, there is no problem in doing the show. A
cobra can be an exotic pet.

Yes, B
ot e

G UOISSOS

text and illustrations to reach an agreement.

Activity 18

* Encourage students to
analyze each panel and
to describe the behaviors
portrayed in the comic.

* Tell them to make a list and
discuss whether or not they
have heard about these
behaviors before.

* Check on each team and go
through their lists.

» Ask them to provide an
explanation for some of
their answers.

Activity 19

* Tell students to work with
another pair and to compare

L)

their lists. §'
* Play the track so students =
have an example of how to &

discuss their lists with others.

* Encourage them to listen to
each pair of students and to
provide evidence of each of
the behaviors they identified
in the comic.

» Ask them to support their
arguments by referencing
the comic.

* Remind them to go back to
the comic and analyze both

* Remind them to be respectful and to pay attention to everybody's intervention.

Activity 20

* Once they agree on the behaviors portrayed in the comic, tell students to express if they agree with
them,like the author of My Trip to India, or disagree and find these attitudes strange.

* Play the track to model the activity.

* Help students identify the points of view expressed in the dialogue and to find the clues about what the

Interlocutors are saying in the comic.

 Ask students if they agree with the conversation on the track and why they feel that way.

* Tell them to continue the discussion in pairs.
» Approach the different teams and listen to their comments.
* Ask follow-up questions and encourage them to speak.

L)

el

€

G

* Do not interrupt them to correct pronunciation or grammar. This activity 1s about thinking, supporting and

expressing their ideas.
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Activity 21

» Go through the instructions
for the activity with students.

* Play the track to model

the conversation, check

comprehension and answer

any questions that

might arise.

Start the discussion with the

whole class. Ask students

which behaviors in the comic

are similar to those in Mexico.

After a couple of questions,
tell them to continue the
conversation in teams.
Encourage them to elaborate
with examples of what they
have seen on the street or
at home.

Guide the discussion to
talk about the differences
in attitudes and behaviors
portrayed in comics from
other countries or cultures.

Activity 22

* Remind students that all the

activities in the practice are
part of the process of

the discussion of cultural
expressions in comics.

e Tell them to reread the

142

comic they selected and to
write some notes about the

21. Discuss which situations are similar to Mexicans’ and which are different.
* Support your answers with evidence. Listen to the example on the
track and read the transcript below.

Indian women wea

much makeup, but Mexican

Could you give me an
women don't

example?

D)

Why do you say that?
There are plenty of Mexican
women who wear too
much makeup. Just look at
the actresses on TV.

®) |

VYes, but there are lots
of women in Mexico who
don't wear makeup or

wear just a little.

only wear makeup at parties.
Besides, they don't wear lots of
accessories.

Well, then both Indian and

but Mexican women wear fewer
accessories.

D)

I 7 272T(37h;<:71<:he list of situations you wrote in Activity 18. . -
s \Write some notes in your notebook talking about the ideas and beliefs

portrayed in the comics you selected. Look at the example.

Notes about cultural expressions in Panel 1:

People are allowed to charm snakes on the street and it is OK if they respect the
following points:
» There is no risk of hurting others

» Tt doesn't bother anybody.
» There is no mandatory fee to wafch the performance.

©

artistica

session

138
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| mandatory
(adj.): obligatorio

Performance
(n.): presentacion

behaviors they identified before and what they think about them.
* Model the activity and check on each team to provide help when necessary.
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u CHECKRPOINT f

@ 23. Read each line carefully. Tick the box that best describes your work up to this point.

+ Icanshare and compare ideas and beliefs. @ @ @ @

= J‘W Bein g Through ) Cultural expressions are those that result from the creativity of individuals,
PEM|  Language groups, and societies which have cultural content.

e 24. Check the notes you wrote in Activity 22 and identify the ideas
you expressed.

¢ In your notebook fill in a chart like the one below, putting forth a stand in favor of
and against what is expressed in the comic.

Example: 8

' >< Against

» People should do
something else. They are
always staring at a screen.

» People are becoming
more and more isolated.
They should try to start a
conversation when there
are other people around,
like the person sitting af
the next table.

» They should fake
advantage of the fime
they spend during lunch to
learn something interesting
that might be useful.
Videogames are useless.

I UOISS9S

G In favor
» People
are allowed to do whatever
they want in their free time.
» The Internet is part of our
lives; we can’t
do much to prohibit it
» They should take advantage
of the fact that there
is free WiFi in the
restaurant. In Mexico, not
every food establishment
has free WiFj

Student’s Book / Practice 8 139

Activity 23

* Emphasize the importance of
self-assessment.

Remind students to check the
activities and their notebooks
to reflect carefully on their
work up until this point.

 Ask them if they would like to
revisit an activity to clear up
any confusion they may have.
Encourage them to provide
some tips or extra steps to
continue working on the
discussion.

Activity 24

» Go through the instructions
with students.
Tell them to read the chart
that describes some points of
view in favor of people using
their cellphones while eating.
Start a brief discussion with
them and ask them to explain
if they agree with the
behavior or not, like the
author of the comic.
 Ask students to review their
notes and to identify the main
points of view regarding the
behaviors in the comic
they selected.

* Encourage them to make a chart similar to the one in the example and monitor their performance.

Teacher’s Book / Practice 8 143



Activity 25

* Motivate students to take
a stand regarding the
discussion. Do they agree with
the behaviors portrayed
or not?

* Remind them to consider the
points of view in the chart,
since they will use them
during the discussion.

» Model the activity if necessary
and provide some examples.

Activity 26

+ Tell students to divide their
team according to each
member of the team’s stand.
The people in favor should
work together, and the people
against will do the same. They
will reunite later.

Encourage students to enrich
their points of view with some
examples, data or evidence to
support them.

Go through the example with
them and elicit what

was added.

Activity 27

* Tell students to re-form their
original teams to practice
the discussion.

* Play the track to model the

Track 37 @

’ 25.Reread the points of view and take a stand. Some members of your team
might be in favor, and some against. That is good, so you will be able to have
an enriching discussion.

26. Divide your team in two: those against and those in favor.

* Once you have taken a stand, think about how to support your points of view and
convince the interlocutors.

* Consider looking for clues in the comic strip and reflecting on the implications
the situations, and attitudes have.

* Look at the example below.

A=

(=" In favor | :

» isolate (v.):
People are dlowed to do whatever they want in their free 1i D 04

”» The Infernet is part of our ives; we can’t d o I ?:éf ;emered
3 an’ . -):

» They should take advantage of oot fo pronbit

egocéntrica
restaurant. In Mexico, not eve

to bear: (v.):
? There are so many stimuli in the cit
There Y that when we're i publi
mskaur‘;ﬁ l::l:k: ‘oc::sel.ve.?. Nobodj Speaks to strangers ".{,\u a -
e s. " 7& i .1: do it before smartphones, either,
o 75 pay attention ko what we are intereste,
ughts; a newspaper, or o
always been self-centered.
? As more and more of our world
takes place online, the idea of
beihg disconnected becomes harder
to bear, Everything is happening on
social media, we dont want to be
Left out,
» The promise of comstant connectivit
encourages more people to go to ’
food establishments wikh free wiri.

the fact that there is free WiFi in the soportar

left out(adj.):
excluido
encourage: (v.):
fomentar

ry food establishment has free WiFi

d in: our
ur ceLLPkohes. We have

| J 1 Be::xg Through ) Show interest in other peoples and cultures.
X anguage

(o) 27.Engage in a discussion with your original team.

-

5 * Use the points of view you wrote in Activity 25 and support them

B with the reasons you provided in Activity 26.

3 * ldentify any common-sense opinions that might arise and question them.

m L Continue this activity on the next page »

140  Student's Book / Practice 8

activity and focus on common-sense opinions.
 Ask them why the interlocutors on the track believe that behavior is not worth discussing.

» Give a couple of examples and elicit a description of common sense and how to respond to these types

of interventions.

» Encourage them to think about other ways of responding and to check the options in their book.

» Ask them to present the points of view in favor and against and to support them with the evidence they

found in the previous activity.
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Continue Activity 27 below

6 @ w
* Listen to the example on the track and read the transcript below.

Example:
Voice 11 find it weird that there are snake \loice 5 It doesn't matter if it's fun it or not.
| don't believe we can argue about what

people find fun to watch on the street.

charmers on the street.
Voice 2 Why do you say that?
Voice 1 Because it's a dangerous thing to do. Voice 4 True. You are right.
Voice 1 Oh, OK.

Voice 3 Well, let’s focus on some other

Voice 3 | agree. Charming snakes must be part of
a controlled show.

Voice 4 Really? | don't think so. | find it really fun. behaviors, then.

explicar a detalle

* Use some of the following expressions to question any common- ‘D elaborate (v.):
weird (adj.): raro

sense opinions your interlocutors might have.
¢ Think about another one and write it in the blank space in the chart.
T Don't you think that..?
Why do you say that?  Really? - Donlyol e e
e . | don't believe you're focusing on the fact that...

What do youmean? | don't think so.
; Consider this, instead...  Canyou elaborate?
@ 28. Check the points of view and decide where you can include TRACK P

more details.

e Listen to the example on the track.

-

I think we should add more information about our |
points of view regarding the panel L

{ Which one? Oh, right, the one about pollution 1

Yes, youTe right We can include something about air
pollution and its dangers to our health. L\\

[ Sure, but we dllknow the same thing happens in Mexico. 1

{Tme, but it's a behavior that affects us all Indians and Mexicans 1

Ok, can you think of some examples of where we have T
seen this? g

L Continue this activity on the next page >
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Actuvity 27 (continues) m

Activity 28

* Play the track and elicit what
is going on in the dialogue,
if all interlocutors agree on
something and what they
decide to do.
» Ask them to do the same with
their points of view.
Encourage them to review
their work and to decide
what needs to be explained
thoroughly.
Go through the example with
them and elicit if they agree
on the chart, the points of
view and if the examples
help the interlocutors
understand the arguments.
Tell them to make a similar
chart with examples and to
include them when they write
their points of view.
» Provide help when necessary.

8¢ oell
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Actuvity 28 (continues)

Activity 29

« Tell students to contrast their
points of view and to make a
chart comparing them. For each
point of view in favor, there
should be another one against.

 Ask students to organize them
according to the order they
want to present them in
the discusslon.

* Go through the example
with them and answer any
questions that might arise.

Teacher's Book / Practice 8

Continue Activity 28 below

9

s$ession

. Provi .
rovide examples so the interlocutors can fully understand your point of view. ]

. Thi . .
ink about which opinions were common sense and elaborate or adjust them

: Most people would think this only happens in big cities; but |

Buses are quite old

iIn India and in

A and contribute to air : ha i

Pl 0 ve seen several old_ trucks in my hometown that emit too

: are vehicles

: that pollute i i

: P a car to using public  : the fact that air pollution directly affects peopie's well-being, as :

transportation.

i the air.
: 1 it stresses them out, they suffer from irri

: ) irritated eyes and it gi
: them headaches, among other illnesses. Y gres

¢ Look at the example below.

.
Include the examples you wrote in previous activities.

‘ 29 Make a chart comparing the points of view in favor and against.

« Remember to include what you think about all the behaviors
portrayed in the comic you selected.

« Look atthe example below regarding the discussion of
Panel 4 of My Trip to India.

L}l stuck (adj.):
atorado
well- being

(n.): bienestar

= .
( 7~ Infavor >< Against
» Public transporiation is necessary, Vs. » Most buses are too old and emit

carbon monoxide. This happens
everywhere

in big cities and small towns.
Everybody wants 1o buy a can,
as public transportation is not
comfortable. People prefer 1o
be stuck in traffic and polluting
the environment rather than
commuting with other people.

without it lots of people could not
commute from home fo work. Besides,
not all of it polutes the air
» We all know that public transportation Vs. )
serves a very specific purpose: to
fransport people from one place
to another on a daily basis without
charging much. If more people used it,
there wouldnt be so many cars on the
street and air pollution would decrease
» Not everyone can afford to buy a car Vs.
and they rely on public transportation.

Public transporiation contributes to air
pollution. Studies show that air pollution
directly affects people’s well-being,

as it stresses them ouf, they suffer
from irritated eyes and it gives them
headaches, among other illnesses.




30. Engage in a discussion and express your points of view. Use the
chart you made to follow the correct sequence in which to present
them. Don’t read the chart, use it as a guide.
¢ Involve interlocutors in what you are saying, using phrases to let them

know their participation is important.
® Use the examples from the previous activity to clear up any confusion.

e Listen to the example on the track.

Voice 1 Public transportation isn't too bad. Voice 4 Well, | hate the old, loud, pollution-

| like it because they transport us daily spewing vehicles used for public
from one place to another. | believe cars transportation. So | guess | agree with
are the vehicles that pollute the most.
That's what | think. What about you?

Voice 2 I'm afraid | have to disagree. Buses

the author of the comic My Trip to India.
| have to cover my nose because of the

fumes and they irritate my eyes. Public

are quite old and emit too much carbon transportation contributes to air pollution.
monoxide. It is unbearable! Most people | have read a couple of articles on this
would think this only happens in big cities topic. They all conclude that air pollution
but it also happens in small towns that

have trucks.

directly affects people’s well-being, as
it stresses them out, they suffer from
Voice 3 Yes, but we all know that public irritated eyes and it gives them headaches,
transportation serves a very specific

purpose: to transport people from one

place to another on a daily basis without

among other illnesses.
Voice 3 Oh, really? Come on! Not everyone
can afford to buy a car and they rely on
charging much. If more people used it,

public transportation. We need it.

there wouldn't be so many cars on the
street and air pollution would decrease.
Voice 2 Nobody cares about how old
buses are. Besides, everybody wants
to buy a car, so air pollution is still
a problem because people don't do
anything to decrease it.
Voice 1'What do you think? You haven't
spoken and we'd love to hear your
opinion.
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Activity 30

* Play the track so students can
understand what is expected
of them.

* Focus their attention on
identifying which points of
view are presented as they
were in the chart, and which
changed but kept the essence
of the argument.

* Remind students that we
speak differently than how
we write.

 Ask students to do the same
and to pay attention to others’
responses. If there is someone
who has not participated in
the discussion, they should
ask him or her directly
what he or she thinks about
something in particular.

* Set a pleasant environment,
so students can feel at ease
when speaking English and
expressing their points
of view.

68 djoell. @
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Activity 31

» Ask students to practice the

discussion one more time and
to pay attention to

any misunderstandings

that might arise.

Encourage them to be
patient and to make explicit
references and thorough
descriptions of their
arguments and the evidence
they want to show to others.
Play the track to model

the activity and clear up

any confusion regarding
comprehension.

Activity 32

148

Help the class decide how
they are going to present the
discussion. Let them choose
the way that best suits them,
so they feel comfortable with
the method used.

Set a friendly and respectful
environment, where
everybody feels at ease
speaking in English.

Remind students to be
respectful and to pay attention
to each team's turn.

Teacher's Book / Practice 8
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session

Closure stage-socialization

@ 31.Check your points of view and the comic strip to see if your
arguments are clear and there is no room for misunderstanding.

r/h
[TRACK 40)

* Make explicit references and point out specific details in the comic.

¢ Listen to the example on the track and read along.

Voice 1 | agree with the author about
the scene in Panel 9. People should do
something else, instead of staring at a
screen all the time.

Voice 4 People are allowed to do whatever
they want in their free time. They are
eating and they can enjoy some free
time. Besides, they should take advantage
of the fact that there is free WiFi in
the restaurant. In Mexico, not all food
establishments have free WiFi.

Voice 2 But people are becoming more and
more isolated. They should try to start a
conversation when there are other people
around, like the person sitting at the table
with them or maybe the people at the
next table over.

Voice 5 When have people done that? Let me
show you a photo from the 1930s. Look.

32.Engage in a discussion.

Voice 1 This is a great scene with so
many details and it shows the same
environment as in Panel 9.

Voice 5 Yes. The only difference is the devices.
Before, people used to read the newspaper
and now they have cellphones. But it is the
same activity; they are alone in a space
full of people. Nobody speaks to strangers
in a restaurant. They didn't do it before
smartphones, either. This is the proof.

Voice 3 You're right, but reading the
newspaper is different from playing
videogames. People should take advantage
of the time they spend at lunch to learn
something interesting that might be
useful. Videogames are useless.

Voice 4 | believe there are lots of useful and
interesting videogames.

¢ Share appreciation and use the points of view you prepared in previous activities.
* Formulate questions, based on the interlocutors’ answers.

* Be respectful of others' opinions and present evidence for your arguments.
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How did it go?
' 33 Read each line carefully. Tick the box that best describes your work in this practice.
I can exchange opinions about cultural

= OO0
| Individual expressions in a discussion.
N assessment

+ Ican defend my ideas with arguments
supported by evidence.

« Ican question stands based on common-
sense opinions.

+ Ican provide examples.

Product
34. How do we assess the following aspects of our discussion?

+ Did we express points of view, respond to
interlocutors and make explicit references?

Participating in

a discussion

= Did we formulate questions, based on the
interlocutors’ answers?

« Did we share appreciation for others’ point
of view?

. 35 ‘What is your pair’s global impression about their performance in this practice?

N ... ©O00®

+ Did we divide the tasks so that we both had
something to do?

» Did we pay attention during others’ turn
to speak?

+ Did we pay attention to others’ points
of view?

« Did we respect our agreements?

?We have arrived at the end of this practice.

Student's Book / Practice 8
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Activity 33

 Help your students to

complete the self-evaluation

chart.

» Make sure your students
complete the evaluation
chart honestly.

* Remind them to focus on
aspects they can improve,
and not on the mistakes
they made.

* Go back to the chart in
Activity 10 to check if you
completed it, and if there is
something you need to go
through again.

Activity 34

» Encourage students to reflect

on their performance.

« Tell them to focus on the good

aspects and think about the
ones they could improve.

* Reflect on whether you need

to make any changes or
reinforce any content in
this practice.

Activity 35

* Remind students of the
importance of
assessing peers.
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MAKES THE WORLD GO’'ROUND

SPEARING WELL
. i i ent
S P EA RI N G SOCIAL LANGUAGE PRAC?;:ng‘?';‘IKe::enrﬂ ?:f‘;‘:rar‘\t::::: Z;‘)‘CIJI!;?EI:guiSﬁC diversity.
WELL MAKES in s i o vl g e
T H E WO IR |L Warm-up stage
GO’ROUND

1. Look at the following infographic. Pay attention to the names of the languages in it.

Activity 1

N i 5
» Ask your students if they have

seen any infographics before
and what they were about.

* Help them make connections
between the infographic and
the information presented by
asking questions such as: Why

do you think the relationships —
.
between languages can be e o
represented as trees? 3 * Write in yo'ur notebook the names of the languages you've heard of and the ones
o you haven't. Look at the example.
* Guide the activity to %

i i NAMES OF THE LANGUAGES NAMES OF THE LANGUAGES
establish graphic and textual I'VE HEARD OF I HAVEN'T HEARD OF
components. Focus on the German Punyabi
meanmg of the branches, as @ 2. Share your answers to the previous activity and answer the questions 3
well as the size of the folia ge on the next page in your notebook. Look at the example.

' f\
. I don’
* If necessary, explain /' I think some \ o consider @ many an;ekrnffnngZw Remember
that spoken languages impocieges are more Poery 0100 2re are, but gy, The names of
.. . . for exa;n; fhf,? others, \ 0s ‘mpor)m’:;\er pieople Speaking ang Ean%u'iges a
e, mo ormf ; nglish begin v
are divided into families ) ng);;‘haf N Yo T o hvme?%;:e'r daly el oegin with
(linguistic family). This means Who speak % N language, 5o fginf:ef;:ey ‘
are gs j 7iyfly on the next page
some languages resemble - e 2
each other more than others. 146 studentsBook / Fractce s

Activity 2

+ Ask your students to reflect on the questions in the activity. Encourage them to share their experience with
other languages besides English, Spanish and their mother tongue, if different from these. Coordinate the
discussion of experiences by directing the dialogue toward the principal aim of the unit: to prepare and
give an oral presentation about linguistic diversity.

* It is important to convey the idea that understanding linguistic diversityis essential for properly developing
intercultural competence It is equally important to assess every language impartially, without taking into
account the economic importance of the countries in which it is spoken, its number of speakers, whether it
has written texts or not, andwhetherit is spoken in Mexico or in other countries.

» The example is included because your students may lack the range of expressions to talk about
languages. Encourage them to give their best even if their answers are not long. However, you should
come to have high expectations. Thus, it is important to take some time to give input and feedback that
allow your students to lengthen their answers.

* If possible, take some time for them to share their answers. It is important that if some of your students
know languages besides the expected ones (i.e., German, French, Portuguese), to comment on that, since
it can provide a good link to the questions in this activity.
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» Continue Activity 2 below

a) What do you know about other languages besides your mother tongue?

b) Do you speak any languages besides your mother tongue and English?

¢) How many languages do you think are spoken in the world?

d) Why do you think it is important to speak other languages?

3.

Look at the chart below. Read the activities you will do in this practice in
order to prepare and give an oral presentation about linguistic diversity.

Remember to tick each activity as soon as you finish it.

Week 1

Week 2

Week 3

Week 4

Choose
information about
linguistic diversity.

Read information
and compose
notes.

Rehearse oral
presentation.

Give an oral
presentation
about linguistic
diversity.

0

WARM-UP STAGE

Activate previous knowledge and choose topics or
issues related to linguistic diversity.

Ask questions to guide the gathering of information.
Establish criteria to choose written sources.

Reflect upon the function of textual components .

BUILDING STAGE
Define reading purposes.

Identify common words to anticipate what texts
are about.

Compose notes to answer questions.

BUILDING STAGE

Define the order for presenting questions and their
answers.

Compose a summary in note form, based on a
previously defined order.

Establish graphic resources to support
a presentation.

Use the summary in note form to rehearse an
oral presentation.

CLOSURE STAGE-SOCIALIZATION

Link graphic resources, notes and speech.
Invite audience to ask questions or make comments.

Look for confirmation about what has been
expressed.

Assess process and product.

O O O O OO0 OO0OOO

O OO O
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Activity 3

» Make sure your students
identify the three stages of the
plan and that they understand
each activity to be done. Ask
a student to read the tasks out
loud so that they understand
the activities they will
complete in order toprepare
and give an oral presentation
about linguistic diversity.

* Note how important the use
of the planner is for
registering their advances;
it gives a feeling of
accomplishment if at some
points in the practice they
recognize what they have
already done.

* Remember that the
distribution of sessions in the
book is a suggestion. One
of the purposes of reading
the activities in this practice
is to decide how they will
be distributed based on the
strengths of your group as
well as what they perceive to
be areas for improvement.

* You may want to help your
students get a sense of
what they will be able to
achieve. This is also a way
of motivating them and
encouraging them to give
their best.

Teacher's Book / Practice 9
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Activity 4 ‘

« With your students, emphasize
the commitment and
responsibility of teamwork,
and let each student, little by
little, get closer to autonomy
and responsibility for their
own learning. Remember the
activities need to be guided

4. With your teacher’s help, brainstorm ideas that may help to define what
aspect(s) of linguistic diversity are of interest to you.

e If you need some ideas, go back to Activity 2. Look at the example.

/7N
//\\ " Varieties \
Languages \ of English

/‘“\ SAFj‘lOken in — ,/IH'Ipormnce\
/" Countries N ! (F Inguistic | z
Inguistic d!versy

lawhere many | T e
nguages are Iversity o
Spoken / Most \>

. . — used langyq Rememb
by you with different levels /W\\ {on the fernet ) Linguistic di\,e,::
R . O Gngques S / refers to th Ly
participation. Pokenn eay | N / Countri T factthar peiple
. . . country of 4, N ntries around the p
Give a couple of ideas as an Ao/ [opumber N\ (1 where Engis, s E ol
. anguages 1S spok erent
example in case students have — n the worig - SLiiaoesio

Communicate with

~—— others,

5. Discuss which topics from Activity 4 are appropriate for an oral
presentation and which are not. Look at the example.

difficulty proposing their own.
In order for brain storming

to work, it should: a) accept
every proposal, without
judgements, but rather

1 agree with
you. On the other
hand, T dort think we have

formation
X100 \eS any sources of inf
idi e ot o we can use fo look for
guiding students towards gt “\ff\‘:\osx \0‘(‘\9°° fhe number of |anguqrges
; i . Y o spoken in each country
more appropriate ideas; (N Sve\?eco“se‘”?’show | poker e e
b) have a great number of < ameP \
o) =
. = e
proposals. In this way, there & I o
B 1
will be enough options for e R
4 - .
-, . i 1 entation.
your students to choose from 6. Choose a suitable topic to work with for the oral pres nation.
: . X i ki about the topic you've €
in order to prepare their + Discuss what you would like to know
: your teammates. h amole
presentatlon' « Ask questions based on what you want to know. Look at the example.
LlI]k the defmltlgn m the Topic ! Countries where many languages are _syfgk_e_ﬂ ______ :Y_I_rr_\p_o_rta_n_c ?_O_F _hr_\g_dlsﬁf Adl_v _e Es-w_y ______
Remember section to what e wihch many linguages | Ts the percentage of the popuation
tudents di di Questions: ! What aLe ! | trat specks each language the same?
'y'OU.l’ S Ucents discussea in a;i/sﬁ;ninlanguuges are spoken in each of Why is it important fo keep
ACUVHY 2. ! those countries? : languages dive?
'; What is the name of each language? .
Activity 5
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* The challenge of this social
practice is that your students should build not only the content of their presentation in English, but also
the discussions leading to it. This requires some work with specific content, with which your students may
have previous experience in their mother tongue, but not in English. Provide enough support so that your
students don't get frustrated by their lack of expressions.

* Build on what they already know about making presentations and choosing topics to develop.

« At this stage, when speakers try to express new words, they will tend to Anglicize what they know in
their mother tongue. These attempts should not be discouraged. As long as they develop enough self-
confidence, they will begin the transition to using the “proper’” English expressions.

Activity 6

» The strategy modelled in this activity is one that highlights any uncertainty, thus leading naturally to
students’ questions. However, you may want to also use some issues that your students may already be
familiar with. In that way, their questions will be directed at deepening their previous knowledge or to
compare and contrast, for they may have unsupported beliefs about languages.

* Take time into account when checking on each team and their questions so they don't end up trying to
“bite off more than they can chew”, that is, trying to cover more questions than may be possible in the time
allotted. However, if for some reason they end up with many questions, don't worry, since they may want to
discard some once they have read their sources.
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Biulding stage

7. Read the following features of sources of information.

» Tt was published recently.

» Tt has headings, a fitle and a lots of pictures.

» It has an index.

» Tt has legends about the origi of language.

» Tts target audience is university students

» Tt is a book written by a specialist in languages.

,/g;\

[l published
(v): publicar

¢ Comment on why these features may or may not be useful.

¢ Use the example on Track 41 as a model.

ment on and establish your own criteria
ation. Look at the example.

| 7 8. With your teacher’s help, com:
for selecting sources for your present ;
ack to Activity 7 to give reasons for selecting a source.

o Ifyouneedto,gob

» We should use recent publications.

» We should consider different types of materials.

» Tt shoud be addressed fo secondary school students
» Tt should have factual information

» Tt should have an index, headings and subtifles

List of criteria for
selecting sources of
information fo research
the topic selected
about linguistic diversity

« With your teacher’s help, look for sources that satisfy the criteria you just established.

- J‘W 3 Being Through ‘While agreeing on everything rarely happens, in order to prepare a good
sl Language presentation, it is important to give reasons that help each other reach

agreements about the sources of information you will need.

9. Explore your sources and check which components from the list
below they have.

P NN HHYHHYOYD ‘D footnotes (n.): _
nota a pie de
pagina
Index e) Footnotes

a)

b) Title f) Bibliography
c) Subheadings  g) Glossary

d) Images
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Activity 1

* Remind your students that “g
the features of their sources ~
depend on the purpose and s

topic of their presentation.
Therefore, some of these
features may be useful in
other contexts, while in this
situation they may not.

It was published recently
refers to the fact that sources
should be up to date. This is
important because linguistics
and languages studies
advance, making it important
to read recent information.

If texts have a title and
headings, they can be useful
indices of topics and help to
discard or include a

source faster.

If a text has lots of pictures,

it can help students design
visual aids for an oral
presentation (see Activity 23).
If it is written by a specialist,
the content is generally
confirmed, so that reliability
of a text can be considered
as a given (usually books
written by specialists undergo

a process called peer-review, which means that other experts, in the same field as the author, check, verify
and question the claims made by the author and the book is published only if it was approved by these

reviewers and the corrections suggested are included).

BActivity 8

* Be mindful that not every source will fulfill all the requirements established by your students. Help your

students to be flexible about this fact.

» However, two aspects should not be overlooked: sources should be valid (it should be about what you are
trying to look up) and reliable (it should provide accurate information about what you are looking up).

Activity 9

» You should make sure your students get to know the function of every component they found in their
sources. Here we provide a brief explanation of those components not included in any example.

» A bibliography can be an excellent starting point for expanding a research project.

A glossary is useful when reading more technical texts (related to academic and educational
environments) and looking for concepts whose meaning is particular to a discipline.

* RB box can either extend the current practice or provide materials for developing the practice. If you have
enough materials, take your time along the unit to go through the Reader’s Book to foster curiosity and

improve reading skills.
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when finding information. Look at the images below and listen
* Have your students compare to the example on Track 42.

the function of the different

m A.CthltY 10 @ 10. With your teacher’s help, explain how these elements can be useful e \
TRACK 42

L\

?: components and how they are

o displayed within the sources. North Afica and the Middle Esst —_ _ A

o For example, indices on e m T
=

he grouping N a common
. ddle Eastin 2
l Africa and m?\,t’\h,eem paradoical, except

e wed Contents
intercultural co! © Uast area. It is more duct histopher Moseley )
l\“,'spmle populations of this vast ¢ wiion 8 of the worlgy crc1<) Cartographic repreentation

of 5 geopolitical or eligioO!

websites may have a direct
link to the content, while in
a book you should use the
page number; some websites
do not include footnotes;
nevertheless, they may
have animations or videos
embedded.

* Make sure your
students correctly identify
the components the track Language endangerment in Sudan’

also hosted one the world's largest humanitarian operations, Operation Lifeline Sudan

Bibliography 125

reas! E
gl Index 137

ns, and fora 22 ° ©
Jinguistic situation: &
iorgm‘ymg G :onh Africa with those
the languages O] T e
o Zk‘\ouSpa;\s\ subregion of West Affict. N;z‘ ;;dyas
the .
p - ered languages more closely TeIEET 0

relevant

‘ amina El Kiras E] Allame Ey f
i this area might be : -

en Western and Cey y
ntral |
North-eas Asia 4§ 43 |

the languages SP

5 roup. o

Tamazight (Be;\:ef)j oud and Yamina EU Kirat E1 Allame
salem Mezhou

(OLS). While the 2005 Comprehensive Peace Agreement (CPA) has brought stability

,
refers to. Answer students s o o e et i 5o
deaths in the South, 4 million internally displaced persons (IDPs) and 500,000 refugees,
the entire Southern Sudanese population has been deeply affected by the conflict.

questions to clear up

has occurred in a variety of patten ince, repeated displacement) that may

magnify the rate of endangerment dispersed throughout the country, they

any confusion. S o 2 s o s

* The CD icon will appear
throughout the unit to indicate
the activity the track is linked
to. However, remember the
way we order activities is
a suggestion and You may i@
change them to suit the
purposes you established
with your students.

* IT box appear frequently
along the units with
suggested websites. We
recommend you to visit the
websites anticipatedly to
check whether the contents proposed are useful for your class planning and to anticipate doubts from your
students. You may also want to let them explore the websites freely These suggestions are not compulsory
for developing the social practice of language, since we know Internet connection may not be available at
all locations.

FOOTNOTES

https://goo.gl/2K4axi
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TION

ESENTA

@ i 171 7L<;ok atithe following reasons to read information in order to prepare an
oral presentation.

o Write why these reasons are applicable or not below. Look at the examples.

| Read fo find info
related o the
questions asked

Read to find the

: Read to recognize
O [
exact answer to
| 1
| ]
: '

the topic

Read to know more

about a topic
the questions

E ! Not applicable,

. applicable, because since recognizing

! we won't find the : the topic is

" answers exactly

Example

This reason is not
applicable, because
we won't find the
answers exactly as 1 08 we expect
we expect them to be.

Example

This reason is
applicable because
when we read we
wil learn more about
linguistic diversity.

too basic.

' them to be.

» With your teacher’s help, establish and list the reasons to read the sources

of information in which you are looking for data for your presentation.

Example “ » To find out more about linguistic diversity
Reasons for reading » To find information related to the questions we asked

the information in Activity 6

» Take these reasons into account when reading the material in the

following activities.

o
@

12. Look at the words that appear repeatedly in the texts
you are about to read. Remembe
r
¢ Highlight those words. You should
not underline
orscribble on
Mmaterial you've
borrowed from
others, such as
library books.

¢ Link the words with what you already know about the
topic you chose. If necessary, go back to Activity 4.

¢ Based on those words and what you already know, try
to predict what the text you are about to read will be
about. Look at the example in the next page.

Activity 11

» Often, people read without
being aware of the reasons
they should. This activity
helps your students
understand their reasons
for reading. They will read
more effectively, since it
allows them to focus on their
goal beforehand and not get
distracted or discouraged
from carrying out a
reading task.

* Remember that reasons for
reading are suggestions. It
is important to provide other
options so your students can
focus on their goals when
reading.

* Make sure to keep the
purposes established visible
while your students are
reading, so that they can
carry out the task

more easily.

p UOISSOS

Activity 12

» Take time to read the
Remember section before
starting this activity.

Continue this activity on the next page >

151
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Activity 12

¢ If they cannot mark the texts
they read, suggest usingother
strategies such as skimming
the text and listing the words.

* Provide other models besides
the ones in the book to help
your students create their
own links.

156
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Continue Activity 12 below

_ - —
| ABOUT | HELP | STORES) SUPPURM

ﬁ@

i

G

What is an Endangered Language?

oes it mean fo say a language i endangered®
WhAarJ: :ndangered language is one that is lkely to become
extinct in the near future. Many other Ianguoggs are no
longer being leamed by new generam of chidren or by
new adut speckers; these languages wil become extinct
when therr last specker des In fact, dozgns of languages
today have orly one native speaker stil vng, and that
person's death wil mean the extinction of the language. Tt
wil no longer be spoken, or known, by anyone
Source: Linguistic Society of America http//googl/wAo9x2

—

Look, language, speakers,
extinction and death are words
that appear many times. I think
the text might be about when
people stop speaking a language

and then the language dies.

152 Student's Book / Practice 9
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When I look at the word
endangered, I remember
that I once read about
endangered plants and the
I arficle mentioned that some
j plants were disappearing, so
| L agree with you The text is
) / probably about languages that
P may stop being spoken. |

R

Remember

Similar word
s ma
not be exactly X
the same, bt
they may have a
related meanin
(for example, dje
and extinct) and
ave beginnin,
(that look alike e
SPeaker/spoe,
s n;
dle{death, extinct/
extinctiop)




13. Read the following information.

&_vAL) (8 o)

@) HovE ) (QCMVEND @) TGS

Activity 13

» Ask your students to read the
title to anticipate the content

L S)

3

10 there in the world? of the text. ?‘:
How many languages are fhere in The - ) . o

When people are asked how many languages they think +hgre grs in Answer question S. about | A

the world, the answers vary quite a bit. One random sampiing of New £ u own expressions. i .

Vorkers, for instance, resulfed in answers like “probably sevgr?I hundred:

The 1911 edition of the Encyclopedia Britannica, For example, |m€|$‘: \
a figure somewhere around 1,000. The most extersve catalog of ' k:} o 3
world's languages, generally taken fo be as authoritative as Ty,*tsl o
Ethnologue, whose defaled Ist as of 2009 included 6909 dstinc anggu S .
That dsparity is not due to any ncrease n the number of languages, il
rather fo our ncreased understandng of how many languages are actualy

spoken in areas that had previously been underrepor‘r‘edv
Source: Lingaistic Society of America http//goog/Rdjele

(e JN@) (e e

e sciiasctdlll

NSNS

- _

@ 14. Read your texts.
¢ Gettogether with another team.

e Listen to Track 43 to hear how three students retell the

text you just read.

*  With the supervision of your teacher, summarize the other team’s
passage. If necessary, use the techniques employed in Activity 13, Track 43.

“ CHECKPOINT ﬂ

15.1t is time to check your performance up to this point. In order to do so:
* Read each description carefully.

* Put a tick next to the description that best illustrates your performance in
this practice.

with a high degree of precision

[}l sampling =
(n.):muestra

G UOISSOS

not, however, necessary to
explain every word. Help
your students to develop their
apility to infer meaning from
context instead of worrying
about not understanding each
individual word.

* Help your students to
determine how the characters
in the track have summarized
its content. That is, what kind
of information is kept and
what is discarded in their
summaries.

Activity 14

» Supervise your students while
they read their texts. Help
students with comprehension
if needed.

Leweld e to use a wide range of readng sirategies for a wide . Remind your students to use

array of texts the indices in their sources
................................................ et components © Paoilitato thobr searh for
Level 3 with arelafive degree OF PIEERIT0

L Continue this activity on the next page

Student’s Book / Practice 9
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information. They will then
have the chance to read more
articles without wasting time

Activity 15

* Make sure your students understand what each description implies.

» Remind your students that they can be on different levels for each task mentioned in the descriptions.

* Foster a pleasant environment (respectful, collaborative, cooperative) to evaluate each student’s
performance so far within this practice.

» Help your students to detect the reasons why they were successful or not in the activities carried out. Take
into account that recognizing one’s strengths is as important as knowing one’s limitations.

* Remind your students that feedback should be offered in an assertive but constructive way. This means
they should not lie to their partner, but their comments should be just and based on evidence.

Teacher's Book / Practice 9
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Activity 16

* Use the example for Text 1 to
explain what was taken from
the original text. Ask your
students in what measure the
same techniques are used
again for Texts 2 and 3.

* It is important that you resist
the temptation to provide the
answer if the activity becomes
difficult. In order to avoid

doing so, help your students
to get the answer by asking
direct questions, such as:

Do you think this fragment

was deleted? Do you this

expression here was changed
to...?, etc.

Teacher's Book / Practice 9

» Continue Activity 15 below

6

$ession

In Text 1, we kept in mind that the key :
words are in bold, we deleted information
that we didrt thik was important, and '
used the information that was helpful to us.

154

I am able

s Sroges e e

* Compare your opinions with those of your partner. Comment on why you
agree or disagree with her/his assessment.

16. Read each piece of information and its summary.

m{ormaﬁm‘
Text 1 < much mor fnan @ means of
i thinking.
f rication it 1s the vector of @ \\Zf?h'\s’tow, its 8
comm! e he depository of a P"'OP "
o cufure, T ation myihs: its musiC. Summary
mythology. its o5 Text 1
is likely to
xt 2 . fnat is kely _
e endangered 100w0%° B ofnu%(u\”e. Many ofher 'Larguage 5 @ way of thiking, and
CZcome extinct In fhe “egrm learned by new 2;:: es ZeoP e’ cufure, history,
jer el S S and mus|
languages Grﬂ“‘;,‘“‘fﬁin or by new aduf Spi:\:rr Text 2 -
ations © ct when
?;21 languages Wi pecome eX Endangered languages are those
\ast speaker dies. T‘,]; wil become extinct because
chi g
Text 3 falog of the world's i Tex:e; nitleam trem il
jve CO ritative
most extensie 2 as authol
f::gu ages. generaly taken \‘: b . detaled thnczlogue IS a catdlog of the
os any, s that of E’fg‘rﬁ‘zg;oé distinct languages (‘;,V;f;d : "anguagesv It lists 6909
' 09 included © CT languages.
it as of 20

* With your teacher’s help, write a description of how the summaries above were
achieved in your notebook. Look at the example.
How it was done?
Text 3

Text 1 Text 2

Student’s Book / Practice 9




i ith i ivity 6.
| 17. Compose notes to answer the questions you came up with in Activity
You should:

o Keep in mind the summaries that your team and the other team produced
in Activity 14. . .

« Condense the information from the summaries for your explanation. If y(-)L.J
are unsure of how to do'it, look at the notes you took in the previous activity

and in the Take a note section. Look at the example:

auesTIONHEMINFORMATIONE EXPLANATION

A language is much

Why s it more than a means of Language ‘Za \'I“;y sf
mportant to commurication; if is the ﬂ'“nk';‘?f an H:Trceu h?s’rory
ber £ a way of thirking, | people:s culture, ’
Remem keep languages ' vector o Yy myths and music

izi ! / . .
summ?‘r(l)lr:;\r%‘: ;endo of a people’s history, ifs
g N
o mythology, its creation

to paraphrase (say
something in your myths, its music..

Two ways of alve? ! a culture, the deposifory
own words). :. :

18.Read the following components of a presentation and write the name of the
section (opening, development, closure and questions from the audiences)
in the spaces. Look at the example.

Developme,
We had a Question Were g fh: ’
languages spoken in q country spoke
by the same Percentage of the }
Population? We| we did some research
and we found oyt that languages w,
Spoken by different Percentages oFe Y
the population But we foung out about
Something called endangered Ianguang
Questions fror
the audience igon
Well, fhis is the end of our presen
Are there any questions?
\what do you mean when you Gy
that *when a language is dive, i
culture and tradiions of that language

are dlve as welf’ Conin i b 3

Opening

everyone! We

Good afternoon, o dof

co
mmber 3, e
- and Elena and we &
share some dafa

dversity with YU

are feam
pada, Dieg
here today fo
about inguistic

Closure

In short, when you have

many languages, you have

many different ways of
Lseemg the world

L UOISSas
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Activity 17

* Remind your students to keep
their information in order.
Model how to use flags, notes
or other methods that will
help your students distinguish
which information belongs
to which questions.

* This is another step that may
help to cut unnecessary
information out of the
presentation. Remember, an
effective presentation should

be trimmed and streamlined
so it can get the point
across convincingly.

Activity 18

* As in the activity related to
describing the summarizing
process, it is important here to
provide clues rather than
the answer.

» Have your students provide
suggestions about the
headings. It does not matter
if they don't match exactly
with the names provided in
the answers. You may use
those names as a basis to
approach and understand the
“conventional” names.

* Play the track so your students can understand the general meaning. Then play it as many times as you
think is necessary.

Teacher's Book / Practice 9
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Activity 19

> Continue Activity 18 below

m
¢ Listen to the descriptions on the track and write the part of the ((— 1

* Help your students to
TRACK 44]

presentation they refer to in the spaces below.

decide which parts of their

—la
N
e : .
N informa
< Itlon are more general Example
o and which are more specific. Descripfion L Ciosure
g This is a good strategy for gesmpho” 2 Questions from i
[ ] . . i 8 .

d601dmg how th - escription 3: Opening

e piece i
P s of Description 4 Development

160

information should

be organized.

Remind your students that

the only section that is
independent of this
arrangement is the
development. For obvious
reasons, they cannot move the
opening or the closure (which
implies taking questions from
the audience).

Teacher's Book / Practice 9

ITATION

FOR OUR PRESEN

19.Look at your notes and decide in wh
in the presentation. Look at the example.

ich order they will be introduced

In Papua New Gtinea, more than 800
hundred languages are spoken. Mexico is
sixth on the list of countries with the most
linguistic diversity, with 68 groups and 365
variants of languages, besides Spanish.

We should add this comment after
the general information about the
number of languages in existence.

This is a different fopic, so we
should put it in third place in the
presentation.

Endangered languages are those that will
become extinct because children don't

learn them

T think we should begin the general
information component of the

Ethnologue is a catalog of the worlds
presentation with this statement.

languages. Tt lists 6909 distinct languages.

Alright, so this idea can come after
we have talked about endangered
languages.

Language is a way of thinking, and includes
people’s culfure, history, myths and music.

1 like this idea fo end our

Wwhen there are many languages, you
presentation It is catchy.

have many different ways of seeing
the world

« Do notforget to keep the notes you did not use, because they are useful for

answering questions that may arise.

156
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Opening

? Presentation (Paula)

Development

”? Number of languages (Diego)

”? Table of countries (Diego)

» Display map (Diego)

” Endangered languages + map (Elena)

» Importance of Inguistic dversity (Paula)
Closure

? Slide (Paula)

Opening

1 Paula

Presentation

Development

2 Diego 3 Elena
Number of languages + slide
Countries + table

Specific countries + map
Closure

5 Paula

Ending+ slide

Endangered languages + map

e 21.Based on the order of the development established in
Activity 19, compose your presentation outline.

20. Read the following presentation outlines.

e With your teacher’s help, comment on which outlines are effective and which

are not, and why you believe that to be so.

1) Paula wil be making a presentation
2) Diego wil present the first images.
3) Then Elena will use @ map

4) Finally, Paua will tak about the

importance of linguistic diversity
and close the presentation

4 Paula
Importance of linguistic

diversity + slide

Remember
In order to have 3
good outline, write
aword or 5 short
EXpression with
an action and a
Peérson or ¢,
for each of thgcept
Shestions you i
address in'yo,
Presentatjon.

* If you need to, have a look at Activity 20 and the Remember

section to check the features of effective presentation outlines.

Student's Book / Practice9 157

Activity 21

Activity 20

* Read the different outlines
with your students. Ask them
to compare the differences
they perceive by looking at
how the text is arranged on
the page.

Make sure your students
recognize why two of these
examples (far right and

far left column) are good
examples of outlines; whereas
the one in the center is a
bad example.

The outlines in both the far
right and far left columns

are the ones that have good
structure. They follow

the strategy of using just a
word or short expression as
a memory aid and they have
the names of the participants
and the sections. The option
on the far right is much better
because it also includes the
visual aids they will be using.
The center column represents
a bad example of an outline,
since it narrates what will
happen, but it does not
remind people what comes
next and when visual aids
should be used.

» Make sure your students include every question they want to answer in their presentation so their outline

will be useful when presenting.

* Help your students to reproduce the features of the good models they saw in Activity 20.
* Once they have finished, ask your students to compare their outlines with the good models in the

previous activity.

Teacher's Book / Practice 9 161



Activity 22

* Help your students to
recognize the fact that having
options for designing their
own visual aids 1s important.
They should keep the
purpose and addressee in
mindbecause the kinds of
aids they choose should
address those factors of their
presentation.

* In this case, both options are
appropriate. Thus, make sure
your students’ discussion
focuses on the aspects
previously commented on
(purpose/addressee).

« If you have time, you may
propose another option to
further the discussion and link
it to the following activity.

Activity 23

* If the equipment and time are
available, this is an excellent

chance to foster your students’

digital skills when using
resources other than static
images. There are resources
on the web for creating easy
animations which can boost
the impact of a presentation.
* Remind your students that
each note may provide the

0
-
ks
»
1]
[J
]

158

@ 22. Read the following note and two opinions o
on options for designing visual aids. oPinion 1
€ ¢
* With your teacher’s help, comment on which able tf/;/d deS’QI’) a smqy
opinion you agree with and your reasons for umn Wh the datq One
) Oul,
doing so. name op ﬂ’) CZZVe the
of niry q
erhe; 0Uld haye fzd
Oof |
Ages SPOken
[
Note: ¢ than 800 A
ew Guined, Mo Opinion 2
Tn Papua N e sp oken Mexico 1s P

undred \0\'\9“‘096?
gixth on the list O ca
Inguistic dersity, Wit Ezslg;:: psPonish. colors to indicate Papua
variants of 1a0guegeS: New Guinea and Mexico,

and then we could add
circles with the number of
languages spoken

most I thirk we should use a map.
nd 365 We could use different

PRESEMTATIOM

‘ 23 Look at your notes and design or research visual aids for your

presentatlon

+ Comment on the most suitable visual aid. If you are
this, go back to the previous activity.

+ Have a look at the following diagram for some idea
presentation. Add other ideas you may come up wit

unsure of how to do

s you could use for your
h. Look at the example.

i t S 5 Mind feii=s
Table with Images = Map Animation Graphics N eas

Flowchart data slide
VISUAL AID:. MAP
NOTES

Most endangered languages
are spoken in the Americas
and South East Asia

Student's Book / Practice 9

opportunity to use more than one visual aid.
» Make sure your students understand all the options provided as ideas in the book.
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24.Look at the following images which depict the possible body language of the
presenters and the audience.

* Write yes or no, depending on whether or not they are appropriate behavior.
¢ Give a short explanation of your answers. Look at the example.

a\O‘B\;ul'l- Biap,

Blah

Yes/No No No

The audience is
distracted, doing
other things , )
rather than paying He s ncﬁ reacting fo
attention to the his audience
presenter

Reason

Closure stage-socialization /
258. Have the first rehearsal of your presentation. In order to do so:
¢ Check your notes from Activity 17 again. Practice the presentation as many
times as you need to in order to memorize the notes.
¢ Use the graphic resources you designed in Activities 22 and 23.
¢ Use the body language you considered to be appropriate with regard to your role
as presenter or member of the audience. If you are unsure, go back to Activity 24.

* As a member of the audience, write your questions and suggestions for
the content of your classmates’ presentation.

Student’s Book / Practice 9 159
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Activity 24

* Since the focus of this practice
is presenting, your students
may be worried about their
role as expositors. However,
they should also think

about the attitudes they
convey through body
language when they are
members of the audience.
Answers may be open

here. However, in the case
of the examples of body
language from the audience,
they should look to convey
interest and attention; if they
are presenting, they should
avoid looking unnaturally
relaxed and condescending/
patronizing.

Activity 25

¢ This rehearsal is intended to
make your students aware

of what is missing in their
presentation. However, the
body/development of the
presentation, which consists of
conveying notes with speech,
is enhanced here.

Cultivate a cooperative
environment in which your

students can practice how to say and not read their notes. Allow them to refer to their notes at first, but

gradually ask them to refrain from reading.

* One critical issue is how to recover the pace of the presentation and get back on track if they get nervous

or interrupted.

» Remind the audience to write downany questions they may have. Go over how to form questions if
students seem unclear as to how to do so (although they shouldn't have any difficulty by this point).
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Track 45

k46

LY
'4

Trac
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Activity 26

* Listen to the track.

* Once they have finished, ask
your students to compare
the expressions. If necessary,
write them on the board to
make the comparison easier.

» Allow your students to share
their thoughts about the
situations in which those
unsuitable expressions may
be suitable.

Activity 27

* Since they should have

read factual sources, the
adjustments to register
should be minimal. However,
you should not take that for
granted, since paraphrasing
and summarizing may have
had an impact on register.
Do not worry if you don't get
a perfect result (although your
students should strive for the
best result possible within
their skill level). Register is

a complex issue which is
streamlined as you practice
using English in

different situations.

Activity 28

« Tell your students they are about to hear an excerpt from a presentation and they should focus on volume,

session 10

160

=

26. Listen to Track 45, which has some expressions used in presentations. | )

¢ Classify the expressions you listened to according to their suitability for a

presentation. Look at the example.

cxpressions fora
day to share 0T

presentation

Suitable

ion
sions for @ presemau
S

to A expre
Wwe are here iy with you Unsuitable ratior!
istic dversity our presen
data about N9 + longuages i quysl Here 9o&° e
The countries " vrl}zlc:n:soyou see in 4 now, the countries £
re uages-
are sPoken a the most lang s are
a
the table- d languages are those Endangered Ia’-lﬁubgiotally
Endangere extinct because languages P
that wil ze::;":zarn them. snuffed out.
children @0

27. With your teacher’s help, verify which parts of
your presentation need register adjustments and
correct them.

¢ If you are unsure, go back to Activity 26 to see
examples of the type of expressions well-suited

to a presentation.

[ excerpt (n.):
extracto

28. Listen to Track 46 and pay attention to the
different versions of an excerpt of a presentation.

¢ Write what the features of the voices you hear are.

Version 1 Version 2
Volume soft normal
Pace slow fast
Clarity good bad

Student’s Book / Practice 9

Remember
According to
the situation
and addressee
We change the
eXpressions we

use, that js, we
adapt or Change
Our register. For
@ presentation
we use a forma;]
register,

o
£ 32
[TRACK 44|

Version 3
soft
normal
good

pace and clarity. Ask if they are unsure of the meaning of any of these concepts.
* You could play the track and ask your students to focus on just one aspect instead of trying to tackle all

three at the same time.

« Tell your students that some features that may seem “incorrect” may be used for emphasis or if

surrounding conditions change. For example, they should raise the volume of their voices a little bit if they

are in a big hall or in an open space, whereas they may want to lower it if they are in a small space.

Teacher's Book / Practice 9




‘ 29 Check the presentation outline you developed in Activity 21.
ded.

o d notes about the verbal features nee
P tation outline. Look at the example.

« Compose the final version of your presen

OPENING

|
o o 5E ZQUG slide (volume high)
Presentation Number of languages + slide nding+

Countries + fable

Specific countries + map

3 Elena

Endangered languages + map

4 Paula ‘
Importance of linguistic diversity + slide

30.Read the excerpt of a presentation below.

But we found out about something called endangered languages. (pause
due to an inferruption) endangered languages are those that wil
become extinct because chidren don't learn them

e Listen to the expressions on Track 47.

e Puta tick next to those that can be used to continue the presentation
after an interruption. Look at the example.

Expression a) v Expression d) v Expression g)
Expression b) Expressone) ¢/ Expressionh) ¢/
Expressonc) ¢/ Expression f) Expression i) ¢/

@ 31. Listen to Track 48 and complete the excerpt on the next page to

as well as to ask if something was well understood.

7]
{
invite the audience to ask questions once a presentation has finished MWl

o

Student’s Book / Practice 9

*  Continue this activity on the next page »
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 Help your students understand why some of the expressions, although well-composed, are not well-suited

for the purpose of resuming a presentation.

Activity 31

» Ask your students what they remember about asking questions once a presentation has finished as well as

asking if something was well understood.

Activity 29

* Remind your students that
when they compose the final
version of their outline they
should also verify that their
presentation already has
everything it needs.

Tell your students that they
may add all the voice prompts
(volume, pace, clarity) they
need to be confident when
presenting. The example

in the book shows a

case in which not every single
intervention has a prompt, this
should not be considered a
strict rule.

69

Activity 30 =
)

* Play the track once. Ask your r3
students if they have heard i~
any of the expressions |

before and/or what

they recognize from the
expressions. Then, play it
as many times as possible/
necessary for them to get
the answers.

» Ask students to compare their
own answers before providing
the correct answers, so they
can recognize and express
what their first perceptions
were about these expressions.

8 el

 Ask them to read the excerpt and have them make predictions about what kind of expressions may be

suitable, before listening to the track.

» Go through the Remember section with your students and rehearse how to insert those expressions in

their presentation.

165
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2 Y
4

Trac

Activity 32

* Play the track and verify that
the register for the opening
is appropriate with your
students.

* Offer feedback on the
composition their openings.

Activity 33

* Help your students detect the
following expressions with
references to the topic on
the track:

— We are here today to share
some data about linguistic
diversity with you.

Help your students detect
the following expressions
referring to guiding questions:
— We had a question: Were all
languages spoken by the
same number of people?
— Why is it important to keep
every language alive?
Share other expressions that
refer to the topic with your
students (We did research
on..., This is presentation will
take on the issue of...). Provide
them with some guiding
questions (We asked...,One of
our issues was...).

Activity 34

7

-]
> Continue Activity 31 below R _
emember |
Some usefy
Voice 2 (Diego) Wel, we have arrived at the end of our expressions
presentation Any questions? to invite the

audience to ask
questions are:
Y questions?
oW, have you,
Say. Questions

Voice 4 Wwhat do you mean when you say that *when
a language is dlive, the cutture and traditions of that language
are alve as well’?

Or commengs»
Those used to ask
) . for Clarification
0 32. Compose an opening for your presentation. of what some,
'One
¢ Check the organization of your presentation s g"derstood are: |
(Activities 18y 21) and listen to the example { \ O';;«‘j/‘(’)’fe get...,
U say...
at the beginning of Track 49. TRACK 492} meany 4
0uld yoy plea.
33. Listen to the presentation on Track 49 again. explain, etf 22

* With your teacher’s help, decide where the expressions referencing
the topic and the guiding questions are.
* Use them as a model and decide how and where to include them

in your presentation.
34. Ask other teams to provide the questions they wrote in Activity 25.

* Check the notes you did not include in your presentation (Activity 19)
and prepare an answer for them. Listen to the example at the end of Track 49.

f
TRACK 49|

Yes : No.

38. Decide the time allocated for each team to make their presentation
and in what order they will appear.

-
-
P
o
&8
8
[J]
&

e 36. Based on the order and time decided, give your presentation.

e If you are unsure of how to proceed, check the example of a complete
presentation on Track 49.
* Use the following checklist to give and receive feedback.

Introduced themselves (Activity 32)

Provided the topic of their presentation at the beginning (Activity 33)
Referred to the questions they established (Activity 33)

Used their presentation outline (Activity 29)

Used the visual aids when necessary (Activity 23)

Used an appropriate register (Activity 27)

Used adequate voice features (volume, pace, clarity) (Activities 28/29)
Used expressions to get back on track, if needed (Activity 30)

Invited the audience to ask questions (Activity 31)

Were able to clarify their ideas (Activity 34)

162  Student's Book/ Practice 9

* Help your students to understand the questions asked by other teams. If necessary, put teams together so
they can help each other understand what is being asked.
* Help your students detect the following expressions on the track:
— What do you mean when you say that, “When a language is alive, the culture and traditions of that
language are alive as well.’?
— Well, for example, some songs only exist in the language in which they were originally created.
If nobody speaks that language, there is also no one that sings that song anymore.

Activity 35

* Before allocating time, take into account the length of the presentations.
* Make sure the length of the presentations (including visual aids) remains in an appropriate range.

7~
m Activity 36

» Make sure your students go back to the activities before starting the presentations so they can make sure

(o2}

‘v" they are including everything needed for their presentation.

G ° Remember to allow some time for answering questions from the audience. If necessary, allow the use of
: written notes.

166
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How did it go?

@ 37. Read each line carefully. Tick the box that best describes your work in this practice.
I can reflect upon the function of textual

| Individual [
PANL_assessment components.

« Icanlink graphic resources, notes
and speech.

« Ican ask for confirmation about what has
been expressed in a presentation.

38.What is your partner’s global impression of your performance?

Aspects to improve

Product
@ 39. How do we assess the following aspects of our presentation?

R ©00®

« Canl use strategies to clarify what
I have said?

* Canlunderstand and answer questions
from the audience?

» Did our presentation have the information
necessary to be understood by others?

40.What is your teammates’ global impression of your performance in
this practice?
Aspects to improve

% We have arrived at the end of this practice.
Student's Book / Practice 9
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Activity 31

* Keep in mind this is about
evaluating the language
product produced. The
students’ use of social
practices (solidarity,
commitment, responsibility,
etcetera) that are implicit in
the process that led to the
result are also evaluated.

Activitys 38-40

* Remind students of the
benefits of receiving
observations from their
classmates about their
performance and take
advantage of this chance to
help students to recognize the
types of attitude and behavior
that strengthened their
performance.

167
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MAKE YOUR
WAY BY GOING
FARTHER

Activity 1

 Ask your students to reflect on
the questions in the activity.
Encourage them to share their
experiences with traveling.
Coordinate the discussion of
experiences by directing the
dialogue to the principal aim
of the unit: agreeing on a trip
schedule with others.

One way to expand this
activity is to ask whether

or not their trips involved
planning, and if by planning
the trip things went more
smoothly or not.

Remember that, at this stage,
hesitations and pauses are
normal, so plan your session
accordingly, so that your
students don't feel rushed

or pressured to provide a
flawless answer on their

first attempt. Be mindful

that speaking skills develop

Practice 10

SOCIAL LANGUAGE PRACTIL

MAKE YOUR WAY BY GOING FARTHER

FFamily and community environment

Warm-up stage

session 1

164

‘ 1. Reflect on the answers to the following questions:

z.

A o s e s oo

L

How many trips or excursions have you taken in your life? Which one was your
favorite? What activities did you enjoy the most?

Share your answers to the previous questions and do the following activity.

a) Look at the images below.

LY S XNA
T E® 2N X%
PP YK
yitvT=zd
KERE X FA
L& L dl
LN G G

X &HBSH
b) Comment on the following questions:

1) What acfivities do you
know of or have

you fried? 111) Which ones would be
do whil
Il) What activities you surt‘c]xtirls J;o ©
would like to dop N
Continue th y on th t page »

CE: Agree on a trip schedule with others.

In this practice, you will learn to discuss proposals to
arrange the schedule for a trip.

Student's Book / Practice 10

gradually and that self-confidence is the most important formative aspect for your students to increase
their speaking competency. A common temptation for teachers is to correct everything, but that may be

counter-productive.

“Certainly travel is more than the seeing of sights; it is a change that goes on, deep and permanent in

the ideas of living” (Miriam Beard, 1876-1958, an American historian and archivist). You could use this
quotation to prompt students to start thinking about what is involved in travel. Point out that travelling is an
opportunity to learn about new cultures, to get acquainted with people, to experience new things, etc. Ask
your students what kind of experiences one might have while traveling.

Activity 2

« It is important not to try to be exhaustive with this activity; i.e., using a lot of time to list every single activity
students can think of. Use only the amount of time necessary to complete it successfully.
* Make sure your students understand what is represented by every single image. Answer any questions

they may have.

 There are two approaches to this activity: to enhance previous knowledge about words and expressions
related to leisure activities or to introduce your students to new words and expressions. You may adopt either
of these approaches as long as it contributes to the development of the social practice and the product.

168
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* Involve previous knowledge

: about other subjects in the
. development of this activity.
1St of ]gj
c) Write a list of the leisure activities that 1 Trekk[ngelsure aCtivitieg For example, geography to
appear in the images on the preview 2 Sighfseelng pOlnt out where sea-related
page i your notebook. nclude 3 P0G b activities would be available;

additional ones. Look at the example.

history to suggest places that

3. Look at the chart below. Read the activities you will do in this practice in order could be visited.
to discuss proposals to arrange the schedule for a trip. Remember to tick each e H elp your students to use

activity as soon as you finish it. : )
their answers to the questions

Week 1 WARM-UP STAGE . .
= to predict what will be done
o Activate previous knowledge. O . hi ity Ye
® Draw up a list with proposals for trip destinations. O In this aCthlty. ou may want
Look for and read | ® Establish sources and read information about trip O to revisit these Specific
information. destinations. )
¢ Write down proposals based on read information. 8 @,lestlons once you have
® Take note of information supporting workable s
proposals. checked Activity 3.
S UILDING STAGE * Give your students clues or
* Compare pros and cons using a diagram. O form groups m Order to make
Compare ¢ Add data to workable proposals. @) the list. Think of Working on
proposalss ® Assess one'’s own and others’ ideas and proposals. O

this part of the activity in
Week 3 BUILDING STAGE bigger groups instead of
working in pairs.

Take some time to verify
spelling and orthographic
conventions once they have

® Analyze the grounds for a proposal.

¢ Use connectives for linking reasons and data.
Make the case for 9

a proposal. ® Analyze persuasion strategies and expressions.

0000

¢ Think about ways to negotiate proposals.

Week 4 CLOSURE STAGE-SOCIALIZATION .. .
finished the list.
¢ Use strategies for changing voice and body O
Reach an language to influence others.
f‘g;?:‘rszr:‘tdafter ¢ Reach agreements. O A.CtiVitY 3
commenting on ¢ Organize the agreements obtained. O
pros and cons. ® Assess process and product. @) e Make sure your students

identify the three stages of the
¢ Look for information on the places you would like to visit. Bring the information to p]_an and that they understand
class to work with it during the practice. ..
each activity to be done. Ask
a student to read the tasks

Student’s Book / Practice 10 165

out loud so that they can
understand the activities they will complete in order to write their itinerary and the activity schedule.

» Note how important the use of the planner is for registering their advances: it gives a feeling of
accomplishment if at some points in the practice they recognize what they have already done.

 Take into account that it is important to gradually promote more autonomy to your students. One way to
achieve this is by progressively sharing more responsibilities with them, such as letting them create rough
drafts of their language product. If, in your opinion, they are still not ready to do so, you could provide a
model and then ask for something built upon that model. The point is that products should be attractive
and interesting for your students. That will be an incentive to get them involved so they can learn to do, to
know and to be with the language, thus becoming successful participants in this social practice of
the language.

* It is important to have information about the places they want to visit. If some sources are not well-suited
for this purpose, you may want to help your students discard them, once they have done Activity 7. But at
this stage, the point is to have enough sources of information to work with.

* Listen to Track 50 before the next class.

Teacher's Book / Practice 10 1 69
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Activity 4

» Having listened to the track

before class, be prepared

to help students with any

difficulties they may have with

this activity. Play the track.

Help your students by

mentioning that they will hear

about the experience of four
people who went to Ajijic. Ask
them if they know something
about that town.

Provide some clues (words

or expressions) that will help

students find the answer.

It is important that your

students reflect on what kinds

of clues are most useful in
understanding an oral text

by giving them a range

of strategies.

* Allow your students to listen,
to the whole dialogue. Then,
play it again just to listen to the
sections where the answers
can be found about the places
visited or the activities
carried out.

+ Explain that it's better to
identify the general meaning
of the dialogue, not to attempt
to translate it word by word.

Activity 5

~
4. With your teacher’s help, listen to Track 50 and answer { E
the questions. 0
* What was the purpose of the trip? _T0 Visit Ajijic.
¢ Which places did they visit? _Lake charreria Ajijic.
* What did they do during the trip? _Walked trough the streets, saw
a charreria, demonstration and a football match, also strolled by the lake.

* What did they like most about the trip? _They enjoyed the charreria the most.

o

5. Listen to Track 51 to get the general idea of the dialogue.
a) Look at the following expressions taken from Track 51.
1d ke o

go fo the \
forest.

We should
camp on
a beach!

Why not

a getaway to
an amusement
park?

N
( We could N

take a trip fo
wAjusco.

session 2
)
o
[0}
>
(=4
&
=
0o
[0]
5
3
0
o
[0]
X
el
o
[0]
g
©,
[e)
=]
2
Q
o
[0]
C
3
[]
[N
Q
=]
[oN
(]
[e)
3
3
[0}
>
El
c
el
o]
>
£l
0
.
2
jer
=3
[0}
o
[0}
>
0O
[0]
14

R TRIP SCHEDULE

FOR OU = 7
| 7 é . 7Giivie i)rc;u; ﬁrap;o;ais }o; {he places you would like to visit.
s Use the expressions in Activity 5 as a reference.
« Listen attentively to every proposal and list them in your notebook.
Look at the example.
» Visit an amusement park.
» Go fo Chapultepec Forest.
» Camp on a beach.

166 Student's Book / Practice 10

* Help your students get ready for the following listening activity: make sure they are quiet and settled.
Coordinate the group discussion on the different places and destinations for the trip mentioned on the
track. Be sure one student or group doesn't take over the discussion.

* Play the track once to listen to the whole text. Then play it again and identify the expressions.

* Help them to put forward their proposals about the meaning and use of each expression.

 Help your students by modeling what kind of impact each expression has on each addressee.

Activity 6

* Provide feedback so that your students can use some (or all) of the expressions worked on in
Activity 5. However, it’s fine if they feel more comfortable with other expressions, as long as they are
understood. However, be clear that one strategy that may help to build confidence is having a range
of expressions to deal with a situation, instead of always using the same expression for everything.

* In Mexico, the range of possibilities for establishing a destination is really broad: museums, archaeological

sites, amusement parks, aquariums, forests, historical landmarks, ecological reserves. Provide your
students with other plausible options, taking into account their resources and where you are.

Teacher's Book / Practice 10




7. Choose the proposal you are interested in.

¢ Discuss where you can and where you can't find information about the proposals
you wrote in the previous activity. Look at the example.

Well, if we were to write an article,
that would be nice, but | don't think
you'd be able to find information to

help you organize a trip in it.

D)

| think a brochure
for tourists might
be useful.

What about looking for
information in an encyclopedia?

D)

Look at this webpage from the Ministry of
Tourism. It has plenty of information about
different places and it has sections tailored

to the purpose of your visit, for example,

whether you want an archaeological spot
or to spend some leisure time.

@

Well, if we were to write an
article, that would be nice, but |
don't think you'd be able to find
information to help you organize

atipinit.

Remember

[l blog (n.): bitacora
digital (sitio donde se
publican pequenos textos

denominados entradas)

There are web pages where you can find
comments and read about others’ experiences
in tourist spots, about prices, distances, services,

N -

vblog (n.): video blog,
con entradas hechas en

friendliness of the staff, etc. You could also look
formato video

for blogs and vblogs with reviews about
different destinations.

-
8. Listen to Track 50 again and complete the information about t[ N
0

the trip described.

INFORMATION ABOUT AN EXCURSION

Example: Place we were and places
we visited

Guadalgjara - Chapala

» 2 and a half hours

(/1]
o
»
&
5
=1
w

ere we stayed >N ™

re we stajed ot necessary. Tt is i i
Places we visited in our destintion | , Lake, Ch J A e

——— 7 N our destination | » Charreria, Ajiic
|Things we did 7 .

o ———|» Waked through the streets of Aljic, saw a

demonstration of traditional dancing, Charreria

mf7';77777777777777777777777 and a football match, strolled by the lake
| What w 57@9777777777777777777:“ » Tortas. .

L Continue this activity on the next page »
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students know what it is being asked.

Activity 1

» Have a look at the Reader’s
Book with the students to see
some examples of articles
on traveling and tourist
destinations.

* Remind your students that

they can use some of the

expressions in the book

as models for the kinds of

expressions they may want

to use when discussing their

OWn sources.

Give feedback on whether

the rationale for using a

source is or isn't appropriate.

Help your students to see

why the task won't advance if

they want to use a source just
because they already have it.

Activity 8

* Remind your students they
have already worked with this
track in Activity 4, but in this
case, the activity asks for a
category written in their own
words, based on short and
paraphrased content taken
from the track.

» Go through the activity with
your students before listening
to the track, so that your

* A type of activity similar to this one is used in many certifications and higher-level examinations. While the
purposes and time constraints of a certification are different from those of developing a social practice of
language, there is common ground in both actions, i.e., the degree of detail of the answer expected at this

level. This means that a short, written answer is expected.

* Remember to foster autonomy: this means that each activity will need a different level of support,
according to your students’ abilities. If they are already able to do what is being asked, you may want to
consult other tips for higher strategies. You may also want to adapt some of these tips to work with the

students that require more support.

» The CD icon will appear throughout the unit to indicate the activity the track is linked to. However,
remember the way we order activities is a suggestion and you may change them to suit the purposes you

established with your students.

171
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A-CtiVitY 9 Continue Activity 8 below

: * Share your answers to the previous activity with other teams. Answer
 Monitor that the teams focus anyquye;:ions tvgey iy o previous acyw w

on the plannlng of the tl’lp e With your teacher’s help, go over your answers.
or excursion and that their

interactions and discussions
are respectful. -

@ é . 7ET.stia]:7>liislI ti\e mos
» Remember that the model excursion with your teammates.

you wrote in Activity 8 as a reference.

RIP SCHEDULE

tiirirtp;o;:t;x{t {nfo;n;a{ion needed in order to plan a trip or

1s not exhaustive. You may ¢ Use the details « at the example.
want to provide other details « Respect everyone's opinion and turn to speak. Look @
that may be important (for Generadl detals to plan a trip o excursion -
i / / d arrival points
example, ways of asking for » Places we'll go and places we I visit Depo:ge an p
parental permission, time » Places we'll visit in our destination Landma Vod of fransportation
: ’ » Mode of transportation we'll use to get there o
required, etc.). » Wwhat we'll eat Places to eat o
* Provide students with » Where we'll stay Accommodation Q @rsiode
guidance on how to present » Things we'l do 3 Actities e

thelr arguments, if they are » How much we'll spend Expenses

unclear about how to express
them. Take into account that m
while Spanish and English

are similar at a certain level,
which can help with word
order, for students whose
mother tongue is not Spanish
this may not hold true.

It would be helpful for

your students to organize
their information into three
common categories: ope U—l‘}

about general information

(location, local weather, oo A
etc.), another about logistical http://goo.gl/JeCSo4
details (such as modes of

168 Student's Book / Practice 10

transportation, admission
costs, meals), and another
about tourist attractions (such as landmarks, what kind of accommodation is available, what specialties of
local cuisine the place is famous for, etc.). Demonstrate how to categorize this information.

IT box appear frequently along the units with suggested websites. We recommend you to visit the websites
anticipatedly to check whether the contents proposed are useful for your class planning and to anticipate
doubts from your students. You may also want to let them explore the websites freely. These suggestions
are not compulsory for developing the social practice of language, since we know Internet connection may
not be available at all locations.
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10. Gather the resources you defined in Activity 7 and skim through them
to find information related to the details you defined in Activity 9.

¢ Highlight information related to the details using different colors. Look at
the example below.

Activity 10
« Tell your students that to skim
a text they need to do what is
called diagonal reading: this
means they shouldn'’t read the
text word for word, but look
at certain indicators that may
alert them to the information
they are looking for.
In this activity, linear or
sequential reading is not
encouraged, mainly because

®
®
&
&
=
O
=
1SN

Landmarks Ac‘riviﬁes\ Accommodation Prices Modes of fransportation

WORKS @ B
Wﬁﬁﬁi PARK

S AND
QOVER GREEN AREA
HECTARES SPREAD e
. m:l‘l:‘:;s““rsgll\?\ﬁﬂi INTO THREE ECTIONS, IN WHI
BUILDINGS.
FIND

121y

Costa Esmeralda
Veracruz

The coast to the north of the port of
Veracruz offers pristine beaches with

AND

URISTS
UST-SEE FOR O
(NS, MAKING 1T A IND WIDE
MANY OTHER l\mm“ 45T00D THAT CHLDREN wm‘.‘sf BUING
A LOALS. TS AV PN OUTOOY e
QPEN SPAC! o THAT, CHAPULTEPECOFTENHOLD

L FOREVERY NGE.

SHOWS AND ACTIVITIES SUITAB!

— abundant vegetation. The calm waves Whel'l IOOkJIlg for mforma’[lon,
ot @ are perfect for swimming or diving. .
— 1t 1s not necessary to
read everything.
where you'll be Yt g
witness to the harmony between the . I—Ie]_p your students look
vegetation of the mountains and the
VISIT THREE BANNERS PARK!! marshes of thf. Coatzacoalcos and for a[he afore mentioned
B VLS BN You will find a variety of accommoda- lndlcators- FOI exampley
ENJOY MORE THAN 65 tion nearby, from as little as 200 pesos
QITDrg:c.rIONs AND per person per night.

prices involve the use of
numbers and typographic
signs that indicate currency
(such as $), office hours

are usually expressed with
abbreviations (for example,
Mon. instead of Monday),
activities are usually
expressed by means of —
ing verb forms. The kind of
indicator will depend on the
details established in the

previous activity.

* Remind your students that highlighting is a technique only suitable if they are the owner of the

material. If not, they will have to adapt their strategies such as using colored paper flags or other
non-invasive techniques.

ENTRANCE FEE-CHILDREN: 400
PESOS /ADULTS: 600 PESOS

THERE IS A FREE SHUTTLE FROM BOTH
THE NEAREST BUS STATION AND SUBWAY
STATION EVERY 15 MINUTES (AVAILABLE IF
YOU BUY YOUR TICKET ON OUR WEBSITE),

Student's Book / Practice 10 169

» They may want to add comments to or underline details in order to identify the ideas they would add to
their notes in Activity 14 more easily. When underlining, your students may want to focus on nouns and
verbs by using different styles of underlining (for example, line type, colors, etc.). For their comments, they

may want to add arrows to link information as well as personal observations (such as Important! Take notel
Look outl, etc.).
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m Activity 11

« In this activity, as in every

f}! time tracks are played, it is

"~ important to follow a similar
E procedure. First, make sure
=< your students read what

E the task asks for at least

once, so that they can make
predictions about what they
are about to listento. Then,
play the recording at least
twice, or even three times,
once for general meaning and
one or two more times to fulfill
the task. From time to time,
you may want to vary this and
challenge your students to
listen just once.

Help your students to
categorize what kinds of
expressions are used to
support a proposal and which
onesare used to reject it.

Play the pertinent sections

so that they can listen and
transcribe the text from the
recording if you believe

it's necessary.

Activity 12

* Remember that students
aren't choosing options yet,
instead they just have to
discard those options which

\nterven  enson } Intervention 2 1 ': amusement park.
 perewe d ting 90N | Here we support :
- for ot supp going to Chapultepec.

o B 4 {

< Intervention 4 ;

{ Here we do not ¢y oo

rt <

j - to an amusement :ﬁ going <

\
Lt 1R \}
12. Exchange points of view to accept or reject proposals. '

session 5

170

11. Listen to the dialogues on Tracks 51 and 52.
* Tracks 51 presents different ideas for the classic trip.

| S J\” | Being Through
Wl Language

! . 13, Pay attention to the different details of the proposals you chose.

T
51 and 52

- Here we support going to an

e With your teacher’s help, discuss if the dialogue on Track 52 supports
a proposal for choosing a destination for a trip or not. Look at the

example and do it in your notebook.
Intervention 3

4

i A e

¢ Use the information you highlighted in your resources.

Propos
If needed, go back to Activity 10. posals

> Amusement park
> Chapultepec Park

* Checkif your proposals are sound considering time,
expense and distance. Use the expressions from
Activity 11 to support proposals or to reject them.

e List suitable proposals. Look at the example.

‘When you negotiate, you try to reach an agreement about a common goal.
In order to do so, it is essential to show respect for others’ opinions, be
flexible about others’ stances and be a mindful listener.

« Check the details you established in Activity 9.

n highlighted in your sources to do so. Look at the example.

o Use the informatio

Chapultepec park

» LANDMARKS: Two artificial lakes, four
fountains, Six monuments, eight museums, i
kiosk the Chaputtepec Zoo, botanical 4
garden, etc. o MB35 s

» ACTIVITIES Run, play and have fun S
outdoors enjoying nature.

Student's Book / Practice 10

may not be suitable. However, they would need at least a couple of options for the next part of this practice.
We suggest having at least three options so that comparison becomes.
» Monitor your students to ensure they can show assertiveness when trying to persuade others, as well as
showing respect, interest, attention, etc.
« Without imposing your point of view, help the group to decide the best options for the trip or excursion.
» Provide time to consider the options your students have with the ones you may eventually provide.
* If you have a high number of students, you may divide the class into two groups.

Activity 13

» Verify that your students are using a number of sources (instead of using just one) to obtain information.
This is important since information may be contradictory and your students should face the task of
choosing, for instance, which information is the most recently updated.

» Ask a few questions so that your students become maware of whether they have to add information to their
notes. Questions that may be suitable are: Did we include basic data such as prices, opening and closing
hours and location? Have we considered where will we be eating meals?

* Be sure to schedule some time for those teams that may need more to complete their notes. Other teams
can help them to review the information included.

174
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&
Building Stage g
< ) &
14. Look at the following graphics. S
ﬁ »
This grapnic
u
allows Us o p! ‘
information and labels
< > fne midde. Tt coud
be useful
S
s oro? o

@ Remember

To Persuade
Means to Provoke
achange in
someone,s aﬂ'itude
to get Something
Inorderto g
SO, you might
use specific
eXpressions or
change how yo,,
Sy something,

¢ Discuss which graphics could be useful to compare and
contrast information and which would not.

* With your teacher’s help, gather other graphics to compare
information.

¢ Choose a graphic that would be suitable for comparing

information.

OUR TRIP SCHEDULE

FOR =
| .7 D) ISTE;tgl;li;hitﬁeidiet;ﬂis you will compare in the proposals. ' ;

@ « Include the information you recorded in Activity 13 for each detail compared.
Look at the example.

K
Suggestion 1 Visit Chapultepec Suggestion 2 Amusement par

Located on the southern
m edge of Mexico City

Student’s Book / Practice 10 171

The heart of
Mexico City

Activity 14
* Using graphics can help your

students to cultivate their
analytical thought. Using a
graphic may ease the task

of making comparisons.
Comparisons may be simple
or complex. This depends on
the aim of the comparison, the
number of elements involved
in the comparison, and the
knowledge about proposals
and information they have
looked up.

* Make explicit how graphic

elements and the way they
are displayed influence the
usability of a graphic for
this purpose.

e Take into consideration the

time needed for gathering
other graphics besides those
shown in the book.

Activity 15
* In order to adequately design

a graphic, you could ask your

students questions such as:

— How are the proposals
similar?

— What are the differences
between the proposals?

— Which coincidences and
similarities do you think are
the most important ones?
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m Activity 16
* The most important activity
here is to listen, since the
dialogue in this track is a

model of how they should

k53

Trac

they gathered. Thus, even
though the text is shown,
take your time so that your

students can listen to the track

as many times as needed.

* Indicate where the different
expressions (questions,
comparative expressions,
expresslions to involve others)
are shown within the text.

* It would not be strange
to have two different
destinations with the same
price and distance. If your
feel a discussion on choosing
between them could take
along time, you can use a
way to randomly choose (for
example, flipping a coin,
throwing dice, etc.). However,
it is important to carry out at
least part of the discussion,
since these interactions are
the focus of the learning
outcomes for this practice.

* If necessary, go through

the Remember section and

develop their own, using their
proposals and the information

1

session

172

@ 16. Analyze the data of the graphic to establish the

¢ Read your sources aga O chec ata e necessa ormatio as
R heck that h f t h
y

. .
Listen respectfully and attentively to everyone's opinions about the data that

needs to be included in the graphic.
‘/.'
pia;:eifc;r }oiuri t;ip. &

» Use expressions to compare features of schedules, such as place,

time, number of activities, etc.
« Formulate the questions necess
« Remember to use expressions to involve your partners in your

OQUR TRIP SCHEDULE

ary to facilitate the comparison.

@ discussion. Listen to the example for ideas.

Look at the modes of Proposal 1 Proposal 2
transportation: you can only take Visit Chapultepec
a faxi or a bus to the amusement
park, while you can go by subway
to Chaputtepec. What is the best
option for places to eat?

Amusement park

Located on the
southern edge of
Mexico City

The heart of Mexico
City. It is located about
three miles (5 km)
west of the Mexico
City Zocalo

You can get there In a faxi or by bus

easily by metro, public
transportation or
on the Turibus

well, the places to eaf seem more
attractive at the amusement park

®)

For me, Chapuifepec is better because
i¥s free. On the other hand, the
amusement park is quite expensive

Modes of
transportation
. The amusement park has

restaurants, ice cream
parlors and soda shops
First section Tuesday
o Sunday from 5 am 10 & ‘
pm; Sections 2

and 3 are open 24

hours a day, seven days
a week
Admission fo Chapultepe:
Park is free

|akeside restaurants
and food stalls

Opens at 10 am. Closing
time, befween 6 pm
and midnight, depending
on season

But the rides are rather thriling
T don't like museums all that much

(D)

Now, look. There are more things
fo do than in the amusement park.
What's more, the nearest option
is Chapultepec

Children $400,
(B odts $600

A variety of rides
and shows.

Z00, Chapultepec
Castle, The National
Anthropology Museum, large
amusement park, Papalote
Childrer’s Museum and
wooded areas and wildiife

Student's Book / Practice 10

know how to do so, but do not assume this will necessarily be true.
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H CHECKPOINT ﬁ

@ 17.1t is time to check your performance up to this point. In order to
do so, ask and answer the following questions with two teammates.

o

Remember

When contrasting
features, you
may want to use
comparatives
(The park is
petter because
it is free. Thgfe
are more things
to do than in the
amusement park.)
or superlative
expressions to
distinguish one
aspect from othgrs
(The nearest option
is Chapultepec)'

what was the activity in which,
according to you, I had the best
performance, and why?

What was the activity in which,
according fo you, I could have had a
\ beiter performance, and why?

What are the
strengths you have
noticed when I inferact
with others?

what can I do to
petter support the
team during the
upcoming tasks?

What comments do
you have about my
engagement and
participation in

the tasks?
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What Partner 1
says about me:

What Partner 2
says about me
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Activity 17

* Foster a pleasant environment
(respectful, collaborative,
cooperative) to evaluate each
student’s performance so far
within this practice.

» Help your students to
detect the reasons why they
were successiul or not in
the activities carried out.
Take into consideration that

recognizing one’s strengths is
as important as knowing
one’s limitations.

* Speak individually with your
students, if possible in a
private setting, to plan the
actions that can be taken to
address his or her limitations
and to build upon his or
her strengths.

* You should bring some
schedules to the next class.
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Activity 18

* Provide your students
with different examples of
schedules, besides the one
provided in the book, so that
your students have a number
of models to use for their
own schedule.

* Be sure your students
understand the content of
the schedule.

* You can use this activity
to foster confidence when
reading aloud. You could
ask different students to read
different sections of
the schedule.

Activity 19

« In this activity, your students
will be working with
arguments for and against
proposals. Arguments are
expressed using a connective
plus a noun and verb
expression. That configuration
identifies that the sentence is
being used as an argument,
for example: This team thinks
that since (connective) traffic
(noun) 1s (verb) quite heavy
in the morning...

» Tell your students to focus on
the nouns and verbs. Remind

18. Read the following trip schedule.

174

! From ( )10 ( Joate (w20 |

rom | Texcoco Chaputtepec
Time Activities
730 ‘ Departure
9.00 : Arrival at Chaputtepec and breakfast
1000 : Chapultepec Castle
1300 ‘Lunch
1400 ‘ Relaxing time in the forest
1600 - Mgjor Lake in the first section of Chapultepec
1700 - Paddle boating on the lake
1900 - Making our way to the bus
2030 : Arrival in Texcoco

e Describe what kinds of elements are displayed in this schedule.

* Comment on how the activities are distributed throughout the day and
exchange opinions about what changes you would suggest (what would
you add, delete, lengthen or shorten).

in the morning we

19. Listen to Track 54. Pay attention to the sections shown below where
reasons are expressed.

¢ Complete the expressions used to give reasons. Look at the example.

» This team thinks that since  traffic is quite heavy

should leave at 9 am

» That's too early, seeing as some of us don't live close to  school

» As some of us  may unfortunately arrive late , let's say we get there
at 7 and leave at 7:30.

» Are you sure about that? Because renting a bus won't come cheap .

» We need to eat breakfast, because  we will have a day full of activities

e Comment on how the expressions to give reasons are formed. Remember you will
use them to defend your proposal.

Student's Book / Practice 10

your students that word order in English is quite fixed, so nouns tend to appear before verbs.
* Remind your students to take time to read the prompts before listening to the track. Play the track.
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e 20. Look at the following expressions with connectives on Track 54.
With your teacher’s help, briefly explain their use. Look at the example.

T Explanation
h mple: That sounds greatl So Example: So: Tt is used fo give a
hat's settled. consequence.

Maybe 7 am is better Also, that’s

s It d to add information,
the enfrance time. Also: Tt is use

Remember

After: It is used to explain Connectives

. " are word.
that something will happen once expressiosn zrused

something has already been done:to ink igeae.
Each connective
However: It is used to express g:‘e’:S a different
i mng to the
opposition. xpressions ey
link, such as Calies
- It is used to affirm. consequence,
One hour? Why, yes e adding
Sounds perfect: information,
Opposition, etc,

We should spend some fime there
in the afternoon affer lunch.

We may want o consider that:
Howeven it cant wait for us all
day in Mexico City

R TRIP SCHEDULE

FOR OU

B 7 7217. lsoithe following in order to build an expression to
reasons to support your proposal:
« Choose an activity suitable for your tri
Check the information you researched in Activity 10.

give

p schedule.

+ Select data related to the activity.

ession to supportit. If you have any questions, go back to

s Compose an expr
Activity 19.

Use the appropriate connectives. If
Activity 20. Look at the example an

—

Connective
we will visit the museum in Chapultepec Park,
d some time in the e waiting to buy tickets

you have any questions, go back to
d the highlighted connectives below.

Data
Activity

Immediately after having finished breakfast,
since it opens af 10 am and we'll have fo spen

Student's Book / Practice 10 175
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Activity 20

* You may want to ask your
students their thoughts on the
meaning of the expressions,
so they can compare
their opinions.

* Make sure your students

understand the fact that

connectives have different
meaning according to the
contexts, in this case, the
meanings expressed are valid
for these examples; in other
contexts, they may change.

Make explicit that using

connectives has to do

with building an argument

supporting their schedule

proposal. However, the
reflection on how these
connectives are used may
allow for their use in other
communicative situations.

pS doe, @

Activity 21

* Help your students to choose
the best connective for the
information they want to link.

* Make sure your students take
into account the information
read in Activity 10.

« If your students have difficulty with the use of connectives, you could go back to review connectives.

» Pomt out that while some changes may have a slight difference (stylistic), other changes in the connectives
used may impact register, or may even need syntax adjustments (for example, because vs. because of, the
latter asks for a noun or nominal expressions; or but vs. nevertheless, the latter is much more formal).You
may also want to point out that the purpose of connectives is to signal the type of link established between

what has already been expressed and what is going to be expressed.
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Activity 22

60

This time the focus is on
details of oral presentation
other than the content.
Speaking is not only what

is being said, but also the
features that accompany the
way something is said.

One way to make your
students aware of this point
is to alter your voice while
saying the dialogue to
demonstrate the effect of
something being said in a
monotone.

If there is time available, you
and your students can explore
what happens when the
resources mentioned in the
activity (but not included in
the track) are used.

If necessary, play and pause
the track to focus on the
expressions and detect the
resource used for negotiating
and persuading.

Teacher's Book / Practice 10

22. Listen to Track 54 again.

¢ Decide which of the following resources are used by speakers
to introduce and negotiate their proposals to others and circle them.

Raise voice volme

mphasize words
Use a greeting expression
Make a complaint

Syllable words
Use an expression o agree
Speak fas

Ask a question with a ﬁréposal

¢ Write what resource is used to introduce and negotiate each pointin the

comments below. Look at the example.

We need fo eat breakfast,
because we wil have a
day ful of actiities

Exampl

- That sounds greatt So
that's settled

_Use an expression
_to agree

\ WY

176  Student's Book / Practice 10

e Raise voice volume

So, are you sayng we
should rent q bys?

Emphasize worqs

And what about the
return time? 3 pm?

‘Ask a question
‘with a proposal




23.Look at the body language in the following pictures.

¢ Read the excerpts in Activity 22 and match each of them to the picture with the
adequate emotion. Look at the example.

7‘@ 24 7x;h;1:g; ;n; ;f the ideas you had in Activit‘y 21 with athber team.
« Create a counter-argument using the persuasion and negotiation
resources you used in Activity 22.

« Use adequate body language. If needed, go back to Activity
onveyed by body language. Look at the example.

23 to check

the emotion ¢

And skip
N2 © ?x breakfast? We can't
o0 d.‘“\\w ) agree with that idea. We
we ed\&‘e\" © need o eat breakfast,
SN because we wil have a

day full of activities.

Student’s Book / Practice 10
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Activity 23

* Your students may well be
aware of body language.
However, raising awareness
of body language means
gaining control of a detail that
is usually overlooked.

» Make sure your students read
the expressions in Activity 22
carefully. If necessary, play the
corresponding track again,
because it may help to form
a mental picture of the body
language used in the track as
well as to anticipate the body
language they will use for
their own product.

Activity 24

* Make sure your students go
back to other activities within
this practice when needed.

If necessary, you could help
them by reminding them

of this fact, but it is also
important for them to develop
the resources for solving
problems by themselves.

» When conveying and
interpreting an oral text, it is
important to take into account
prosodic aspects, that is, the

phonic resources used to alter or change the content, since these elements are essential for organizing,
conveying and interpreting. Thus, it is important they develop these kinds of details in their discourse, such
as volume, pace, intonation, pauses, which have an effect on the addressee.

* Once they have finished with this activity, one possibility for having a more productive feedback session
is to make a tip list with advice on how to use nonverbal language adequately during an exchange. Some

pieces of advice are:
— Look the addressee in the eye and avoid distractions.

— Show a relaxed attitude.

— Change the tone if you notice that your addressee is not comfortable.

181
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Activity 25

e 25. With your teacher’s help, complete the activities for your trip and the times
for each one of them.

* Check that times proposed for

each aCth’ltY are sensible. * Use the schedule in Activity 18 as a model.

Re_arrange the CaCtiVify * For each one of the activities, give reasons that support your activity and time
. choice. Use Activities 19-21 as a reference.

if needed.

» Give your students some
time to prepare and rehearse
their proposals orally. If your
students want to use written
notes at this stage, allow
them to do so. However, it is
important to remind them
they won't have the chance to
use notes.

DULE

FOR OUR TRIP SGCHE

R f \—
B 7 éGﬁ lsi;cuss the activity proposals on your schedule to reach
agreements. In order to do so:

o Use the persuasion and negotiation strategies you worked on in

Activity 22. -
Include body language, as you did in Activity 23. —
proposals, as you saw in Activity 24.

« Give counterarguments to others’
n to Track 54 in case you are unsure of how to proceed.
in your notebook. Look at

Liste
Write the compromises you agreed on
the example.

GLASS AGREEMENTS

Activity 26

» We will leave at 7:30 am and we expect fo come back at 830 pm

5 We wil rent a bus fo get from Texcoco to Chapultepec.

» We expect to arrive in Chapultepec at 9 am.

» Then, we are going to spend one hour having breokfasj.

» Immediately affer having finished breakfast, we will visit the museum In

Chapulfepec Castle

* In these kinds of activities, it
is common for one person
to take the role of secretary
while the others just dictate:
you could change this kind
of team organization by
suggesting that each team
member writes an element of
the proposed trip.

» Another way to change the
teams’ organization is to divide
the notebooks or sheets of
paper your students are using
into four sections/categories:
one is intended for ndividual
activities, the second one for
activities in pairs, the third
one for group activities and
the fourth one for whole class activities. In this way, the notebooks or sheets of paper can be used by all the
members of a team without having someone who plays the same role on every single occasion.

Closure stage-socialization

@ 27. With your teacher’s help, put the activities and time of each one in order
to compose the final version of the schedule. In case you need to, go back to
Activity 18 to see an example of a schedule.

session 11

28. Take time to look at the schedule again to check spelling and punctuation.

29.1If possible, take the trip following the schedule you decided on.

178  Student’s Book / Practice 10

Activity 27

* Help your students to articulate the schedule of activities they agreed upon. Check that the schedule is
coherent and clear.

* Make sure your students take into consideration the effort involved in this activity when offering and
recelving feedback.

Activity 28

 Show your students how to provide constructive comments while giving him your feedback and invite their
constructive comments on how to solve checking and spelling difficulties. In this way, your students will
learn strategies related to learning to learn.

Activity 29

* Remember: the purpose of this practice is not to have a trip, rather, to discuss and agree on planning a
trip. However, going on the trip is a way offinding out if the product of the discussion was well-done.
« For this to happen, you should insist that previous activities have plausible options for a student trip.
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How did it go?

@ 30. Read each line carefully. Tick the box that best describes your work in this practice.

OO0

» Ican use different ways of
comparing information.

+ Ican obtain precise information about a trip
from different sources.

+ Ican make good arguments to defend
a proposal.

+ Ican give and receive feedback about what I
am trying to propose.

31. What is your partner’s global impression about your performance?

Aspects to improve

Product
@ 32. How do we assess the following aspects of our discussion and itinerary?

Z1 UoIssos

Activity 30

* Foster an environment that
promotes your students’ need
to be sincere about their
performance. Give them time
to think about what they can
do and what they have yet to
achieve in this social practice
of the language.

Highlight the benefits of
receiving commentary and
feedback from their partners
about their performance.
Take advantage of this
opportunity to help them
recognize the types of
attitudes and behaviors

that result in a good

2 » Canl use strategies to modify what I say,
i 3 thus having a positive impact on others? @ @ @ @ performance.
Lo i
» Canlinterpret emotions based on @ @ @ @ ACtiVitY 31

body language?

» Feedback given between
peers can be fairer, more
enriching and comprehensive
as long as students have the
real intention of mutually
supporting each other.
Consequently, one of your
challenges as a teacher is to
achieve an environment in
which your students commit
to becoming involved in a
real collaboration.

» Canlshow assertiveness when agreeing
on points in a discussion?

* Does our itinerary have the necessary
information to be understood by others?

33. What is your teammates’ global impression about your performance in
this unit?
Aspects to improve

S é ‘
We have arrived at the end of this practice.
Student’s Book / Practice 10
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Activity 32

* Provide time and support for students to think about the different ways to reflect and report on
their learning.

* Keep in mind that the way in which the product influences your students beyond this practice is one way to
measure how well it was done.

» Help your students to assess the impact of the language product on their addressees by asking questions
such as: Did I use a number of resources for my argument? Was the selection of expressions used in the
discussion appropriate? Was the tone adequate?, et cetera.

Activity 33

* Foster an emotionally-safe learning environment, so that your students become receptive to risk taking.
» Focus on opportunities to reflect on and discuss student’s use of strategies with others.
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Assessment

The main aim of assessment is to provide information about the degree of progress each student
achieves at different stages of the teaching and learning processes. This enables the teacher to
help students identify what they have learned after a period of time (month, term, semester, year,
and cycle). It also helps them to consider how teaching situations, classroom working modes,

use of materials, and the kind of help or guidance provided are aimed at the achievement of Key
Learnings.

Assessment is a core element because it can influence teaching and learning processes, as
well as its outcomes. In other words, what is assessed becomes the main focus of attention for the
teacher, students and parents. It also affects the interaction between students, and between them
and the teacher in the classroom.

The aim of formative assessment is to develop “actions with the aim of gathering information
about the students’ performance so as to intervene in different moments (before, during, after) of
the learning process” (Vargas, M.Ry Ban, A.R 2001)'

The purpose of assessment is to observe and monitor what students feel, know and do in the
process of learning English, suggesting precise ways of improving their performance in different
moments. A successful formative assessment:

gives students insight into what it is expected from them from the beginning.

e eases access to good models of tasks students are expected to carry out.

e provides many opportunities to give and receive constant feedback about their strengths and
areas to review regarding their progress learning English.

The levels of mastery and proficiency in English, as well as their descriptors, were created to
determine the extent and amplitude of the curricula. These constitute the grounds to explore the
role of language and other means of communication in the youngsters' cultural and social life, as
they progress through the education system towards attaining knowledge about the world.

In order to monitor your students’ progress, it is important to take into account their level of
mastery and proficiency in English, its descriptor, as well as the social language practice and the
Key Learnings for the 1st grade of secondary school.

Cycle 4 purposes
The assessment purposes show links to the four pillars of education, as set in the report Education.
The treasure within (Delors, 1995). Thus, it is crucial to monitor and register the students’ progress

in their classwork. With the objective of helping you in this task, we crafted an instrument to
register the aforementioned progress on 3 separate occasions throughout the schoolyear.

L Vargas, M.R.y Ban, R.A.(2011) Paso a paso con el PNIEB en las aulas. Ciudad de México: Latin American Educational Services, Inc.
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Learning to live together

Purpose 1: Analyzes various
aspects to improve intercultural
understanding.

Purpose 2: Applies various
strategies to overcome personal
and collective challenges while
learning a foreign language.

School year:

School year:

Start of During At the Start of During At the
the year | theyear |endofthe| theyear | theyear |end ofthe
year year
Student’s name Yes | No | Yes . No : Yes . No : Yes . No | Yes . No : Yes | No

Learning to learn

Purpose 3: Transfers strategies
to consolidate performance in
learning situations involving a
foreign language.

Purpose 4: Uses a simple, but
wide linguistic repertoire in a
number of known and current
situations.

School year:

School year:

Start of During At the Start of During At the
the year | theyear |endofthe| theyear | theyear |end ofthe
year year
Student’s name Yes | No | Yes . No : Yes . No : Yes . No | Yes . No : Yes | No

Learning to do, know and be

Purpose 5: Exchanges
information of current interest.

Purpose 6: Interacts using
a neutral register in social
exchanges in a varied range
of situations.

School year:

School year:

Start of During At the Start of During At the
the year | theyear |endofthe| theyear | theyear |end ofthe
year year
Student’s name Yes . No : Yes i No : Yes : No : Yes . No : Yes : No . Yes : No

On Cycle 4 level of proficiency and its descriptors

To monitor students’ progress regarding level of proficiency and mastery of English, for Cycle 4, it
is useful to compare each grade’s descriptors and take them into account while working in class.
This will allow you to detect the differences between them and recognize where your students
are. In turn, it will be helpful to monitor your students and guide them to achieving the level
established at the end of secondary school. It is important to mention that the descriptors are
embedded in the expected learning outcomes contained in each social language practice.

We suggest you read and compare the three levels of proficiency descriptors set for this Cycle,
shown in the table below. Pay attention to the sections in bold, which will allow you to distinguish

between them.
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Level of proficiency for Foreign language: English

Consolidate: Understands and uses English to interact with written and oral texts in diverse contexts.

1t grade, secondary school

2" grade, secondary school

3 grade, secondary school

Common reference: CEFR Bl

Bl.1

Bl.2

B1.3

Identifies and understands
general meaning and main
ideas in different simple short
written and oral texts when
they are in clear and standard
language and are about known
issues (study, work, leisure
activities). Knows how to act in
very basic ways in community
situations and those that may
arise while traveling in an area
where the language is spoken.
Interprets, describes and
shares information. Describes
and justifies his or her
experiences, events, wishes
and desires in a basic and brief
manner, and understands and
expresses some warnings.
Understands some cultural
features by means of ludic and
literary activities.

Understands and exchanges
opinions on the general
meaning and main ideas of
different written and oral short
texts when they are in clear
and standard language and
are about known and current
issues (study, work, leisure
activities). Knows how to act
in basic ways in community
situations and those that

may arise while traveling in

an area where the language

is spoken. Describes and
justifies his or her experiences,
events, wishes and desires in
a brief and basic manner, and
understands and expresses
directions and explains plans
briefly. Contrasts cultural
features by means of ludic and
literary activities.

Understands and exchanges
opinions on the general
meaning, main ideas and some
details of different written

and oral short texts when they
are in a clear and standard
language and are about known
and current issues (study, work,
leisure activities). Knows how
to interpret and act in many
ways in community situations
and those that may arise while
traveling in an area where the
language is spoken or even in
some unexpected situations.
Describes and justifies his or
her experiences, events, wishes
and desires in a basic manner,
understands and expresses
directions and explains plans
and points of view briefly.
Develops empathy towards
other cultures by means of
ludic and literary activities.

On social practices and expected learning outcomes derived from them

In order to gather information and evidence of the students’ performance and progress regarding
expected learning outcomes, it is possible to use different techniques, such as: observation,
interviews, and a products or activities portfolio done by the students.

The selection of a specific technique depends, among other factors, on the information
required, the treatment it will be given, the people involved in this process (for example, students
or teachers) and the instrument or tool in which this information will be registered.

There are different ways to gather information and evidence in the classroom, such as rubrics,
assessment scales, anecdotes, questionnaires and others you may come up with. The point is that
you should gather enough information and evidence of your students’ progress on the expected

learning outcomes.

The following examples, based on the expected learning outcomes and derived from the social
language practices for first grade of secondary school, show some ways in which said progress
can be registered. Remember that you may use the instruments shown below or you may prepare
some of your own, depending on the kind of information you need.
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Social language practice 1: Exchanges opinions about a community service.

e Performance checklist example. This instrument, as the name suggests, is a list of expected
learning outcomes to be checked off as they are observed.

Social learning environment: Family and community

Expected learning outcomes

Always

Sometimes

Not yet

Listens to and reviews dialogues
about community services.

Listens to and reviews dialogues
about community services.

community services.

Exchanges information about

Social language practice 2: Reads classic tales.

* Anecdotal notes example. This instrument is used to register short descriptions of direct
observations made by teachers within classrooms. It should help a teacher to recognize and
interpret patterns to learning over time. Teachers may choose to record anecdotal notes in, for
example: tables in a notebook, cards, adhesive notes, etc.

Social learning environment: Ludic and literary

Expected learning
outcomes

Anecdote

Expected learning
outcomes

Anecdote

Chooses and reviews
classic tales.

AM: Uses the index to choose
atale.

Expresses key events
verbally.

MC: Could show more
assertiveness when speaking
before an audience.

Understands general
meaning and main
ideas.

AV- Reads the whole text, then
re-reads each paragraph.

Rewrites key events.

AS: It's quite dependent on the
model.

Compares
pronunciation and
writing variants.

1U: Constantly asks how some

words are said in British English.

Social language practice 3: Write instructions to use a bilingual dictionary.

¢ Assessment scale example. This is used to register in an orderly and systematic way what
a student will be assessed on, using different degrees of achievements expressed in a
descriptive way. These scales may be based on numbers or as graphic scales.
e Assessment scale, in which 1 represents the minimum and 6 the maximum level of

achievement.

Social learning environment: Academic and educational

Expected learning outcomes

Chooses and reviews bilingual

dictionaries.

Understands the use of textual
components in bilingual dictionaries.

1

2 3 4

5 6 1 2

3 4 5 6

Student name

Teacher’s Book
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Social learning environment: Academic and educational

Expected learning outcomes

Writes instructions.

Edits instructions.

2 3 4 5

6 1 2

3

4 5 6

Social language practice 4: Produce dialogues and interventions for a silent short film.

® Rubrics example. They are frameworks that feature short descriptive statements along
the continuum of excellence. Teachers and/or students can determine the quality of their

performance against a set of predetermined criteria.

Social learning environment: Family and community

Expected learning outcomes

| can look at short films.

short film.

| can review some parts of a

| can review short films.

| can identify some main ideas.

| can distinguish general
meaning and main ideas.

| can understand general
meaning and main ideas.

| can compose expressions for
a dialogue.

dialogues.

| can compose some

| can compose dialogues and
interventions.

Social language practice 5: Compose constructive forecasts about others.

e Graphic assessment scale example. In this tool, the x on the left represents the minimum and

the x on the right the maximum level of achievement.

Social learning environment: Ludic and literary

Expected learning outcomes: Compose constructive forecasts about others.

Reviews written
examples of
forecasts.

|dentifies ways of
expressing future
actions when

listening to them.

Asks and answers
questions to
understand
forecasts.

Writes sentences
expressing future
events to compose
forecasts.

Student 1 X—X—@—x—x—x @—\x—x—x—x—x x-x—x—@—\x—x x—x—x-;@-x
Student 2 x-@&—x-x—x x-x-h@-\x-x x-x-x-x-x%@ X—/@)—/x-x-x—x
Student3 |X-X-X-X-®-X |X-X-X-X-X-® |X-%X-%X-%X-@-%x |@-X-X-X-%-X

Social language practice 6: \Write explanations to describe systems of the human body on a

diagram.

e Questionnaire example. This consists of open or closed questions that can be asked orally or
be written down. The example shown below is a closed-question questionnaire.
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Social learning environment: Academic and educational

Expected learning outcomes:

Student 1

Student 2
Student 3

Student 4

Student 11

Can she/he review information about human
body systems?

Can she/he understand information about
human body systems?

AN <\ |Student 9

Can she/he ask questions about human body
systems?

Can she/he answer questions about human
body systems?

< | SN S

AN

Can she/he write notes to describe
diagrams?

Can she/he edit diagrams while in a team,
with the teacher’s guidance?

R 3 D NI I N I NI I NI N

D N e S N I NI B S AN

AN AN AN W X <\ |Student5
| X W X L | « |Studenté
3 | X AN AN <\ | Student 7

N> [ | N N | X

| X L X AN <\ |Student8

AN AN AN N X <\ |Student 10

DN S N I NI I NI R S

Social language practice 1: Exchanges compliments, likes and dislikes in an interview.

e Descriptive assessment scale example.

Social learning environment: Family and community

Student name

Expected learning outcomes

Listens to and reviews likes and
dislikes in dialogues from interviews.

Understands general meaning and
main ideas in dialogues.

In one
instance

In some
instance

In every
instance

In one
instance

In some
instance

In every
instance

Student name

Social learning environment: Family and community
Expected learning outcomes

Composes compliments, likes and
dislikes in written dialogues.

Expresses compliments, likes and
dislikes in a dialogue.

In one
instance

In some
instance

In every
instance

In one
instance

In some
instance

In every
instance
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Social language practice 8: Reads comic strips and discuss cultural expressions.

e Performance checklist example.

Social learning environment: Ludic and literary
Expected learning outcomes

Chooses and reviews Interprets content of Exchanges opinions on
comic strips in English. comic strips. cultural expressions in a
discussion.

Sl e Always | Sometimes | Not yet | Always | Sometimes | Not yet | Always | Sometimes | Not yet

Social language practice 9: Presents information about linguistic diversity.

e Anecdotal notes example.

Social learning environment: Academic and educational
Ex learnin Ex learnin
pected lea g Notes pected lea g Notes
outcomes outcomes
Chooses information. | AM: Too much Rehearses a IU: Shows security and
information, needs presentation. trust when speaking
more precise selection before an audience,
criteria. but repertoire of words
and expressions needs
broadening.
Reads information. AV: Has difficulty Presents an exposition. | CH: Fosters positive
identifying main ideas and constructive
in paragraphs. relationships.

Social language practice 10: Agree on a trip schedule with others.

e Graphic assessment scale.

Social learning environment: Family and community
Expected learning outcomes: Agrees a trip schedule with others.

Looks up and reads | Compares the pros |Builds rationales to | Listens to and

information. and cons of ideas | defend ideas and | expresses pros
and proposals. proposals. and cons to reach
agreements.

Student]l |x-®-x-x-%X-x |@®-X-X-X-X-X [X-X-X-®-X-X [X-X-X-X-®-X

AN N\
Student 2 X-X-Xm x-\@-x-x-x-x ®4c—x-x—x x-x—x-x-x—\®

Student 3 X—MX-X x-@-x-x-x-x X->®-X—X-X X—X-X—®4-X
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Transcripts

PRACTICE 1

TRACK 2 (PRACTICE 1, ACTIVITIES 4, 18 AND 19)

Martha: Hi, Anna! What a surprise! How've you been?

Anna: Hello, Martha! I'm fine, thank you. What about you?

Martha: I'm fine, too. So what's up?

Anna: | want to join the basketball team, so I'm looking for information about it.

Martha: Really? Did you know I'm a player?

Anna: | didn't know. | would have asked you, instead of coming all the way here. So, what do | need
to do to join?

Martha: It's pretty simple. You just have to bring your school ID, proof of your address and a medical
certificate. Then, you have to fill out a sign-up form and can choose the schedule that's best for you.
Then, the office employee scans your papers and takes a photo of you. That's it! You'll get your ID in
the mail a few days later. The membership fee is 10 dollars.

Anna: Thank you! It was great to bump into you. I'll go home and come back with my documents to
sign up for the team. Thanks a lot.

Martha: You're welcome. | play on Mondays and Wednesdays. It would be great if we were
teammates. | look forward to it.

Anna: Great! I'll make sure to pick that schedule, it will be fun.

Martha: Alright! See you soon then.

Anna: Sure, thanks again. Bye.

TRACK 3 (PRACTICE 1, ACTIVITIES 8, 11, 13, 20 AND 28)

Clerk: Welcome to the library! May | help you?

Teenager: Good afternoon. | want to borrow some books.

Clerk: All right, you will need a library card to be able to do so.

Teenager: And how can | get one?

Clerk: You'll need two photos, an ID and proof of address.

Teenager: All right. What are the office hours to get the library card?

Clerk: Monday to Friday, from 8:30 in the morning to 2:00 in the afternoon and from 3:00 in the
afternoon to 8:00 at night. Saturdays, from 10:00 in the morning to 4:00 in the afternoon.
Teenager: Will it take long?

Clerk: Only the time it takes to type your data in the computer and the printing time. At most, 10
minutes. Do you have any other questions?

Teenager: No, thanks. I'll come back with the papers later.

Clerk: All right. If you plan to come back today, it's almost 7, so you'd better hurry.

Teenager: Right. Thanks!

TRACK 4 (PRACTICE 1, ACTIVITIES 10, 18, 19, 20, 24, AND 31)

Clerk: You'll need two photos, one color and one black and white. Also, an ID. Your school ID would
be fine. A proof of address, and...

Teenager: Oh..., what kind of document can be used as proof of address?

Clerk: It can be an electricity or phone bill. And you can pay a voluntary fee.

Teenager: Sorry, | didn't hear the last part.

Clerk: No problem. | was saying you could pay a voluntary fee.

Teenager: Ok, and how much do library users normally pay?

Clerk: Well, most people pay between $2.5 and $4 a year.
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Teenager: All right. What are the office hours to get the library card?

Clerk: Monday to Friday, from 8:30 in the morning to 2:00 in the afternoon and from 3:00 in the
afternoon to 8:00 at night. Saturdays, from 10:00 in the morning to 4:00 in the afternoon.
Teenager: Will it take long?

Clerk: Only the time it takes to type your data in the computer and the printing time. At most, 10
minutes. Do you have any other questions?

TRACK 5 (PRACTICE 1, ACTIVITIES 20, 24, 28, 30 AND 31)

Tracy: Office of Vital Records. How may | help you?

Jane: | would like to know how to get a birth certificate.

Tracy: Do you need a copy of your birth certificate, or do you want to register a newborn?

Jane: | need a certified copy of my birth certificate.

Tracy: OK. What you need to do is to come here personally or to go to any of our agencies.

Tracy: Could you please tell me your full name and current address?

Jane: Sure. My name is Jane Smith and my address is 865 Palm Tree Avenue.

Tracy: Then the office nearest to your home is located at 75 Autumn Street.

Jane: What documents will | need?

Tracy: You will need a copy of your valid photo ID, including signature and an application. Once you
hand in this information, we will process your application and we'll send it to you by mail or courier.
Jane: And what about the fees?

Tracy: It depends on what kind of delivery you wish to receive, either normal or express delivery.
Normal delivery may take 7 days and it will be sent to you by mail with a cost of 28 dollars. Whereas
express delivery may take 2 to 3 days and will be delivered to you by courier with a cost of 50 dollars.
Jane: I'm sorry; will you repeat how long express delivery takes?

Tracy: Yes. It takes 2 to 3 days.

Jane: From what time to what time are you open?

Tracy: Office hours are Monday to Friday, from 9 amto 5 pm.

Jane: Thank you very much.

Tracy: May | help you in any other way?

Jane: No, there's nothing else. Thank you. Good-bye.

PRACTICE 2
TRACK 6 (PRACTICE 2, ACTIVITY 7)

“The Milkmaid and Her Pail” By Aesop

A milkmaid had been out to milk the cows and was returning from the field with the shining milk pail
balanced nicely on her head. As she walked along, her pretty head was busy with plans for the days
to come.

"This good, rich milk," she mused, "will give me plenty of cream to churn. The butter | make | will take
to market, and with the money | get for it | will buy a lot of eggs for hatching. How nice it will be when
they are all hatched and the yard is full of fine young chicks. Then when May day comes | will sell
them, and with the money I'll buy a lovely new dress to wear to the fair. All the young men will look at
me. They will come and try to marryme,—but | shall very quickly send them about their business!"

As she thought of how she would settle that matter, she tossed her head scornfully, and down fell
the pail of milk to the ground. And all the milk spilled out, and with it vanished butter and eggs and
chicks and new dress and all the milkmaid's pride.

Moral: Do not count your chickens before they are hatched.
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TRACK 7 (PRACTICE 2, ACTIVITY 7)
“Puss in Boots"” By Charles Perrault

There was a miller who could only leave his three sons his mill, his donkey, and his cat. The division
was soon made. They hired neither a clerk nor an attorney, for they would have eaten up all the poor
patrimony. The eldest took the mill, the second the donkey, and the youngest nothing but the cat.
The poor young fellow was quite inconsolable for having received so little. "My brothers," said he,
"may make a handsome living by joining their shares together; but, for my part, after | have eaten up
my cat, and made myself a muff from his skin, | must then die of hunger."

The cat, who heard all this, but pretended otherwise, said to him with a grave and serious air, "Do
not be so concerned, my good master. If you will but give me a bag, and have a pair of boots made
for me, that | may scamper through the dirt and the brambles, then you shall see that you are not so
poorly off with me as you imagine."

The cat's master did not take much stock in what he said. However, he had often seen him play a
great many cunning tricks to catch rats and mice, such as hanging by his heels, or hiding himself in
the meal, and pretending to be dead; so he did take some hope that he might give him some help in
his miserable condition.

After receiving what he had asked for, the cat gallantly pulled on the boots and slung the bag
around his neck. Holding its drawstrings in his forepaws, he went to a place where there was a great
abundance of rabbits. He put some bran and greens into his bag, then stretched himself out as if he
were dead. He thus waited for some young rabbits, not yet acquainted with the deceits of the world,
to come and look in his bag.

He had scarcely lain down before he had what he wanted. A rash and foolish young rabbit jumped
into his bag, and the master cat, immediately closed the strings, then took and killed him without pity.
Proud of his prey, he went with it to the palace, and asked to speak with his majesty. He was shown
upstairs into the king's apartment, and, making a low bow, said to him, "Sir, | have brought you a
rabbit from my noble lord, the Master of Carabas." (for that was the title which the cat was pleased to
give his master)

"Tell your master," said the king, "that | thank him, and that | am very pleased with his gift."

Another time he went and hid himself in a grain field. He again held his bag open, and when a brace
of partridges ran into it, he drew the strings, and caught them both. He presented these to the king,
as he had done before with the rabbit. The king, in like manner, received the partridges with great
pleasure, and gave him a tip. The cat continued, from time to time for two or three months, to take
game to his majesty from his master.

One day, when he knew for certain that the king would be taking a ride along the riverside with his
daughter, the most beautiful princess in the world, he said to his master, "If you will follow my advice,
your fortune is made. All you must do is to go and bathe yourself in the river at the place | show you,
then leave the rest to me."

The Marquis of Carabas did what the cat advised him to, without knowing why. While he was
bathing, the king passed by, and the cat began to cry out, "Help! Help! My Lord Marquis of Carabas
is going to be drown."

At this commotion, the king put his head out of the coach window, and, finding it was the cat who
had so often brought him such good game, he commanded his guards to run immediately to the
assistance of his lordship, the Marquis of Carabas. While they were helping the poor marquis out of
the river, the cat came up to the coach and told the king that, while his master was bathing, some
rogues had come by and stolen his clothes, even though he had cried out, "Thieves! Thieves!" several
times, as loud as he could. In truth, the cunning cat had hidden the clothes under a large stone.

The king immediately commanded the officers of his wardrobe to run and fetch one of his best suits
for the Lord Marquis of Carabas.

The king received him very courteously. And, because the king's fine clothes gave him a striking
appearance (for he was very handsome and well proportioned), the king's daughter took a secret
inclination to him. The Marquis of Carabas had only to cast two or three respectful and somewhat
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tender glances at her but she fell head over heels in love with him. The king asked him to enter the
coach and join them on their ride.

The cat, quite overjoyed to see how his project was succeeding, ran on ahead. Meeting some
countrymen who were mowing a meadow, he said to them, "My good fellows, if you do not tell

the king that the meadow you are mowing belongs to my Lord Marquis of Carabas, you shall be
chopped up like mincemeat."

The king did not fail to ask the mowers whose meadow it was that they were mowing.

"It belongs to my Lord Marquis of Carabas," they answered all together, for the cat's threats had
frightened them.

"You see, sir," said the marquis, "this is a meadow which never fails to yield a plentiful harvest every
year."

The master cat, still running on ahead, met with some reapers, and said to them, "My good fellows,
if you do not tell the king that all this grain belongs to the Marquis of Carabas, you shall be chopped
up like mincemeat."

The king, who passed by a moment later, asked them whose grain it was that they were reaping.

"It belongs to my Lord Marquis of Carabas," replied the reapers, which pleased both the king and
the marquis. The king congratulated him for his fine harvest. The master cat continued to run ahead
and said the same words to all he met. The king was astonished at the vast estates of the Lord
Marquis of Carabas.

The master cat came at last to a stately castle, the lord of which was an ogre, the richest that had ever
been known. All the lands, which the king had just passed by, belonged to this castle. The cat, who
had taken care to inform himself who this ogre was and what he could do, asked to speak with him,
saying he could not pass so near his castle without having the honor of paying his respects to him.
The ogre received him as civilly as an ogre could do, and invited him to sit down. "l have heard," said
the cat, "that you are able to change yourself into any kind of creature that you have a mind to. You
can, for example, transform yourself into a lion, an elephant, or the like."

"That is true," answered the ogre very briskly; "and to convince you, | shall now become a lion."

The cat was so terrified at the sight of a lion so near him that he leaped onto the roof, which caused
him even more difficulty, because his boots were of no use at all to him in walking on the tiles.
However, the ogre resumed his natural form, and the cat came down, saying that he had been very
frightened indeed.

"| have further been told," said the cat, "that you can also transform yourself into the smallest of
animals, for example, a rat or a mouse. But | can scarcely believe that. | must admit to you that | think
that that would be quite impossible."

"Impossible!" cried the ogre. "You shall see!"

He immediately changed himself into a mouse and began to run about the floor. As soon as the cat
saw this, he fell upon him and ate him up.

Meanwhile the king, who saw this fine castle of the ogre's as he passed, decided to go inside. The
cat, who heard the noise of his majesty's coach running over the drawbridge, ran out and said to the
king, "Your majesty is welcome to this castle of my Lord Marquis of Carabas."

"What! My Lord Marquis," cried the king, "and does this castle also belong to you?".

The marquis gave his hand to the princess, and followed the king, who went first. They passed into
a spacious hall, where they found a magnificent feast, which the ogre had prepared for his friends,
who were coming to visit him that very day, but dared not enter, knowing the king was there.

His majesty was perfectly charmed with the good qualities of my Lord Marquis of Carabas, as was
his daughter, who had fallen violently in love with him, and, seeing the vast estate he possessed, said
to him, after having drunk five or six glasses, "It will be your own fault, my Lord Marquis, if you do not
become my son-in-law."

The marquis, making several low bows, accepted the honor which his majesty conferred upon him,
and forthwith, that very same day, married the princess.

The cat became a great lord, and never again ran after mice, except for entertainment.
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TRACK 8 (PRACTICE 2, ACTIVITIES 11 AND 12)
“The Straw, the Coal and the Bean” By Jacob and Wilhelm Grimm

An old woman lived in a village. She had gathered a serving of beans and wanted to cook them, so
she prepared a fire in her fireplace. To make it burn faster she lit it with a handful of straw. While she
was pouring the beans into the pot, one of them fell unnoticed to the floor, coming to rest next to a
piece of straw. Soon afterward a glowing coal jumped out of the fireplace and landed next to them.
The straw said, "Dear friends, where do you come from?"

The coal answered, "l jumped from the fireplace, to my good fortune. If | had not forced my way out,
I surely would have died. | would have burned to ash."

The bean said, "I, too, saved my skin. If the old woman had gotten me into the pot | would have been
cooked to mush without mercy, just like my comrades."

"Would my fate have been any better?" said the straw. "The old woman sent all my brothers up in fire
and smoke. She grabbed sixty at once and killed them. Fortunately | slipped through her fingers."
"What should we do now?" asked the coal.

"Because we have so fortunately escaped death," answered the bean, "l think that we should join
together as comrades. To prevent some new misfortune from befalling us here, let us together make
our way to another land."

This proposal pleased the other two, and they set forth all together.

They soon came to a small brook, and because there was neither a bridge nor a walkway there, they
did not know how they would get across it.

Then the straw had a good idea, and said, "l will lay myself across it, and you can walk across me like
on a bridge."

So the straw stretched himself from one bank to the other. The coal, who was a hot-headed fellow,
stepped brashly onto the newly constructed bridge, but when he got to the middle and heard the
water rushing beneath him, he took fright, stopped, and did not dare to go any further. Then the
straw caught fire, broke into two pieces, and fell into the brook. The coal slid after him, hissed as he
fell into the water, and gave up the ghost.

The bean who had cautiously stayed behind on the bank had to laugh at the event. He could not
stop, and he laughed so fiercely that he burst. Now he too would have died, but fortunately a
wandering tailor was there, resting near the brook. Having a compassionate heart, he got out a
needle and thread and sewed the bean back together.

The bean thanked him most kindly. However, because he had used black thread, since that time all
beans have had a black seam.

TRACK 9 (PRACTICE 2, ACTIVITY 14)

One day, when he knew for certain that the king would be taking a ride along the riverside with his
daughter, the most beautiful princess in the world, he said to his master, "If you will follow my advice,
your fortune is made. All you must do is to go and bathe yourself in the river at the place | show you,
then leave the rest to me."

The Marquis of Carabas did what the cat advised him to, without knowing why. While he was
bathing, the king passed by, and the cat began to cry out, "Help! Help! My Lord Marquis of Carabas
is going to be drown.

At this commotion, the king put his head out of the coach window, and, finding it was the cat who
had so often brought him such good game, he commanded his guards to run immediately to the
assistance of his lordship, the Marquis of Carabas. While they were helping the poor marquis out of
the river, the cat came up to the coach and told the king that, while his master was bathing, some
rogues had come by and stolen his clothes, even though he had cried out, "Thieves! Thieves!" several
times, as loud as he could. In truth, the cunning cat had hidden the clothes under a large stone.
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PRACTICE 4

TRACK 10 (PRACTICE 4, ACTIVITY 4)

Voice 1: The short film is about sadness caused by being unable to do what others can.

Voice 2: No, | think the short film is about the value of putting yourself in someone else 'shoes.
TRACK 11 (PRACTICE 4, ACTIVITITY 5)

Voice 1: The purpose of Scarlett is to have fun, since it is an animated short film.

Voice 2: | think that if the topic has to do with empathy, then the purpose is educational.
TRACK 12 (PRACTICE 4, ACTIVITY 7)

Voice 1: When | broke my leg, | felt like Scarlett did. | was sad seeing other kids playing while | was
not able to.
Voice 2: When | am sad, my mom makes the same faces as Scarlett's mom does.

TRACK 13 (PRACTICE 4, ACTIVITY 10)

Voice 1: It seems that the short film tells of Scarlett’s dream of becoming a ballerina.
Voice 2: | think the first part deals with that, but it also addresses the sadness of being unable to do
what others do.

TRACK 14 (PRACTICE 4, ACTIVITY 10)
Voice 1: The message is to show empathy, so the main idea is Scarlett's dream of becoming a ballerina.
Voice 2: Then again, it is the sadness of being unable to do what others can do.

TRACK 15 (PRACTICE 4, ACTIVITY 18)

Voice 1: Scarlett talks slowly and very quietly.

Voice 2: Mom uses a normal voice volume.

Voice 1: What do you mean by “normal”?

Voice 2: That her voice volume is neither low nor high.

TRACK 16 (PRACTICE 4, ACTIVITY 18)

Option 1
Lola: Look what | have here! Do you like this dress? It's a ballet costume.
Paula: | don’t know. | may like it.

Option 2
Lola: Look what | have here! Do you like this dress? It's a dance costume.
Paula: | don’t know. | may like it.

Option 3
Lola: Look what | have here! Do you like this dress? It's a dance costume.
Paula: | don’t know. | may like it.

PRACTICE 5

TRACK 17 (PRACTICE 5, ACTIVITY 14)

These days you've been busy and a little bored. However, you'll soon have things to do, at your
school, at home and with your friends. Your health will receive a blow if you stay up late too often.
In your love life, you'll soon meet someone who will drive you crazy. Your lucky number is 13.
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TRACK 18 (PRACTICE 5, ACTIVITY 20)

Voice 1: In the near future, you will also be able to safely surf the web via your contact lens while

driving a car.

Voice 2: Commuting to work won't be such an agonizing chore because cars will drive themselves.
Voice 3: Driverless cars, using GPS to locate their position to within a few feet, will drive hundreds

of miles.
PRACTICE 7

TRACK 19 (PRACTICE 7, ACTIVITIES 1, 6, 8, AND 10)

Monica: Hello?
Vicente: Hi, Monica, how are you? This is Vicente.
Monica: Oh, hi! I'm fine. How are you doing?

Vicente: OK, a bit bored. Do you want to do something? You always have good ideas.

Monica: I'm hungry, | would like to get something to eat.
Vicente: Where do you want to go?

Monica: | would like to go to an Italian restaurant.
Vicente: What kind of Italian food do you like?

Monica: | like spaghetti. Do you like spaghetti?

Vicente: Yes | do, but itisn't my favorite food.

Monica: What is your favorite food?

Vicente: My favorite food is pizza. Do you like pizza?
Monica: Yes, | do, but without pepperoni. | don't like meat. | am a vegetarian.
Vicente: Oh, ok. We can share one with mushrooms.
Monica: That is so thoughtful of you! Let’sgo.

TRACK 20 (PRACTICE 7, ACTIVITY 5)
Restaurant

TRACK 21 (PRACTICE 7, ACTIVITY 5)
Fair

TRACK 22 (PRACTICE 7, ACTIVITY 5)
Stadium

TRACK 23 (PRACTICE 7, ACTIVITIES 7 AND 10)

Karla: Do you like math, Ana?

Ana: No, | don't like it, do you?

Karla: Yes, | like it. Math is really fun. Why you don't like it?

Ana: It's a hard subject for me. I'm bad at math but you are very good.
Karla: Well, what is your favorite subject?

Ana: | love literature, because | love to read about exciting adventures.
Karla: | hate reading! I'd rather work with numbers than read books.

TRACK 24 (PRACTICE 7, ACTIVITIES 9 AND 10)

A: Who, look at all those ice cream choices!

B: Yes, that is a lot of choices. What is your favorite?
A: | love anything with chocolate the most.

B: | like chocolate myself.

A: Is there any kind of ice cream you don't like?
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B: | really don't like any ice cream with nuts in it.

A: I've never cared for that myself.

B: Have you ever had garlic ice cream?

A: That sounds absolutely disgusting!

B: It was. Let's stick with the regular choices today, though.

TRACK 25 (PRACTICE 7, ACTIVITY 15)

Tom: Hello, Paul. How about watching the game tonight?

Paul: Oh, yes, there’s a match tonight. That sounds like a good plan.

Tom: What's your favorite team?

Paul: My favourite team are Arsenal. | used to live near the football stadium in London.

Tom: Oh, | like it, too, but my favorite soccer team is Chicago Fire.

Paul: Really? Well, if we are talking about American teams, | like Minnesota United.

Tom: Well, | guess we are going to have a few problems! Both teams are playing against each
other tonight!

Paul: Hahaha, we'll see who wins.

TRACK 26 (PRACTICE 7, ACTIVITY 16)

| live for literature because | love reading about exciting adventures. It is my favorite subject at
school. What | like the most is reading novels, especially series like Harry Potter or The Hunger
Games. However, my favorite book is The Lion, the Witch and the Wardrobe from The Chronicles of
Narnia, written by C. S. Lewis.

TRACK 27 (PRACTICE 7, ACTIVITY 18)

You: Do you have any hobbies?

Me: | do. | live for literature. It is my favorite subject at school.

You: Really? Why is that?

Me: Because | love reading about exciting adventures.

You: Oh, | am sure you like fantasy books. Am | right?

Me: Yes, especially series like Harry Potter or The Hunger Games.

You: [interrupting] Oh, yes! | once saw the movie Catching Fire, the first story of The Hunger Games.
| loved it!

Me: You don't say. | actually hated it. They left out some parts of the book.

You: What?! | didn’t know that. So do you recommend reading the book?

Me: Totally. Then you can read the other two. And when you finish that, you can read The Lion, the
Witch and the Wardrobe. It's my favorite book.

You: Is it from The Chronicles of Narnia?

Me: Yes, but who is the author? [Umm] | think it is by C. S. Lewis. There is also a movie, but the book
is much better, as always.

You: Ok, so I'll check out The Hunger Games trilogy and The Chronicles of Narnia.

TRACK 28 (PRACTICE 7, ACTIVITY 28)

He: Do you like movies?
She: Yes, | do. Very much. | want to major in cinema studies in college.
He: Cinema studies?
| am sorry, | don’t understand.
She: Cinema studies examines movies as both an art form and as a form of mass culture.
He: Wow! I'm sure you're an expert, then. What is your favorite type of movie?
She: | really like action movies.
He: What kind in particular?
Can you elaborate?
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She: Sure. | am into all kinds of action films, but my favorites are the ones about superheroes.
He: | see. Why is that?
She: Because there are many ways to qualify as a superhero, so perhaps it's fitting to say that the
superhero movie is one of the most inclusive genres of all.
He: Can you give me an example?
She: Wonder Woman has superpowers gifted to her by the Greek gods and Spiderman is special
because a radioactive spider bit him. They have different backgrounds but they both rise as
champions in troubled times.

Do you follow me?
He: Yes.

| know what you mean.

TRACK 29 (PRACTICE 7, ACTIVITY 29)

He: What movie do you consider to be a must-see?

She: Umm... Let me think... V for Vendetta.

He: That's an interesting choice, but | believe it's a comic book, isn't it?

She: Actually, it is based on a British comic book, but they made a movie adaptation in 2005.
He: Oh, | didn't know that. Do you like independent movies or do you prefer Hollywood
blockbusters?

She: | prefer Hollywood blockbusters. | love superhero movies, but they need lots of money to be
produced, you know?

He: Yes, you're right. What kinds of movies do you not like?

She: | don't like comedy movies, especially Adam Sandler’s.

He: You don't say! | think he is very funny.

She: Well, umm, he could use less silly jokes. At the end of the day, Click was rated his worst movie.

He: Yes, | agree.

TRACK 30 (PRACTICE 7, ACTIVITIES 30 AND 35)

He: Do you like movies?

She: Yes, | do. Very much. | want to major in cinema studies in college.

He: Cinema studies? | am sorry, | don’t understand.

She: Cinema studies examines movies as both an art form and as a form of mass culture.

He: Wow! So, you are an expert, arent you? What is your favorite type of movie?

She: | really like action movies.

He: What type in particular? Can you elaborate?

She: Sure. | am into all kinds of action films, but my favorites are the ones about superheroes.
He: | see. Why is that?

She: Because there are many ways to qualify as a superhero, so perhaps it's fitting to say that the
superhero movie is one of the most inclusive genres of all.

He: Can you give me an example?

She: Wonder Woman has superpowers gifted to her by the Greek gods and Spiderman is special
because a radioactive spider bit him. They have different backgrounds but they both rise as
champions in troubled times. Do you follow me?

He: Yes, | know what you mean. Is there an old movie that you are really into?

She: Robocop. | have seen all the movies. They are great!

He: What movie do you consider to be a must-see?

She: Umm... Let me think... V for Vendetta.

He: That's an interesting choice, but | believe it's a comic book, isn't it?

She: Actually, it is based on a British comic book, but they made a movie adaptation in 2005.
He: Oh, | didn't know that. Do you like independent movies or do you prefer Hollywood
blockbusters?
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She: | prefer Hollywood blockbusters. | love superhero movies, but they need lots of money to be
produced, you know?

He: Yes, you're right. What kinds of movies do you not like?

She: | don't like comedy movies, especially Adam Sandler’s.

He: What are you talking about? | think he is very funny.

She: [Embarrassed] Well, umm, he could use less silly jokes. At the end of the day, Click was rated his
worst movie.

He: Yes, | agree. Ok, then. Tell me more about superhero movies. Do you know any fun facts?

She: | do. The spider used in the 2002 movie Spider-Man was a Steatoda spider, not a black widow,
as was told in the story. The spider was given anesthesia, and was then painted blue and red.

PRACTICE 8

TRACK 31 (PRACTICE 8, ACTIVITY 7)

Voice 1: My grandmother says comic strips are a waste of time.

Voice 2: | don't think so! | find them very funny and have a good time reading them.

Voice 3: So do . It's like reading short stories, but the images tell most of the story. Comics convey
a powerful message in a few panels.

Voice 2: | agree. For example, | find Desperate Repetition very funny because extroverts annoy me.
They are so intense!

TRACK 32 (PRACTICE 8, ACTIVITY 12)

Voice 1: | like the illustrations because they are very simple. But | don't like that it highlights the fact
that everybody wants to wear jeans. The same thing happens in Mexico! By the way, do you know
where New Delhi is?

Voice 2: Yes, | like the illustrations, too. | also like the fact that the character discusses real stuff. New
Delhiis in India, but | don't know where exactly.

TRACK 33 (PRACTICE 8, ACTIVITY 16)

Voice 1: | don't agree because I've seen comics without text, they only have illustrations.

Voice 2: Yes. It wouldn’t be a comic without illustrations, but the text helps the addressee
understand the story.

Voice 3: If there is no text, how are we going to understand what the characters are thinking or
saying?

Voice 1: With the gestures, the postures, and the hand movements in the illustrations.

Voice 4: Exactly, the sound effects help, as well. Like this one: Oops!

Voice 5: Then, we can say that the information is accurate because the text supports what is
portrayed in the illustrations. However, there are comics without text.

TRACK 34 (PRACTICE 8, ACTIVITY 19)

Voice 1: The panel shows a man charming a snake.

Voice 2: Yes, just like in the movies!

Voice 3: He is doing it on the street and begging for money, while using a real cobra.
Voice 4: Yes, but maybe he treats it well.

TRACK 35 (PRACTICE 8, ACTIVITY 20)

Voice 1: | don't believe charming snakes on the street is OK.

Voice 2: What about at the circus?!

Voice 1: Well, | still do not agree because we are talking about wild animals. They should live in their
natural habitat, notin someone’s house.

200 Teacher's Book



Voice 2: Well, | think that as long as you treat it well, there is no problem in doing the show. A cobra
can be an exotic pet.

Voice 1: That's my point exactly! It is exotic; it doesn't belong in the city.

Voice 2: But the snake is already tamed. It behaves like a friendly pet.

Voice 1: It doesn’t matter. It is still dangerous because we are talking about real cobras!

TRACK 36 (PRACTICE 8, ACTIVITY 21)

Voice 1: Indian women wear too much makeup, but Mexican women don't.

Voice 2: Why do you say that? There are plenty of Mexican women who wear too much makeup. Just
look at the actresses on TV.

Voice 3: Yes, but there are lots of women in Mexico who don’t wear makeup or wear just a little.
Voice 2: Could you give me an example?

Voice 3: My mom, my aunts and my sister only wear makeup at parties. Besides, they don't wear lots
of accessories.

Voice 2: Well, then both Indian and Mexican women wear makeup, but Mexican women wear fewer
accessories.

TRACK 37 (PRACTICE 8, ACTIVITY 27)

Voice 1: | find it weird that there are snake charmers on the street.

Voice 2: Why do you say that?

Voice 1: Because it's a dangerous thing to do.

Voice 3: | agree. Charming snakes must be part of a controlled show.

Voice 4: Really? | don't think so. | find it really fun.

Voice 5: It doesn’'t matter if it's fun it or not. | don't believe we can argue about what people find fun
to watch on the street.

Voice 4: True. You are right.

Voice 1: Oh, OK.

Voice 3: Well, let's focus on some other behaviors, then.

TRACK 38 (PRACTICE 8, ACTIVITY 28)

Voice 1: | think we should add more information about our points of view regarding the panel.
Voice 2: Which one? Oh, right, the one about pollution.

Voice 3: Yes, you're right. We can include something about air pollution and its dangers to our
health.

Voice 2: Sure, but we all know the same thing happens in Mexico.

Voice 3: True, but it's a behavior that affects us all: Indians and Mexicans.

Voice 2: Ok, can you think of some examples of where we have seen this?

TRACK 39 (PRACTICE 8, ACTIVITY 30)

Voice 1: Public transportation isn't too bad. | like it because they transport us daily from one place to
another. | believe cars are the vehicles that pollute the most. That's what | think. What about you?
Voice 2: I'm afraid | have to disagree. Buses are quite old and emit too much carbon monoxide. It's
unbearable! Most people would think this only happens in big cities but it also happens in small
towns that have trucks.

Voice 3: Yes, but we all know that public transportation serves a very specific purpose: to transport
people from one place to another on a daily basiswithout charging much. If more people used it,
there wouldn't be so many cars on the street and air pollution would decrease.

Voice 2: Nobody cares about how old buses are. Besides, everybody wants to buy a car, so air
pollution is still a problem because people dont do anything to decrease it.

Voice 1: What do you think? You haven't spoken and we'd love to hear your opinion.
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Voice 4: Well, | hate the old, loud, pollution-spewing vehicles used in public transportation. So |
guess | agree with the author of the comic “My Trip to India”. | have to cover my nose because of
the fumes and they irritate my eyes. Public transportation contributes to air pollution. | have read
a couple of articles on this topic. They all conclude that air pollution directly affects people’s well-
being, as it stresses them out, they suffer from irritated eyes and it gives them headaches, among
other illnesses.

Voice 3: Oh, really? Come on! Not everyone can afford to buy a car and they rely on public
transportation. We need it.

TRACK 40 (PRACTICE 8, ACTIVITY 31)

Voice 1: | agree with the author about the scene in Panel 9. People should do something else,
instead of staring at a screen all the time.

Voice 4: People are allowed to do whatever they want in their free time. They are eating and they can
enjoy some free time. Besides, they should take advantage of the fact that there is free WiFi in the
restaurant. In Mexico, not all food establishments have free WiFi.

Voice 2: But people are becoming more and more isolated. They should try to start a conversation
when there are other people around, like the person sitting at the table with them or maybe the
people at the next table over.

Voice 5: When have people done that? Let me show you a photo from the 1930s. Look.

Voice 1: This is a great scene with so many details, and it shows the same environment as in Panel 9.
Voice 5: Yes. The only difference is the devices. Before, people used to read the newspaper and now
they have cellphones. But it is the same activity; they are alone in a space full of people. Nobody
speaks to strangers in a restaurant. They didn't do it before smartphones, either. This is the proof.
Voice 3: You're right, but reading the newspaper is different from playing videogames. People
should take advantage of the time they spend at lunch to learn something interesting that might be
useful. Videogames are useless.

Voice 4: | believe there are lots of useful and interesting videogames.

PRACTICE9

TRACK 41 (PRACTICE 9, ACTIVITY 1)

Voice 1: Look, when you open this book, on the second page it says it was written in 2017. So, it's a
recent book.

Voice 2: Right, we should use updated sources.

Voice 1: It also has lots of pictures, which makes the information easier to understand.

Voice 2: Wait! It says “university course”, so | think it will be difficult for us to read.

Voice 1: Well, let’s keep on looking for other sources.

TRACK 42 (PRACTICE 9, ACTIVITY 10)

Voice 1: Well, as you can see it has an index. This makes it easier for us to look for the aspects we
chose. Let's explore the first pages.

Voice 2: Look, it says here “North Africa and the Middle East”. That must be the title. And there are
little titles.

Voice 1: Those are the subheadings, and with the titlesthey help to identify the topic.

Voice 2: Oh, what is this at the bottom of the page?

Voice 1: Those are called footnotes. They include additional information related to the text.

TRACK 43 (PRACTICE 9, ACTIVITY 13)

Voice 1: Well, in order to understand what we are reading, each of us will read one paragraph and
then we will retell the paragraphin our own words, ok?
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Voice 1: Alright, we have finished. The first paragraph says that people may think that the number of
spoken languages is not that big.

Voice 2: | read that, in 1911, in encyclopedias it said there were 1000 languages and this number has
risen, because we now know of more areas.

Voice 3: Finally, it says that Ethnologue had 6909 languages in 2009.

TRACK 44 (PRACTICE 9, ACTIVITY 18)

Description 1. In this part, we give a conclusion to round off the presentation.

Description 2. We invite the people to ask questions and we answer them.

Description 3. In this part, we introduce ourselves and say the topic of the presentation.
Description 4. We present the information in the notes with the help of images (without reading the
notes).

TRACK 45 (PRACTICE 9, ACTIVITY 26)

Expression 1- We are here today to share some data about linguistic diversity with you.
Expression 2- The countries in which most languages are spoken are the ones you see in the table.
Expression 3- Hi guys! Here goes our presentation!

Expression 4- Endangered languages are those that will become extinct because children don't
learn them.

Expression 5- And now, the countries that have the most languages.

Expression 6- Endangered languages are languages that will be totally snuffed out.

TRACK 46 (PRACTICE 9, ACTIVITY 28)

Version 1

In Papua New Guinea, more than 800 hundred languages are spoken. Mexico is sixth on the list of
countries with the most linguistic diversity, with 68 groups and 365 variants of languages, besides
Spanish. Look on the map to see where the countries with the most languages are.

Version 2

In Papua New Guinea, more than 800 hundred languages are spoken. Mexico is sixth on the list of
countries with the most linguistic diversity, with 68 groups and 365 variants of languages, besides
Spanish. Look on the map to see where the countries with the most languages are.

Version 3

In Papua New Guinea, more than 800 hundred languages are spoken. Mexico is sixth on the list of
countries with the most linguistic diversity, with 68 groups and 365 variants of languages, besides
Spanish. Look on the map to see where the countries with the most languages are.

TRACK 41 (PRACTICE 9, ACTIVITY 30)

Expression a- Eh — what was | saying?

Expression b- Hi fellas! What'chadoin’?
Expression c- Where was I?

Expression d- So, going back to where we were...
Expression e- One more time...

Expression f- Oh, | forgot what | was saying.
Expression g- Don’t worry!

Expression h- Let's try again.

Expression i- Sorry about that. Let's start over.
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TRACK 48 (PRACTICE 9, ACTIVITY 31)

Voice 2 [Diego]: Well, we have arrived at the end of our presentation. Any questions?
Voice 4: What do you mean when you say that “when a language is alive, the culture and traditions of
that language arealive as well"?

TRACK 49 (PRACTICE 9, ACTIVITIES 32, 33, 34 AND 36)

Voice 1 [Paula]: Good afternoon, everyone! We are team number 3, composed of Paula, Diego and
Elena, and we are here today to share some data about linguistic diversity with you.

Voice 2[Diego]: In the world, at least 7000 languages are spoken today.

Voice 2 [Diego]: However, in some countries, there are more languages than in others. The countries
in which most languages are spoken are the ones you see in the table.

Voice 2 [Diego]: In Papua New Guinea, more than 800 languages are spoken. Mexico is sixth on

the list of countries with the most linguistic diversity, with 68 groups and 365 variants of languages,
besides Spanish. Look on the map to see where the countries with the most languages are.

Voice 3 [Elena]: We had a question: Were all languages spoken by the same number of people?
Well, we researched and we found that languages were spoken by different numbers of people.

But we found out about something called “endangered languages”. Eh, sorry about that. Eh — what
was | saying? Oh yes, endangered languages are those that will become extinct because children
don’t learn them. On this map, you can see many red dots in the Americas and South East Asia. They
represent endangered languages. This means that although there are many languages in these
regions, many people aren't speaking them anymore.

Voice 1 [Paula]: Why is it important to keep every language alive? It allows us to think about our
mother tongue, and where our similarities and differences with others lie. Also, when a language is
alive, the culture and traditions of that language are alive as well. Language is a way of thinking, and
includes people’s culture, history, myths and music.

Voice 1 [Paula]: In this way, keeping linguistic diversity is important, because it allows us to foster
dialogue and respect for others. In short, when you have many languages, you have many different
ways to see the world.

Voice 2 [Diego]: Well, we have arrived at the end of our presentation. Any questions?

Voice 4: What do you mean when you say that “when a language is alive, the culture and traditions of
that language are alive as well”?

Voice 3 [Elena]: Well, for example, some songs only exist in the language in which they were
originally created. If nobody speaks that language, there is also no one that sings that song anymore.

PRACTICE 10
TRACK 50 (PRACTICE 10, ACTIVITIES 4 AND 8)

Anthony: Have you enjoyed the jaunt, mates? Although it is quite close to Guadalajara,| had never
been there.

Lola: | loved it. We should hang out together more often. We must go to Vallarta on the weekend,
although leaving at seven is too early for me. I'm not a rooster.

Anthony: It was fine indeed. But | think that we left just in time, we wouldn't have been able to do all
the things we didif we had left later.And yes, we shall go to Vallarta this very weekend.

Robert: | didn't even notice the two and a half hours we spent getting from Guadalajara to Chapala.
Lola: | loved walking in the little town with all those colourful houses. | can't remember the name.
Look, I have some pictures here.

Robert: “Ajijic”yes, you almost get lost in there! Fortunately | found you and you didn’t miss the tortas.
Charles: But the best part was when my soccer team beat Anthony’s. It was awesome! We beat the
“Soccer Queen” and his team.
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Anthony: It's called “football”, and yes, we may have lost but you almost fell out of the boat when we
were crossing the lake. Besides, you know | had the lousiest players on my team.

Lola: You rascals! You got me all soaked down there at the lake.

Charles: | have to admit that the dancers were gorgeous. But | enjoyed the Charreria more; it
reminded me the rodeos of the American West.

Robert: You fell in love, man!

Charles: Well, just a little, but | didn't have the chance to ask her out or anything.

Anthony: | think it's time. Shall we leave now?

Lola: Yes, the bus will leave in 15 minutes. Let’s go.

TRACK 51 (PRACTICE 10, ACTIVITIES 5 AND 11)

Voice 1: “Let’s go to Chapultepec! I'd like to go to the forest. We can have a picnic there to celebrate
finishing this year.”

Voice 2: “Why not a getaway to an amusement park? It's the best option to close the school year!”
Voice 3: “We should camp on a beach! It's more exciting. We can have both the picnic and the
camping.”

Voice 4: “We could take a trip to the Ajusco. A couple of days there would be great!!”

Voice 5: "How about spending a day in a water park? There are plenty not too far away, so we can
go back and forth without a hitch.”

TRACK 52 (PRACTICE 10, ACTIVITY 11)

Intervention 1

“If we want to go to the beach, take into account that we have to travel at least six hours by bus.
That's too far.”

Intervention 2

“A weekend implies accommodation and that is quite expensive. It's better go to Chapultepec, don't
you agree?

Intervention 3

“A visit to an amusement park sounds more exciting. Maybe we could go there, what do you say?...
Intervention 4

“But what about the expense of going to an amusement park? The entrance fees seem hefty. And to
use the free shuttle, you have to buy the tickets in advance.”

"

TRACK 53 (PRACTICE 10, ACTIVITY 16)

Voice 1: Look at the modes of transportation: you can only take a taxi or a bus to the amusement
park, while you can go by subway to Chapultepec. What is the best option for places to eat?

Voice 2: Well, the places to eat seem more attractive at the amusement park.

Voice 3: For me, Chapultepec is better because it’s free. On the other hand, the amusement park is
quite expensive.

Voice 4: But the rides are rather thrilling. | don't like museums all that much.

Voice3: Now, look.There are more things to do than in the amusement park. What's more, the
nearest option is Chapultepec.

TRACK 54 (PRACTICE 10, ACTIVITIES 19, 20, 22 AND 26)

Voice 21: Well, we have to plan our trip. This team thinks that since traffic is quite heavy in the
morning, we should leave at 9 am.

Voice 2: But if we leave late, we won't have enough time to enjoy the trip. Our team proposes leaving
at6am.

Voice 3: You're kidding! That's too early, seeing as some of us don't live close to school. We may
have to fight some traffic, but it would be better to gather at 7:30. Don't you agree?
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Voice 1: | dont know. Maybe 7 am is better. Also, that's the entrance time.

Voice 2: Yes. But, as some of us may unfortunately arrive late, let's say we get there at 7 and leave
at 7:30.

Voice 1: Ok. You have a good idea there! And what about the return time? 3 pm?

Voice 3: Not likely We should spend some time in the afternoon after lunch.

Voice 1: Yes, although we can’t come back too late.

Voice 2: Ok. Let's say 7 pm so that we arrive by 8:30 pm. Agreed?

Voice 4: Alright!

Voice 1: So, we have agreed that we will leave at 7:30 am and we expect to be back at 8:30 pm.
Voice 2: And what about transportation, is the school bus available?

Voice 3: We may want to consider that. However, it can’t wait for us all day in Mexico City.

Voice 1: So, are you saying we should rent a bus?

Voice 4: Basically, yes. We know it is a little more expensive, but that way we have a sure way to get
to Chapultepec and come back.

Voice 2: Are you sure about that? Because renting a bus won't come cheap.

Voice 1: My father’s close friend rents tour buses. | think he could lend a helping hand.

Voice 3: That sounds great! So that's settled. We will rent a bus to get from Texcoco to Chapultepec.
Voice 4: So we expect to arrive by 9 am at Chapultepec. And once we have arrived, will we go
immediately to the lake?

Voice 2: And skip breakfast? We can’t agree with that idea. We need to eat breakfast, because we
will have a day full of activities.

Voice 3: Fine, how much time should we spend?

Voice 1: Does one hour sound good to everyone?

Voice 4: One hour? Why, yes. Sounds perfect. Then we are going to spend one hour to have
breakfast.

Voice 1: Immediately after having finished breakfast, we will visit the museum in Chapultepec Park,
since it opens at 10 am and we have to spend some time in the line for the tickets.

Voice 2: No. We think it would be better to have a little stroll.

Voice 3: But we will have that! The museum is on top of Chapultepec Hill. That way we can have

a stroll and get to the museum. We can kill two birds with one stone.
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